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I. EVOLUTION OF CAREER EDUCATION AT LAGUARDIA COMMUNITY COLLEGE 
Since its inception in 1971, LaGuardia has continually provided career educational 
programmatic activities to its student body. During LaGuardia's early years (1971-1973 ) 
these activities were disjointed and limited to a few, albeit important, career educa-
tional objectives ; namely, skills development, through its career curricula, and on-the-
job work experience, through its Cooperative Education program. 
It is worth tracing briefly the evolution of LaGuardia's Cooperative Education 
program as its conceptual redefinition generated the college's conceptual definition of 
career education as its approach to the integration of its various programmatiC compo-
nents. 
During its first year of operations, LaGuardia was primarily concerned with develop-
ing jobs for its student body, as the college mandated that all students were required 
to partiCipate in three credit bearing work internships as a requirement for graduation. 
The coop ed program was beholden, at the outset, to have jobs developed and available 
for students when they were ready to be placed on their internships. Thus the opera-
tional definition of coop ed during that first year was jobs; i.e., the type of job, 
the match between the student's major and skills and the job requirements, etc. In 
short, coop was than a "jobs program", with "on-the-job-training" as its career educa-
tional objective. 
The second ~ase of the coop ed program's evolut ion was marked by the realization 
that its almost exclusive focus on job tasks, and the technical skills required for 
their performance, was too narrow an educational perspective. Con ceptually , the program 
shifted to a framework of "experiential education" , wherein the internship was perceived 
in an arena wherein ~~e s~~dent could attain a variety of meaningful objectives through 
fi rst-hand experiences wi ~~ the outside world; e . g ., "personal growth and deve lopnent . " 
Internships 'Here no longer limited to · .... ork experiences, but other "rich experi=nces" 
' .... ould qualify for cooperative education c r edi ts. 
The thi=d phase of the coop ed program I s evolution was marked by t...~e =ealization 
that while the "jobs " focus was teo narrow , the "experiential educati on" focus ' .... as too 
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broad; i.e., too vague in its operational definition. It was di£ficult to pre-specify 
broad learning objectives to the point where students could "see them" nor could stan-
dardized methods be specified for assessing the extent to which these types of learning 
objectives were met . Moveover, while it was well recognized that learning does take 
place through significant experiences, per se , the attainment of such objectives was con-
tinqent upon too many uncontrollable factors (e . 9 . , the student I 5 level, the ability of 
the work supervisor to teach, etc.) to warrant coop credits being precommitted to un-
structured experiential activities, irres pective of their apparent "richness~" Further , 
from an educationally philosophic point of view , an issue of great concern was whether 
LaGuardia should rely upon lithe outside world" to teach various concepts and skills to 
students for which the college was awarding academic credit; to what extent would such 
reliance repr esent a defenal of the colleqets responsibility tp l1 adjunct trainers?" 
Two conceptual breakthroughs took place during the third phase. First, the work 
environment, per se , was perceived as a rich learning arena in which the concepts of 
almost every academic discipline were manifest. That is, irrespective of job tasks, 
the intern was exposed to a "slice of life" where the "laws" of sociology, psychology, 
economics, business, etc., operated as in other contextual situations of the real world. 
In other words, the work internship, itsel£, could provide a rich experience, such not 
being the exclusive domain of alternate (to-work ) types of internships. In short , the 
internship was nO'W perceived to provide the student the opportunity to attain career 
educational objectives over and beyond applying the technical skills of his discipline 
to his job tasks; e . g ., the identification and clarification of work values; the explora-
tion and/ or confirmation of career choices and the applicability of course concepts to 
the work place. 
Secondly, experiential education was redefined at LaGuardia as the axperiential 
application of concepts and skills previously learned through college programs ( ra~~er 
than as the initial learning of meaningful conc~pts and skills ~~ough ~~perience ) . The 
work site was now perceived as an application l aboratory for the coo p ed i ntern . The 
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obvious corollary was that the locus of (initial ) learning had to be at the college if 
the student was to be able to apply that learning on his internship. The distinction 
between traditional (classroom) and experiential (coop ed) modes of learning would no 
longer be functionally useful at LaGuardia. Students I work experiences were to be 
utilized as laboratories in which students would apply their classroom-generated knowledge. 
Or, in another way , the coop internships would be the vehicle for students to reality-
test the applicability of career educational skills and concepts; i .e., serving as 
personal laboratories for the interns. In short, no longer would there be an over-
reliance on the work experience alone, to instill these career educational inputs. 
Thus, as cooperative education conceptually evolved at LaGuardia, so did career 
education. Career education at LaGuardia may be defined operationally i:n · terms of 
three major goalsl 1. the exploration of appropriate career choices; 2. the learning 
of career educational concepts and skills; and 3. the reality-testing of 1 and 2. 
The specific objectives subsumed by each goal are implemented by the program components 
of the three major divisions of the college, each of which assumes ~imary responsibiiity 
for the attainment of one goal. The Student Services Division focuses their activities 
on the first goal, the Instructional Division on the s econd and Cooperative Education 
Division on the third; cooperative education is now defined as the experiential vehicle 
for reality-testing career explorations, concepts and skills first introduced to stu-
dents through LaGuardia's various program c omponents. Career education thus serves 
as LaGuardia's conceptual approach to the programmatic integration of many of the 
program ccmponents provided through its three major divisions. 
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II • 0IIERVl:EW OF MAJOR PROGRAM AREAS AND THEIR CAREER EDUCATIONAL CCMPONENl'S 
While career educational activities are pursued by other areas of the college 
(e.g., The Continuing Education al1d Exten:ied Day div isions), al1d for special 
populations (e.g., prisoners al1d union members) , this paper focuses on the in-
tegration of those career educational program components provided by the Div isions 
of Student Services, Instruction al1d Cocperative Education to the college's primary 
population, namely, its full-time matriculants.· Ergo, an overview of these program-
matic components is warranted at this time. (The programmatic components of the 
Division of Cocperative Education will be des=ibed in more detail as the progl:am is 
both conceptually al1d operationally different from typical coop progrruns) . 
CAREER EDUCATIONAL CCMPONENrS OF THE DIVISION OF STUDENT SERVICES 
The Student Services division, responsible for counseliD;J, career al1d academic 
advisement al1d the entire range of student support activities, en;rages in career 
education even prior to students entering LaGuardia... In its recruitment activities, 
specially trained al1d informed ~aff provide comprehensive orientations to both high 
school students al1d their guidance counselors with respect to the nature of the 
college's curricula offerings, the objective being to insure that LaGuardia's 
student body have as realistic as possible a picture of the college I s career or 
transfer-f ocused curri cula options. At f reshmen orientation sessions , prior to their 
entering LaGuardia , each new student is provided with individualized academic advise-
ment concerning optimal course selecti on f or his/her first acad emic quarter. I n 
addition, all new f reshmen are required t o take Advisory :!ours in conjuncti on with 
their first quarter academic pursuits. The Advisory Hour is a one-hour per week, 
".on-=edit bearing course of study that i s provi ded by the Student Services Counselor 
* Descripti ons of LaGuardia I s v arious career educational pursuits appear in Exhibit 
A , Feif er, If a..ni Kleinberg , J . I La"Guardia Conmrunity Colleg e : A Model for a 
compr ehensive Career Educational Appr oach to Higher Learning - Final Report Pre?aIed 
for the Office of Care er EdUcation United St ates Off ice of Educat ion _ 
Contrac t #300760329 - Sept ember , 1977 . 
**See pages of this report for a more complete description of ~~e specifica-
tion of career educational pr ogram components pr ovided by the Division of Student 
Services . 
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to groups of students majorin;J in the cu=icular discipline that corresponds to the 
coWlSelor's specialized knowledge. The Advisory Hour addresses the following topic~: 
knowing LaGuardia' 5 services a.r:d support systems 7 academic advisement with respect to 
pre-plallning a two-year program of study , and the exploration and/or confirmation of 
suitable career choice (s). Typically, advisory hours utilize pres=:il:>ed guides to 
career exploration which culm.inate in computerized occupational sea:rohes in the career 
Resource Center. The latter, a student services facility I provides various types of up-
to-date information pertainin;J to career options and realities. 
Subsequent to the first quarter, Student Services counselors provide two on-
going functions to their respective caseloads of students . The first, continual 
academic advisement requires the counselor to "sign off" on the students I course 
selections for every subsequent quarter, enablin;J the former to ..,nitor progress to-
ward appropriate career-educational pursuits, as well as to reccnmnend lOOdifications, 
where appropriate, based on accanpllshments in prior coursework. The secon:! function, 
serving as student advocate, "authorizes" the counselor to personally intercede on 
behalf of the student when the latter encounters roadblocks to his intended pll'SUits 
(e.g., if select courses are closed without desirable alternatives available). In 
short, the counselor is a key inlividual to the student's career-educational pursuits, 
acting as advisor, assessor and advocate from freshmen orientation through graduation. 
CAREER EDUCATIONAL COMPONENrS OF THE DIVISION OF INSTROcrION 
The Instructional Division provides three prima..;Y career educational foci to the 
student body . The first is developnent of the career-required skills corresponding 
to students' major fields of study includin;I both career-specific skills (e.g . accounting, 
data processin:;r, etc.) a..rrl career-generic skills (e. g ., oral conmunications, wri ti..rq , 
readi.ng, analytical thinki.nq, etc.). (While the value of the inrportance of the latter, 
provided by liberal arts course-work, is central to any career educational formulation, 
LaGuardia I s effectiveness in providi.rq those generic stills to its student. body 'Ilill 
be treated in a separate re,;:ort). 
Secondl.y, the various =icul.a of the InstJ:uctional division enable students to 
either confil:m the suitability of their respective choice of major fields an:!/or 
explore suitable career options, even though specific activities are not directed 
toward this objective, i.e., students tem to fim out for themselves the suitability 
of their major fields as they successively proceed through the =ursework of their 
chosen disciplines. 
Thirdly, the =sework of LaGuardia' s various career-focused fields of study 
attempts to instill in students an appreciation of how the concepts of their dis-
ciplines apply to real (work) organizations, wherein the applicability of such topics 
would be reinforced through the students' · subsequent cooperative education internships, 
i.e., "the integration of the classroom an:} the world of work. II 
In this regard, it is worth discussing a recent prt>gralII!IIatic approach that was 
conceived, developed an:! initiated at LaGuardia during 1977 to insure such optimal 
integration, * or, in tanns of the career educational goal of LaGuardia's coop ed 
program, to maxilnize the potential of students to analyze the applicability of =urse 
concepts to their work envi.rotllllents. Since the student's first internship takes 
place at least one or two quarters after receiving the introductory =ursework of his 
major discipline, LaGuardia's instructional an:! coop ed faculty believed that in 
order for internship experiences to be educationally meaningful in this respect, 
pre-structured guidelines for such conceptual reality-testing '~ere necessary . What 
was required was an internship syllabus; namely, a pre-specified internship assignnent 
that is first introduced to the student during his introductory =ursework which, 
'men =mpleted on his first internship, would enable IUJn to observe sharply the real 
li£e ma.nifestation of the (hithertofo.re abstract) concepts. The acronym TAR ' .... as given 
to this approac h, referrin; the initial Teadlinq an:l subsequent AOt:llication of - ~ -
major-related concepts, with the ~ stan:iing for Reinforcement, t~ place tb..-""'OUgh 
an eveni.nq seminar provided concurrently with the first i..""1ternship. 
* See exhibit 3 
apprcac..~ from 
v'Olumes 1 - 5, whic.~ fuIl:y describe the develolEent of this 
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Fran 1975-1977, teams of coop ed am instructional faculty developed the 
sequentially coordinated TAR syllabi in evert major field of study offered at 
laGuardia: the introductory course syllabus was revised to highlight those concepts 
that were readily manifest in the work organizaticn; the internship syllabus 
(observational assignments) were developed; am the syllabus of the reinforcement 
semi nar was developed to topically co=elate with students' internship assignments. 
It is worth emphasizing that both career (e.g., data processing, accounting, 
etc.) am Liberal Arts (e.g., political science, a.nt:hropology) caursework leni 
themselves to the TAR approach. In fact, almost every internship experience 
(be it work or any other variety) exhibits real manifestaticns of a host of . 
academic disciplines, especially those refe=ed to as Li.beraJ. Arts. For example, 
the political science concept of power (formal or informal) has applicability to 
most work environments, as do the sociclogical concepts of roles, culture am oorms. 
The TAR approach also serves to broaden the perspective of the career major. In - . 
additicn to practicing his technical canpetencies on an internship, he may also assess 
the applicability of broader issues pertaining to his field. To illustrate, one of 
the TAR internship assignments for accounting majors is to systematically assess the 
infoDllllticn generating fu:cction ' of the accounting deparbnent of an organization. 
In short, the TAR approach is intenied to ma.ximize the potential of the work setting 
to serve as a multi-disciplinary application laboratory for the student . 
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THE DIVISION OF COOPERATIVE EDU~TION 
LaGuaJ:dia's cooperative education prvgram provides those work 'experiences 
which enable students to reality-test the applicability of career educational choices, 
concepts and skills first introduced through various program components as the 
"application laboratory" is regarded as key to the ult:iJDate attailllllent of those 
career educational objectives pres=ihed for its student body, LaGuaJ:dia requires 
all full-time matriculants to n:>t only participate in the coop ed progra!u, but 
successfully complete three full-tUte internships that generate a total of nine 
academic =edits, 
The. Coop program is ilnplement:ed by professional faculty called coordinators, 
• 
Coordinators have full academic status, all being on "faculty lines", most of whom, 
at one tUte or aJX>ther, have taught regular classes at LaGuaJ:dia. Coordinators come 
from a variety of backgrourds, rathe.r diffe.rent from those of faculty in the regulU' 
academic divisions. Many have had extensive experience in business, politics, 
community work, advertising, banking, and other fie.lds outside of traditional 
academe. 
Coordinators have various prograzmnatic responsibilities, subS\Jll\ed withL., 
their two prjJnary role.s of Coop Advisor and Inte.rnship Coordinator. In the forme.r 
role, t!le coordinator is respor-sible for ccunseling, advising, and placing students 
on inte.rnships which satisfy educational and career goals. Coordinators visit 
students wtU..le "on-the-job", ~ cont:.i.nually ava; J able for solvinq work-related 
problems. They have the responsibility for a.wartlin; the cocperative ed grades. 
In their L'"!ternship o::ordi.na.tion roles, coop ex>a.rd.inators are responsiJ:Ile 
for initiati ng and maintaining continuous relations between the college and en-
ployers I espec~y as regards the develoI;ment ani management of internships. 
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1. COOPERATIVE EDUCATION PREPARATORY COURSE ("COOP PREP") 
This is a 12 contact hour lX>n-=edit course which serves as a prerequisite to 
the first internship experience. The objectives of coop prep are: to enable students 
to set appropriate educational a.nl. career goals for their internships; to help 
students select the most appropriate sequence of internships; to provide those skills 
necessary for obtainin; the internship of their choice, through teachin:J' the students 
how to prepare resume, fill out application fo=, a.nl. successfully comuct themselves 
in interviews. In addition, the course orients students to the employer's perspective 
a.nl. expectations, assists them to anticipate potential work-related difficulties a.nl. 
develop appropriate copin;' mechanisms where such are encountered. All of these topics 
are especially gennaine to LaGuardia's student body who typically lac.'" seli-este ... , 
exposure to career role IOOdels a.nl. an umerstandinq of the world of work.' 
As an outoome of u coop prep", each student is required to participate in a 
s:lJnuJ.ated employment interview. The relatively inadequate perfonnance of community 
college students in banilin;' employment interviews dictated the develo..,.ent of this 
required canponent. Trained interviewers fran LaGuardia "s interns.'lip (employer) 
organizations serve voluntarily in this capacity. 
The student makes an appointment with the interviewer, is required to dress 
"appropriately" a.nl. bring to the s:imul.ation his resume a.nl. application for employment. 
A..~er the interview, the interviewer fills out a rati.n;J fo:z:m, designed to assess the 
student's strengths (or deficits) in the variety of behaviors subS1lllled "ay the employ-
ment interview situation, a.nl. transmits suc. .. feedback to the student. 
3. COOPERATIVE =:!lOCATION ADVrSEMENr 
This ccanponent consists of iniividual conferences bet" .... een the cooperative 
education faculty member arxi his/her student advisees. These di s cussior.s are focused 
on assisting t.'I,.e student to both devel.op appropriate a..?X1 realistic obj ective s for 
!Us upccmi."'1q L."Iternsr.ip experience an:l to select t.:.~e most suitable available cJl0ice of 
* E:dli.bi t C presents t.:.~e syllabus for the coocerative education preparatory course 
provided to accounting majors by ~ay of i11ustration. 
" 
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internship opportunity. While this ongoing component is considerably demanding, 
t:!JDe ..... ise, it is regarded as essential. to the effective utilization of the coop ed 
progr ... vis a vis its intended career educational. function. 
4. THE INTERNSP.:!P, ITSEIE 
Approximately 350 di£ferent employers actively participate in LaGuardia's 
cooperative education progralD. Students have the opportunity to choose from over 
400 positions. to explore careers and/or apply their skills to positions such as 
accounti.D; clerk, manaqement intern, proqraxmner trainee, counselor, social TliQrk 
assistant, proof-reader, editorial. assistant, etc. Students typical.ly intern 
in the New York metropolitan area for such companies as: 
American Broadcasting Company 
Arthur Anderson & Company (CPA) 
BJ.c>omi ngdal.e ' s 




Continental. Can Company 
Exxon 
Hearst Publications 
5. THE INTERNSHIP SEMINAR 
I.B.M. 
E . .r. Korvettes 
McGraw-Hill Publishing Company 
Merrill, Lynch, Pierce, Fenner & Smith 
Morgan Guarantee Trust Company 




While on their internships, students are required to attend bi -weekly evening 
seminars, the purpose of ·.mich is to systematically guide their reality-testing 
of career exploration (s) and concepts. Focusing on personal. and career developnent, 
the s_i oars expand the learning outcomes available to the student over and beyond 
practicing on-the- j ob career skills that were initially learned in the classroom. 
With background and contex1:'.lal. i.'lfo=ation provided by relevant topical literature, 
students are required to make first-han:i observations about themselves a.n::i others 
in the "'-'Ork envL""'Onment, 'Nherein they examine their fL"'Xl.ims through group discussion 
with their peers arxi/ or written rel?Orts. The sem.L'1axs follow a develofll\ental sequence, 
" See Exhibit 
internships 
~. , .....,e 
d eveloped and 
Internship Op;::ortunity List, "..,hich specifies the various 
available to students duri.nq each academic quarter. 
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co=espondinq to the internship (first, second or third) undertaken. 
The first semi oar is intricately tied to introductory cx:>ursework through 
the TAR approach and reinforces students' assessment of how introductory course 
cx:>ncepts apply to the work enviIoDnent. A secx:>nd objective of this introductory 
seminar is for students to c~ their work values1 i.e., to identify the various 
types of personal needs that work can satisfy and those that are cn!oprlmary mpor-
tanc:e to them.. The second sellllinar focuses on reality-based career exploration-
cx:>nfinnation. While career-decided students learn the employment prospects of their 
selected fields, career-undecided students explore the suitability of career options 
in which they express interest.·. The third seminar, designed for students about to 
graduate, offers .the opportunity f or indee!=ient .research concerned with the applica-
tion of advanced course concepts tD the real world. 
6 . INrERNSIIJ:P MONITOIUN:i 
The internship coordinator visits each of his students at his internship 
organization at least once durin; the quarter. The on-site observation includes 
ilxtividnali zed cx:>nferences with both the student and the supervisor. Such monitor-
in:! is essential to reinforcin:! the bond between the school and the student and also 
facilitates coordinator interviewer with ~ or potential problems. In addition, 
internship coordinators usually have frequent phone =ntact with the students, bot.'l 
before and after =nductin:! on-site visits. For a IlIlIIIber of LaGuardia students, the 
wor!<place is culturally alien in many respects, wherein the ·..,rk experience may be 
a source of misunierstandinqs and cx:>nfus:Lan. 
This is a £0=1 debriefing session which is required of each student after 
each L~e.rnshi.p experience. At 't-"1is conference, the coordi..nator reviews the extent 
W See Exhi!Jit E , for th.e syl..labi of the first semi par that correspoo::! to the 
~-OUS major fields of study . 
• * See Ex..'1.ibit F I f or the syllabus of the secoIXl s eminar. 
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to which the student attained his objectives for the internship,· basing such inputs 
on fonnal feedback frem both the employer** and seminar instructor***, as well as 
the student I S self-assessment. At the conclusion of this meetU1g', the coordinators 
provide the student with his cooperative education course grade and begin to plan 
with the student appropriate objectives for the next internship. 
8. INTEI1NSHIP DEVELOFMENr AND MANl\.GEMENr 
This canponent is the mal nstay of the program. Cooperative education facu~ty 
must constanHy be en;aged in identifying internships which are appropriate to the 
interests and skill ~eveu of the student body. Internship management is the 
seque~ to internship de'viUopnent, representing those activities necessary for 
sustainin; and strengthening each internship p~c ... ent. This invo~ves beccndnq 
thoroughJ.y familiar with the needs of the organization, screening and referring the 
most appropriate students for each position and sustaininq so~ persona~ contacts 
withi:n the organization. 
9. JOB PIACEMENT 
The college's p~acenent office is housed withi:n the Division of COOperativ e 
Education. Its primary i'wlctions are to ~cate part-t:lJne j obs (not internships) 
for students in need of such, as well as to assist the forthccmi nq graduate to 
~cate a position in his career fie~ . 
• See Internship Grading Standards !'o:cn, appearing as Exhibit G. 
** See Employer Evaluation Form, appear:L.'"1q as Exhibit H. 
*** See Seminar Grade Report, appear:inq as Exhibit I. 
• 
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III. CIASSIFlCATION OF THE SPECIFIC OBJECTIVES ADDRESSED BY LAGUARDIA'S CAREER 
EDUCATIONAL PROGRAM COMPONENTS 
The previous section provided an overview of the various career educational pro-
gram components falling within each. of laGuardia's three major academic divisions. At 
this time it is worth specifying the various obj ectives that these components address 
and identifying the primary career educational goal under which each falls. In this 
way the reader will be able to clearly identify LaGuardia I 5 various career educational 
objectives, the primary goals under which they fall, the program components designed 
to deliver them and the divisions of the college which are responsible for these compo-
nents. Table 1 provides such a classification. 
(INSERT TABLE 1 HERE) 
Our analysis of the extent to which LaGuardia's career educational objectives have 
been met for its student body will proceed in accordance with the layout of Table 1. 
That is ~ our primary focus will be on the extent to which each objective has been 
achieved by one or (in a number of cases) more program canponents, rather than on 
program comp:ments as the locus of analysis. As certain program c omponents have been 
designed to deliver a number of career educational (and other ) objectives and as, in 
other cases, more than one program addresses the same obj ective, any anal ysis that 
proceeds i.Jrmediately from a program component point of view (i.e., "How effectiv e is 
program component X? " ) will tend to blur the intent of this study. However, while our 
primary concern is the extent to which LaGuardi a I s primary career educational goals and 
specific objectives have been attained, each of the following studies evaluate the 
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IV. EVALlJl>.TIVE STUDIES OF THE EXTENT TO '.I!ICH EAC
H OF LAGUARDIA'S CAREER 
EDUCATIONAL OBJE=vES HAVE BEEN ATTAINED 
INTRODUCTI ON 
This section presents the specific researcb studies that wer
e undertaken to assess 
the extent to which each of LaGuardia' 5 career education
al obj ectives have been attained. 
The studies have been presented sequentially in accordance
 with the layout of Table 1 
(of the previous section). That is, the first study will 
address Goal A (Exploration 
of Appropriate Career Choices) - Objective 1 (Entering Stu
dents will select the most 
appropriate courses for their freshmen quarter ) . The seco
nd study will address Goal A-
Objective 2, and so on, proceeding through the sequentiall
y-stated objectives of Goal B 
(Learning Career Educational Concepts & Skills) and those 
subsumed by Goal C (Reality-
testing Career Educational Explorations, Concepts & Skill
s). 
Each study will have the same format: a statement of the 
career educational ob-
j ective, followed by a description of the program compone
nt(s) designed to deliver the 
objective , ' followed by the research method, followed by th
e findings, followed by a 
discussion and concluding with recommendations. The types 
of data collected range from 
students I attitudinal ratings, both while at LaGuardia a
nd subsequent to qraduation, to 
employers' ratings of cooperative education interns and gr
aduates. In a number of 
studies, especially those that utilize graduate follow-up 
information as their data 
bases , relatively small response rates were encountered. 
Granted the possibility of a 
"respondent bias" always exists, we neverthel~ss proceeded
 with our analyses in these 
cases, al·..,ays stating for the reader the response rate upo
n which the analyses were based. 
EVALUATION STUDIES 
The evaluation studies appear on the fo llowing pages begin
ning with (Goal ) !!. -
(Objective ) 1: En~ering Students Will Select The Most App
ropriate Courses for Their 
• 
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OBJECTIVE A-l: ENTERING STUDENTS WILL SELECT THE MOST APPROPRIATE COURSES 
FOR THEIR FRESHMEN QUARTER 
P~RAM COMPONENT DESIGNED TO DELIVER OBJECTIVE 
The process of academic advisement and career planning for LaGuardia students be-
gins during Freshmen Orientation-Advisement in the August preceding their freshmen 
'feaz, and continues throughout their Fall quarter Advisory Hours; thereafter, advisement 
takes place in quarterly individual and group sessions with professional staff. During 
the August orientation-registration sessions, each entering student receives a computer-
generated, degree-requirements checklist (D .R. C.) based upon his choice of major and 
competencies revealed by LaGuardia's placement examination; the O.R. C. is thus individ-
ualized and serves as the basis for ongoing academic advisement. 
On the assumption that most students cane to LaGuardia to provide for a career, 
with the cooperative education program being instrumental to this goal-, academic advise-
ment and career exploration-planning are very much related in LaGuardia's approach. 
Specifically, courses that are required as prerequisite to cooperative education work 
experiences are listed and sequenced in the D.R.C. to enable these internships to take 
place as early as possible in the student's academic pursuits. 
RESEARCH METHOD 
A Demographic Survey of 1977 Freshmen was conducted to determine whether LaGuardia's 
assumptions concerning the appropriateness of its curricula were indeed accurate. 1,935 
matriculated freshmen canpleted the survey, out of a population of 2 , 800 matriculated 
freshmen, during their first quarter. 
FINDINGS 
The results of the Demographic Survey of 1977 Freshmen appears as Appendix A • 
(Freshmen responses to items 23, 24, 25, 38 and 39 have direct bearing on t..i-J.e as sump-
tions underlying LaGuardia 's academic advisement process . ) 
*See Exhibit G and~, LaGuardia 's recruitment brochures ~nd cata logues, r espectively . 
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A great majority of the matriculated freshmen (89\) indicated that "learning a 
trade or preparing for a professional career" was their most important reason for going 
to college. Further, of eight possible choices, 62% indicated the "Cooperative Educa-
tion or work-study program" as their primary or secondary reason for selecting LaGuardia 
as their college of choice . In addition, only 3% indicated that preparation for their 
preferred careers was not. offered in LaGuardia I s curricula offerings i 78% stated such 
preparation was offered , while 18% were not sure at that point in time (i . e., their 
first quarter). Finaly, in responding to future plans , 69% expressed a desire for a 
business or professional career, while only 15% expressed desire for academic life 
or aspects of the creative arts, with 14% undecided. 
DISCUSSION 
The results of this study appear to validate the primary assumptions upon which 
academic advisement is based; namely , the desire of LaGuardia students to prepare for 
business or professional careers, looking forward to participating in LaGuardia's 
Cooperative Education program. The relatively few students (18%), however, who, during 
their first quarter were still unsUre as to whether the college' 5 course offerings would 
prepare them for desired careers, suggested the need for more precise information during 
• 
high school recruitment efforts, and more intensive career and educational counseling 
for those unsure about the relationship be~~een their coursework and their vocational 
f utures . 
RECOMMENDATIONS 
1. The college continue its early (and continuous ) academic advisement 
process, integrating course sequencing with career development concerns . 
2 . Recruitment brochures and professional staff outreach orientations 
more sharply reveal those careers for which the college can prepare students. 
(The above recommendations have been implemented during ~~e current academic year . ) 
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OBJEcrIVE A-2: FRESHMEN WILL .sYSTEMATICALLY EXPLORE . THE OCCUPATIONAL RE1U.ITIES OF 
THEIR CHOICE OF Ml\JOR, OR THOSE CAREER FIElDS WHICH MAY BE OF INTEREST 
TO THEM 
PROGRAM DESIGNED TO DELIVER OBJEcrIVE 
The required Freshmen Advisory Hour is the program component through which most 
LaGuardia students first review their initial choice of major and explore career possi -
bilities. Couselor-led discussions on career planning are seen as critical activities 
since 89' of incoming students report that they chose to go to college to "learn a trade 
• 
or prepare for a professional career . " (See the Demographic Survey of 1977 Freshmen, 
appearing as Appendix --A...) 
Advisory Hour Groups are brought to the Career Resource Center (CRC) to hear a 
presentation about the college t 5 resources that are available to them for career ex-
ploration. (The staff of the CRe are, themselves, f ormer LaGuardia students (now gradu-
ates) who have been specially trained to serve in roles of paraprofessional career 
counselors . ) Resources introduced to the new students include a computer-assisted 
occupational information system (Time Share, Inc.), governmental publications, pro£es-
sional association booklets, and a workbook, "A Guide to Successful Career Planning at 
LaGuardia." 
students are encouraged to return to the CRC on their own to pursue their career 
and educational exploration. The CRC paraprofessional sta£f, or the student's own 
counselor, assists the freshmen in assessing the data obtained from the eRC . 
It should be noted that some counselors decide not to devote one or more sessions 
to career exploration in the student's early weeks at LaGuardia. This decision is 
typically based on the basic skills proficiency of the members of the Advisory Group. 
For example, if the new freshmen are involved in extensive remediation, the counselor 
develops an Advisory Hour curriculum geared more to academic "survival" than to longer-
range planning . For these students, visits to the Career Resource Center come later , 
when they are ready to deal , .... ith the career exploratory phase of their college educa-
ti on . It is at that point that the students are more r ealistic about their potential 
and thus suffiCiently vocationally mature to develop long-range educational and career 
-19-
plans . Delayed ca,:r;eer exploration begins as part of a 2nd Quarter extended Advisory 
Hour Progr~, desi gned specifically for the most academically unprepared, or through 
individual counselor- or self-referral to the CRe . 
RESEARCH METHOD 
Three.sources of data wer e utilized to assess the effectiveness of the Advisory 
Hour-Career Resource Center ' s activities in assisting students to explore the realities 
of career fields of interest : 
FINDINGS 
1 . A follow-up study questi onnaire survey of LaGuardia I s 174 
graduating class . (See Appendix ~, An evaluati on of LaGuardia 
Community College by its 1974 Graduating Class .) Thi s study was 
completed by 277 of the 452 graduates, either at graduation cere-
monies or through a mail follow- up . 
2 . A program evaluation questi onnaire of "near graduates " during the 
Spring ' 77 quarter. (See Appendix ~, Analysis of Dean of 
Faculty's Program Evaluation Questionnaire . ) Four hundred students, 
who accumulated a sufficient number of credits to be eligible for 
graduation within the next 1 or 2 quarters,. were invited to attend 
a speCial half-day testing- evaluation session for a $10 honorarium; 
among the battery of instruments to be completed was this question-
naire . Ninety- nine students accepted the invitation and completed 
the Program EValuation Questionnaire. 
3 . A student (CRC ) Satisfaction Survey* . This survey was filled out by 
all of the 290 students who utilized the CRC during the month of 
April, 1977 , immediately after each one's visit. 
From LaGuardia's earliest years , students have exhibited positive perceptions of 
the career guidance they have received at the college. The follow-up study of LaGuardia' S 
' 74 graduating c l ass revealed that 74% of the respondents regarded "the vocational and 
career guidance received at LaGuardia" as either, "good" or "excellent," considering 
that 34% of the respondents "did not have a definite idea about the area (s ) "in Tilhich 
t..'1ey wanted to make their careers, prior to enter ing LaGuardia." 
Whi l e the f indings above pertained t o the t otal two-year program at LaGuardia , 
the program evaluation (questionnai:e ) o f near-graduates in ' 77 r evealed t..~at only 39 ~ 
of the respondents had ever used the Career Advisory Center (the predecessor o f the 
curr ent Career Res ource Cent.er ) . Of thos e us er s , 89% f oWld i t helpi ng ; n "planning 
their careers . " This findi ng a ppears espec i ally s i gnifi cant in l i ght of the fact that 
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34' of the respondents indicated that they "changed their career plans since coming to 
LaGuardia ... (It should be noted that the above respondent received their freshmen 
Advisory Hours in Fall '75.) 
In September, 1976, three programmatic changes were introduced into the freshmen 
career planning process : 
1. The Guide to Successful Career Planning was developed and 
utilized by many Advisory Hour students; 
2~ An orientation to the Career Resource Center was scheduled by 
counselors based on the readiness of their Advisory Hour stu-
dents for career education and investigation; 
3. The Career Resource Center acquired the computerized career 
guidance system, 
4. A full-time staff member was employed by the CRC to publicize the 
facility, keep materials up-to-date and to make presentations 
to visiting groups. 
While the total respondents to the CRe User Satisfaction Survey conducted during 
April , 1977 represented students at all stages of progress toward their LaGuardia degrees, 
the present focus is on the results of Spring '77 new freshmen who utilized the CRe as 
~~ of their Advisory Hour requirements. Of the S2 r espondents, only 254 indicated 
they were aware of the CRC prior to their Advisory Hour group visit , with 94% s tating 
that that visit was their first to the CRC. • Ninety-two percent of the respondents 
stated they would return for further utilization. This finding corresponds to the 
favoral:::lle ratings given to the CRe staff orientation presentation; 94% of the students 
rated this presentation as t'somewhat" or "very useful. n 
OISCUSS:::ON 
From an overall perspective, LaGuardia has been successful in assisting freshmen 
to realistically explore career fields of interest , from an early date on. The findings 
of ~~e successive studies reveal a progressive sharpening of the college's approa~~ to 
maximally insuring the objec~ive. For example, the findings that while relatively few 
*Feifer, I ., Kleiol:?erg, J ., LaGuardia Communi ty College: A r-lodel for a Comprehensive 
Career Educati onal Approach to Higher Learning - ?inal Report Prepared for the Office 
of Career Education United States Office of Education - Contrac~ ~ 300760329 -
September, 1977 . 
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students utilized the Career Resource center in its early days, a great percent of those 
users found it beneficial , highliqhted the "r.equired exposure" issue . In turn all 
freshmen are given gr oup orientations to the eRe during their first quarter Advisory 
Hours. The "early-on" utilization of the CRC is regarded as extremely important for 
students unsure of career direction as such clarification ensures more appropriately 
goal-directed cours e work and cooperative education pursuits. The employment of a Career 
• 
Resource Center manager increased the facility 's accessiblity , i . e. , mllDber of hours 
open, and intensified outreach and publicity efforts . The assumption underlying the 
greater allocation of resources to the Center is that the earlier that students sharpen 
their educational- career plans , the more appropriate will be their choice of courses 
and int ernshi ps • 
RECOMMENDATIONS 
1. Additional hours of Career Resource Center staffing, particularly 
during the evening, would increase the utilization of the Center; 
the adult working population would benefit from this expanded sche-
duleJ 
2 . Increased faculty referrals of students to the Center seeki.c.g occu-
pational information for class discussion would assist the student 
in matching his or her interests and abilities to the curriculum-
related career fieldsJ 
3 . Freshmen, undecided about their educational and career plans, would 
benefit from a Career Planning Course offered during their first 
academic quarter. 
(Thes e three recommendations have been implemented. A second Career Resource 
Center staff person has been employed to expand its hours of service in the evening. 
Through formal and infor.mal dissemination efforts as well as through the development 
of career-related TAR classroom aSSignments , a significantly greater number of students 
are being referred to the Center by teaching faculty . Finally , a new curricular option , 
"Career Exploration," ' .... as added to the choices offered to applying freshmen . This interim 
major features a freshman - level three-credit course, "Introduction to Career Planning , " 
developed and taught by the Counseling Department ~~er the auspices of the Social 
Science Department. (See Exhibit ~, for ~~e topical outlL~e of the course. ) 
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OBJEC"I'IVE ·A- J: 
PRCGilAM DESIGNED TO DELIVER OBJECTrvES 
Once the academic year beqins, ami freshmen beqin attending the Advisory HoUl:", 
the Deqree Requirement Checklist.a (ORe'slare further explained in -eerml!l of <=Qurge re-
quirercent s of each lIUI.jor, re9ulta.nt eareeJ:. implications, elective ·offuings aimed at 
specific long- range goals, and. college t r 4llSfu possibilities . Metllbe.:rs of the instruc-
ticna.l staff f :.-equently attend these sessions t o discuss the academic oP!?Ortunitie.s 
available within a discipline ami their career implications. 
Students a r e encouraged to begi n formu l ating a two- year academic plan, to be u p-
dated quarterly , This plan lists r equirements, electives, and r e lated Cooperative 
Education expectations. 
RESWCH MEtHOD 
An Advisory Hour Survey. was filled. out by 1,080 Advisory Hour students during 
December, 1976, a t the last session of their Advisory Hours . FUrthu, data from the 
survey of ' 7 4 graduates reveals students retrospective perceptions of their early 
quacter (s) a t LaGuardia. 
F!NOINGS 
An overwhelming lIUI.jority of students appear s to be satiSfi ed with the career ad-
visement tb.ey receive . Specifically, as reqards jobs and careers, aa_ of the students 
surveyed believe that t.'leir counselors possess a Hgreat deal" to a "=de.:rat e" amount o f 
r elevant infoClation . This posi tive evaluation dec::ea ses slightly with regard to 
counselors' assistance in t.'leir selecting and evaluating career goals; 77' staee t.'lat 
thei:.- counselors are "SOIlleW"Mt" to "very" helpful . This is not unexpected, since II 
nUlIlbe r of studenes 918..""'ie from the in! tial career exploration process still undec ided 
about t.'le ir c areer goals. A greaee:.- propo~ion of students, as'!!, fee ls ~hat chelr 
c ounselors have a. ":nQde::at e" to a "grea t deal" of i nf ormation about co llege resources 
' This s tudy a ppears in :r eii~, t . , :< l eingberg, .J ., LaGuardia Community College : ,\ 
~odel f or a Comprehensive Caree r Educational Approach eo :tigher Lear:ling - final ~por"t 
?re~rec: for The Office o f Career ::<!uca';.ion Uni"ted States O::::ice of Ec.llca t ion -
Con~ac"t ~300760J 29 - September, 19 ; 7 
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(including referral to career information resources). Finally, 83% of the students 
believe that their counselors are "somewhat" to livery helpful" in planning their curri-
culum. (This extremely positive assessment of the academic advisement impact of the 
Advisory Hour was also revealed in an evaluation survey of 1974 graduates (See Appendix 
_); 77% of this graduating class found the Advisory Hours either "moderateiy" or "very" 
helpful to their course planning.) Further, 15% of the students never discussed their 
educational program with their counselors; they encompass those students who have 
made a fiJ:m career choice ( usually in the more technical career areas), others whose 
majors have a fairly prescribed curriculum and a faculty advisor who is knowledgeable 
about academic offerings. It should be noted that the college requires a signed and 
approved advisement form in order for a student to register serves to minimjze the 
number of students who are "misadvised." 
DISCUSSION 
At this time, we are pleased with the success of our efforts to instill with 
freshmen an appreciation of their various course and elective options. While no "hard ll 
data was collected on the impact of teaching faculty on the advisement of freshmen, an 
expansion of their role in the advisement process would be very beneficial. 
RECOMMENDATIONS 
1. To conduct another survey of the effectivness of the Advisory Hour 
in June, 1979; i.e., to survey March '79 entrants who will have 
just completed their Advisory Hours at that time. The purpose of 
this study will be to ascertain the extent to which the current 
findings are cross-validated on another sample at another time. 
2. To increase the tole of the teaching faculty in the career-educational 
advisement of freshmen, advisement handbooks should be developed and, 
where necessary, a training program for prospective advisors be launched. 
(This recommendation has been implemented. A training program for 
Liberal Arts advisors began in September, 1978. See Exhibit ~ for 
an outline o f the Liberal Arts Advi sement program, up:>n fN'hich such 
training is based. ) 
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OBJECTIVE A-4: FRESHMEN WILL EXPLORE THE TYPE OF FIELD ANDtOR SETTING BEST SUITED 
FOR TIlEIR FIRST INTERNSHIPS 
DESCRIPTION OF PROGRAM COMPONENT DESIGNED TO ATTAIN OBJECTIVE 
The Cooperative Education Preparation Course ("Coop Prep"·) has been designed to 
meet a number of specific career educational objectives, among which is that of having 
freshmen explore the type and/ or setting best suited for their first internships. "Coop 
Prep" is a course required of all full-time day students and is usually taken one or 
two quarters prior to their first internship. The course has been designed to be a 
focal point for the student's involvement in the planning and preparation for his first 
(and subsequent ) internshps , as well as the exploration and/or convirmation of appropri-
ate career choices . 
"COop Prep" is taught by the student I 5 Cooperative Education Faculty Advisor ( "Coop 
Advisor~ ). It is a blend of eight to ten, twice-weekly, seventy minute classes cample-
mented by periodic student/advisor conferences and a simulated employment interview 
given near, or at the end of "Coop Prep." 
Successful completion of "Coop Prep" represents certification of the student's 
readiness for the internship program. Upon completion of the course, each student con-
tinues to have periodic conferences with his "Coop Advisor." 
RESEARCH METHOD 
The sample for this study was comprised of students majoring in eight disciplines 
who took "Coop Prep" in the Spring Quarter , 1978. The four Career disciplines • .... ere: 
Accounting , Business, Data Procassing and Secretari al Science. The four Liberal Arts 
and Science disciplines were : Bilingual Education, Liberal Arts , Occupational Therapy 
and Science . 
A questionnaire in eight fo~ (shown as A~endix D) , corresponding to 
each of the r espect ive disciplines , was developed wi~~ i tems pe-rtaining to those objec-
tives of "Coop Prep" conanon t o students of a ll disciplines , as 'N'ell a s the TA..~ ob jectives 
specific to each discipline . Furt...'1.ermore , each. questionnaire i tem 'N'as stated in stude.'1t 
outcome terms . I tem 8 was specif i cally tiesigned t o co l lect data f or ~~e purposes of 
this par~icular study. 
* See Exhibit ~, ~~e Coop Pre p Cour se curricul a cor=e sponding to each major f i e l d . 
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The questionnaire instructions for the student read, "Please indicate your degr.ee · 
of agreement with each statement by placing a checkmark (J) in the appropriate box .. " 
The scale employed was from negative to positive: not at all, somewhat, pretty much so, 
very much so and not applicable. 
The questionnaires were distributed and collected during the Spring Quarter, 1978 
at the last regularly scheduled class session of "Coop Preplt oO A total of 314 question-
naires were administered, 218 (69 . 4%) to Career students and 96 (30 . 6%) to Liberal Arts 





















NUMBER OF COOP PREP STUDENTS RESPONDIN:; TO 
QUESTIONNAIRE X MAJOR FIELD OF STUDY 
DISCIPLINE n , - -
ACCOUNTING 63 (20) 
• 
SECRETARIAL SCIENCE 42 (13 ) 
BUSINESS 50 (16 ) 
DATA PROCESSING 63 (20 ) 
LIBERAL ARTS 58 (18 ) 
OCCUPATIONAL THERAPY 21 ( 7) 
SCIENCE 7 ( 2) 
BILINGUAL 10 ( 3) 
I TOTALS 314 (100 , 
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FINDINGS 
Table 2 summarizes the data collected from the student responses to item 8 . 
TABLE 2 
STtDENT RESPONSES TO COOP PREP QUESTIOONAIRE ITEM 8 
LIBERAL ARTS & 
ClUIEER MAJORS SCIENCE MAJORS TOTALS 
n (.!) n (.!.) n ( .!.) - - -
NOT AT ALL 4 ( 2) 3 ( 3) 7 ( 2 ) 
SOMEWHAT 25 (12) 18 (19) 43 (14) 
!'!lETTY MO<:!! SO 97 (45 ) 33 (34 ) 130 (41) 
VERY MUCH SO 87 (40) 40 (42 ) 127 (41) 
NOT APPLICABLE 5 ( 2) 2 ( 2) 7 ( 2 ) 
I TOTALS 218 (100 ) 96 (100) 314 (100) 
Table 2 reveals that 82\ of all students had positive perceptions of their ability 
to identify and appropriate first internships. We also see that only a slightly higher 
percent of Liberal Arts and Science students indicated, "very much so" than Career stu-
d ents; i .e . , 42% to 40\ . However , if the "pretty much so" responses are included, the 
Career students have more positive perc~ptions (84' to 76\) o f the extent to which they 
were then able to identify stepping stone experiences appropriate t o their career 
interests. 
A further finding is that while only 41% of all students have very positive percep-
tions o f their ability to identify an appropriate first internship, 8 2% had positive 
perceptions o f their ability to identify an a ppropriate first i nternshi p. 
In contrast to tb,e above fi ndings, the results of an earlier study (see Program 
Evaluacion Questionnai re , 1977 , Appendix C ) are wor~y or examination. This study 
dif=er ed in a number of r espects from ~~e present one: (1 ) Methodology - A mail 
ques'tionnaire was utilized; (2 ) Size o f Sampl e - the "near~=aduates " samp l ed wer e 
i n r e t=ospect to evaluate Coop ?re p; (3 ) Pre~~ !mplementation - The s~udents sampled 
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had not been introduced to the TAR approach; (4) Questionnaire Item 40 - was stated in 
general student outcome terms, "How valuable was the Coop Prep in getting you ready for 
your internship?" 
Table 3 presents the responses of the 71 "near: grt;lduates" who responded to their 
retrospective perceptions of Coop Prep. 
TABLE 3 
S'I'UDENr RESPONSES TO QUESTIONNAIRE ITEM 40 OF 
PROGRAM EVALUATION QUESTIONNAIRE 1977, 
"How valuable was the Coop Prep in Getting you ready for your internship?" 
n (~.l 
EXTREMELY VALlJABLE 16 (23) 
OF MODERATE VALUE 25 ( 35) 
OF SLIGlfr VALUE 20 (28 ) 
OF NJ VALUE 10 (14 ) 
TOTALS 71 (100 ) 
Table 3 reveals that 58\ of the students found Coop Prep to be "of moderate value" 
o r "extremely valuable . 11 A" loose comparison" of this finding with those of the previous 
study indicates a"24 \ improvement." in student perceptions of "Coop Prep"; i . e . , comparing 
the 58\ (of the 77 near graduates who took Coop Prep in 76 ) having favorable perceptions 
to the 82\ (77 freshmen) having favorable perceptions in the current studY a This might 
be attributed in large part to the introduction of t..~e TAR approach in '7 7 which has 
provided a uniform and systematic approach to the attainment of the "Coop Prep" course 
objectives . FUrthermore, students a re now oriented to the importance of planning for 
an internship in courses taken prior to " Coop Prepa" However , the extent to which the 
improvement can be attributed to the TAR approach cannot be definitively determined . 
DISCUSSION 
The r esults of this study suggest a considerable degree of success in ~~e aetain-
men'C. of the career educational obj ective under study. Both the students and t.'1e "Coop 
?rep" cours e , itself , need to be considered with respect to such "success . " 
Fi!'st , we must ask ourselves t~ what e.'<t:ent • .... e !'e the findings det e rmined by the 
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"Coop Prep" course, rather than the students' level of career awareness prior to taking 
"Coop Prep." (Unfortunately, we did not employ a pre- post type of study design to 
control for this factor.) It may well be that career majors enter the college better 
knowledgeable of the steps toward their chosen goals, while many Liberal Arts majors are 
unsure of "·..,hat they want to be when they grow up" (and thus major in the only "non-
commital discipline" available), wherein the notion of stepping stone experiences are 
meaningless to them at that stage. Continuing this line of thought, the apparent lack 
of impact of Coop Prep on 22% of the Liberal Arts and Science majors might see~nqly 
reflect an overly ambitious hope for career-undecided students; i.e., that an 8-10 
hour course, dealing with a number of objectives, is inherently able to attain the ob-
jective under study. 
RECOMMENDATION 
To reexamine the "Coop Prep" course with respect to: . 
1. The timing of the course. Should it be given earlier in the 
course of the student I s studies · .... here its impact might be 
greater? 
2. The frequency and number of sessions; e.g., three weekly sessions 
for 5 or 6 weeks, or possibly an entire quarter? 
3. The additional demands placed on Cooperative Education staff if 
2 and/ or 3 are implemented. 
4. The possibility of having a number of the "Coop Prep" objectives 
addressed by different segments of the faculty (e.g., student 
services and classroom personnel), prior to the studentfs taking 
"Coop Prep. If 
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OB.JECTlVE A-.S: CAREER-UNDECIDED LIBERAL ARTS MAJORS WILL RECEIVE AN EARLY 
EXPLORATION EXPERIENCE WITH THE REAL NATURE OF VARIOUS CAREER 
FIELDS OFFERED BY LAGUl\RDIA 
PROGRAM DESIGNED TO DELIVER OB.JECTlVES (EXPERIMENTAL) 
While the college I s Advisory Hours for Lil::Ieral Arts majors ;focus on assisting. 
the career-undecided major into assessing his/her strengths and interests toward con-
sidering suitable career options, we believe that a structured simulation activity (i.e ., 
a Career Sample ) would provide sufficient information bases for students to decide 
whether continued career exploration in these fields would be valuablei i.e., a reality-
based judgement of whether or not these fields were still worth considering as viable 
career options. If "yes," students would be referred to counselor, faculty, cooperative 
education coordinators and/ or the Career Resource Center and, ultimately, could test 
(the suitability of) these fields out further through their Coop Ed internships. 
As an experimental undertaking, ~e I-hour career simulation modules were developed 
for March , 1977 freshmen to explore during their Advisory Hours i the modules were in 
those areas for which the college's Liberal Arts curriculM' provided laboratories to 
enable students' active participation in the module - required visit and simulated career 
activities; namely, Occupational Therapy, Child Care and Mental Health. (See Exhibit ~) 
for the career sample modules in these three areas. ) 
RESEARCH METHOD 
Twenty-four March '77 Liberal Arts freshmen who expressed indecision about career 
options represented the sample for the pilot-test of this new , hands-on approa~~ to 
early career exploration. They participated in completing each of the three career 
samples during- their first academic quarter (3/77-6/77) . 
In each career sample session, a faculty representative of the field discussed 
the nature "of the job" and the worker skills and interests associated with it. This 
was followed by studen~ participation in a selected activity of that career field . After 
each career sample was completed, the students completed an evaluation survey, rating 
the interest level of the orientation-presentatiou by the faculty member assigned to the 
TABLE 1 - 30-
RESPONSES GP. TIlE 24 PARl'IClPANTS TO THE VALUE OF TIlE CAREER SAMPLE APPROACH 
a. Interest level of activity 
EXTREMELY QUITE SOMEWHAT VERY 
INTERESTING INTERESTING INTERESTING BORING BORING 
CAREER CHILD CARE 
SAMPLE WORKER 381. 467- 151- 01. 01-
MODULE OCCUPA II ONAL 
THERAPIST 391- 397- 221. 01- 01-
MENTAL HEALTH 
WORKER 251- 461- 211. 81- 01-
b. Amount learned from this activit:t: 
GREAT QUITE FAIR , VERY 
DEAL A BIT AMOUNT LITTLE LITTLE 
CHILD CARE 
CAREER WORKER 311- 381- 311- 01- 01-
SAMPLE OCCUPATIONAL 
MODULE THERAPIST 331- 331- 281- 61- 01-
MENTAL HEALTH 
WORKER 171. 221- 481- 91- 01-
. , 
c . Helpfulness of activit~ as a source of career information 
EXTREMELY QUITE SOMEWHAT NOT TeO NOT 
HELPFUL HELPFUL HELPFUL HELPFUL HELPFUL 
CHILD CARE 
CAREER WORKER 231- 391- 311- 81- 01-
SA.'1PLE OCCUPATIONAL 
MODULE THERAPIST 447- 391- 171. 01- 01, 
MENTAL HEALTH 
WORKER 91- 391- 35% 171. 01-
d . 00 you know more about this career 
. 
now than you did before . 
participating in the activity? . 
YES NO NOT SURE I 
CHILD CARE 
CAREER '.ORKER Ao;"!. 15% 01-
SAMPLE OCCUPATIONAL 
MODULE THERAPIST 941- 01. 67-
MENTAL HEALTH 
WORKER 467- 25% 25% 
. 
e . Would you recommend this activity to ot.'er students ? 
TIS )10 NOT SURE 
CHILD CARE 
ICAREER WORKER 85% 01- 151. 
SA.'1PLE OCCUPA TIONAL 
tODL'LZ THERAPIST 
88% 0'. 137. 
MENTAL HEALTH 
\.fORKER 7[1'1. 3% 2Y~ . 
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laboratory, the amount of information they acquired through participation in the experi-
ence and their perceptions of the value of the approach as a source of career informa-
tion. Further, they were asked if they knew more about the field than they did prior 
to completing the activities; whether they would recommend it to other students and to 
describe those aspects of the module they liked most and least. 
FINDINGS AND DISCUSSION* 
Table 1 presents the results of the survey of the 24 particpants as to their per-
c eptions of the Career Sample approach. 
(Insert Table 1 here.) 
Table 1 reveals that, generally, the evaluation results were positive, varying 
slightly with the topic and the nature of the presentation. 
A. Interest Level of Activity 
. 
Students generally rated the modules as having a high degree of interest. The 
Child Care presentation was rated by 85% of the students as "extremely" or "quite!! in-
teresting, while the Occupational Therapy simulation received a 78% rating and Mental 
Health a 71% favorable rating. The nature of the activities in which the students 
participated may have conttibuted to the variation in ratings. During the Child Care 
simulation, students viewed and discussed a film, but were also asked to construct 
children ' s play activities and toys using simple kitchen utensils and foods. The 
Occupational Therapy presentation required students to role play handicapped persons 
and ~~erapists using various prosthetic devices and to construct craft objects while 
discussing the role of art therapy in patient rehabilitation. The M.enta l Health module, 
in contrast , presented three short films which for.med the basis for a discussion of the 
Mental Health worker I s role and the kinds of clients likely to be encountered. Based 
on the evaluation data, students gave higher interest level ratings to those simulations 
which c ombined general discussion wi~~ specific jcb-related tasks . 
*The =indings and discussion sections of ~~is study are being ~erged to provide ~~e 
reader with continuity as various aspects of the utility of the Career -Sample were 
evaluated . 
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B. Amount Learned From the Activity 
The Child Care and Occupational Therapy simulations received similar ratings on the 
amount learned through participation in the activity . A "great deal" or "quite a bit" 
was learned by 69% and 67% of the students fran the Child Care and Occupational Therapy 
simulations, respectively. Only 39% gave a similarly positive rating to the Mental 
Health simulation. It is possible that the film. and the discussions, alone, did not 
sufficiently contribute to student feelings of having learned from the experience. Per-
haps the psychological concepts and tre activities perfonned by the Mental Health worker 
are too broad to be considered in a one-hour simulation module. 
Regardless of the degree to which students felt learning took place, 85% said that 
they knew more about child care work after having participated in the simulation, and 
94% agreed that they knew more about Occupational Therapy. However , only 46% felt that 
they increased their knowledge of the mental health field. 
c. Helpfulness of Activity as a Source of Career Information 
Rated by 83% of students a s "extremely helpful" or "quite helpful" as a source of 
career information, the Occupational Therapy simulation was considerably more effective 
than either Child Care (62%) and Mental Health (48 %) . One possible explanation for 
this descrepancy is that the educational requirements, job tasks and career opportunities 
are far more structured for Occupational Therapists than they are for Child Care and 
Mental Health workers. 
D. Activity Recommended for Other Students 
Most students stated that they would recomnend the simulations to other students. 
The Occupational Therapy module was recommended by 88% of the students and th. Child 
Care by 85% , with no students stating tha t they would not recommend them to others. 
Seventy percent of the students said they would r ecommend the Mental Heal~~ module . 
?erhaps these students ~~ought that the Mental Health module would be more valuable to 
o~~ers t~an it was to themselves, in light o f the above findings . ~wenty-five percent 
said they were not sure and only 5% said t.l-J.ey would not :::-ecommend the )lent:al Health 
modul e . 
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Recommenda tions 
1. Based on the positive response of this pilot test of the "career s""'ple 
approach", it will be utilized again in the '78-'79 academic year, sub-
sequent to a thorough review and modifications that reflect the current 
findings; e.g., active hands-on participation will be required of all 
modules, worker skills and interests will be more precisely stated, etc. 
2. An examination will be made of other Liberal Arts career fields for 
which cost-efficient ( i.e., "cheap") "1aboratoriesll can be set up to 
accomodate this approach. 
3. Recognizing the des i re of many Liberal Arts majors who are career-
undecided to find suitable career options early in their educational pursuits, 
to develop and offer a 3-credit "career decision-making" course as one of 
their possible Liberal Arts electives. (This recommendation has already 
been implemented, the course being offered to career-undecided Liberal Arts 
majors during the Fall '78 quarter. ( See Exhibit K for its sy llabus) . 
OBJECTIVE A-<', CAREER-UNDECIDED SOPHOMORE LIBERAL ARTS MAJORS WILL IDENTIFY AND 
INVESTIGATE CAREER OPl'IONS COMPATIBLE WITH THEIR INTERESTS, SKILLS 
AND WORK VALUES 
PROGRAM COMPONENT TO DELIVER OBJECTIVES 
Liberal Arts majors , who by their second internships, are still undecid ed about 
career direction, are provided with the internship seminar I Toward PUrsuing a Career 
Cl01ce, concurrent with their second internships. (See Exhibit E for the syllabus 
of this seminar . ) The purpose of this seminar is not to force students to make a career 
choice by its end, but to investigate the suitability and realities of possible career 
fields in which they may show interest. 
RESEARCH METHOD 
At the concluding session of each of the aboVe seminars, prov ided to Liberal Arts 
majors who were still career- undecided at the time of their second internships from 
Fall '76 through Summer '78, students w7re asked to anonymously complete evaluative 
questionnai.z::es with respect to the value of these seminars . 
FINDINGS 
Table 1 presents the result of the questionnaire survey of students who t ook the 






































































































































































































































































































































































































































































































































































Table 1 reveals that 84% of the Liberal Arts students perceived the seminar as 
"very or extremely helpful" in clarifying their knowledge about employment opper tunties 
after graduation, while 90' of the sample perceived the seminar as "very or extremely 
helpful" in clarifying their knowledge about future opportWlities within their career 
fields of interest. 74% foWld the overall seminar to be "very or extremely valilable." 
DISCUSSION 
The positive perceptions of the vast majority of the students support an under-
lying assumption of the seminar i namely, that the Liberal Arts major is very much inter-
ested in exploring suitable career fields early in his/her college career. The finding 
that the students found the seminar to be of more value in clarifying their knowledge 
of future opportunities as compared to employment opportunities after graduation 
probably effects the fact that most "Li.}:)eral Arts Careers" (e.g., teachers, social 
workers, etc.) require at least the bachelor's degree (i.e., two additional years of 
school subsequent to graduation from LaGuardia), making the subject of post-LaGuardia 
employment diffuse with respect to their typical career interests. 
RECOMMENDATIONS 
1 • . That the syllabi for the seminar, Toward Pursuing a Career Choice, be 
systematically reviewed with the goal of enhancing its utility for 
those (albeit the minority) students who do not perceive it to be of 
significant help in their career decision process. 
> 
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OBJECTIVE A-7: FRESHMEN WILL GAIN GREATER APPRECIATION OF THE RELEVANCE OF SOCIAL 
S CIENCE CONCEPrS TO THEIR CAREERS AND EDUCATI ONAL PURSOITS 
proGRAM TO DELIVER OBJECTIVE (EXPERIMENTAL) 
As an experiment, two courses required. of Liberal Arts majors, Introduction to 
Social Science (ISS ) and the Freshmen Advisory Hour were "paired", i.e., c ombin!d. in an 
attempt to enable freshmen to perceive significant relationships between Liberal Arts 
concepts and their career-educational directions. The '~aired" courses were provided to 
Spring '77 freshmen on an experimental basis. 
The theme of sel£-exploration, or "Who am I," central to the ISS course, is approached 
through methodology and theories appropriate to the social sciences. More specifically, 
the scientific method and the theories of such people as Marx, Freud, Benedict, Rogers, 
Machiavelli and OUrkhe~ form the core of the course. A crucial element deemed missing 
f rom the ISS course was the relationship of the course content to the students I everyday 
concerns at the College. 
The Advisory Hour is a non-credit, ten-hour orientation course led by Student Ser-
vices counselors to introduce freshmen to the LaGuardia program, map out tareer goals 
a nd devise a two-year academic plan to attain them, as well as to teach study skills. 
The Advi sory Hour f or Liberal Arts students had been faced with the problem of attri-
tion, minimal faculty involvement and a loose "connecti on" with the Liberal Arts curri-
cu l um. 
By c ombini ng the courses, ~NO major obj ectives wer e immediately achieved. Liberal 
Arts f aculty became i nvolved in career education while the counse ling c omponent be came 
integrat ed into the ov e rall Liberal Arts curricula . The combined courses sought t o 
meet ~~e followi ng objectives , 
1 . To he l p s tudents acquir e basic acad emic s kills r equired i n a 
SOCi et y of r a pid change . 
2 . To make social s cience concepts mor e meaningful to students 
by rel ating them to his/her everyday l i fe experiences and f uture 
car eer ch oi ces. 
3 . To highlight the different perspec~ives of the various social 
sc ience disc ipl ines in uders~anding hcman behav i or. 
4 . To 'Neave k."'lowledge i nto the cour se about t."le relati::mship be-
tween educa t i on a~d wor k . 
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To accomplish these objectives the two courses were linked thematically. The 
skills and methods of social science - critical thinking and problem solving - were 
applied to the life planning exercises of the Advisory Hour. The ISS unit on evolution 
of culture was used to stress the necessity for flexible career preparati on in our com-
plex, rapidly changing world. Reading and writing skills were emphasized. Their use-
fulness in all types of careers was continually underscored. 
The counselors attended the ISS courses. She was able to spot academic problems 
and provide immediate help to students. For example, effective note-taking techniques, 
often overlooked as a significant determinant of academic achievement, were illustrated 
when the instructor lectured and the counselor took model notes on the chalk board. 
In the final fifteen minutes of the class, the advantages of such efficient note-taking 
methods were discussed. 
Both the mid-term and final examination required the students to answer the f ollowing 
question : "Discuss a new idea that you have learned in this course in terms of (a) your 
everyday life; and (b) your career plans. II This questi on reinforced the importance of 
the topics of the course to one I 5 izmnediate life and career decisions, as well as the 
career paths of both p3Ients and grandparents. The student was asked to interview each 
generation as far back as possible on the topic o f career choice and change. 
RESEARCH METHOD 
During the last session o f the "paired courses" (6 / 77 ) , the 22 students who t ook 
them were asked to rate the approach along a number of d imensions : the extent to 'llihich 
they agreed 'llii th the c ourse ob j ecti ves; the extent to which they achieved the course 
ob jectives ; and their perceptions of the valu·e of the "pa.1rL'1g" to other students. 
FIND=S 
Table 1 shows the r esponse s of the 22 s tudents to the ques tionnai r e items concerned 
with ~~eir perc eption of ~~e v a lue of this experimenta l approach . 
TABLE 1 
RES PONSES OF 22 LIBERAL AR!l'S STUDENTS TO QUES TIONNAIRE 
CONCERNED WITH THE VALUE OF THE "PAIRED COURSE " CONCEPT 
a . Agreement on Course Ob jectives (Items) 
AGREE NEUTRAL DISAGREE 
n , n , n , 
/ 
I T IS IMPORTANT TO COMBINE INTRO-
DUCTION TO SOCIAL SCIENCE WITH 15 (68) 3 (14) 4 (18) 
FRESHMEN CAREER ADVISORY HOURS. 
TOPIC PRESENTED IN ISS WERE AlSO 
DISCUSSED IN A MORE PERSONAL WAY 11 (50) . 5 (23) 6 (27) 
IN ADVISORY HOURS. 
THERE IS A DEFINITE RELATIONSHIP 
BETWEEN THE TOPICS DISCUSSED IN 9 (41 ) 4 (18) 9 (41) 
ISS AND IN ADVISORY HOURS . 
ATTENDING ADVISORY HOUR SESSIONS 
HAS HELPED ME TO SEE THE RELA- 13 (59) 5 (23) 4 (18) 
TIONSHIP OF SOCIAL SCIENCE CON-
CEPTS TO MY EVERY DAY LIFE. 
b . Achievement of Course Objectives (Items) 
AGREE NEUTRAL DISAGREE 
n , n , n , 
ISS AND ADVISORY HOURS HAVE HELPED 
ME TO THINK ABOUT PLANNING MY 19 (86 ) 1 (5) 2 (9) 
FUTURE . 
THRCUGH ISS AND ADVISORY HOURS I 
IZARNED RESEARCH AND PROBLEM SOLV- 18 (82) 2 (9 ) 2 (9) 
ING SKILLS TO HELP ME PLAN MY FU-
TURE BOTH AT LAGUARDIA AND AFTER 
GAADUATION 
I HAD MORE OPPORTUNITY TO TALK TO 
MY COUNSELOR, BECAUSE SHE ATTENDED 18 (82) 3 (14 ) 1 ( 5 ) 
ISS. 
ATTENDI NG ISS AND ADVISORY HOURS 
HAS HELPED ME WITH STUDY SKILLS 14 (62 ) 6 ( 29 ) 2 (10) 
c . Course Value to Other Students ( I tems ) 
AGREE NEUTRAL DISAGREE 
n , n , n , 
I WOULD RECOMMEND THIS COURSE TO 












22 ( ~OO ) 
22 ( 1 00 ) 
TOTAL 
n ~ 
2 2 ( 10 0 ) 
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Table 1 shows a marked discrepancy between student agreement with course objectives 
and achivement of these objectives. While students gave low ratings to the importance 
of combining the courses and did not often see the conceptual re l ationships between the 
two, a large majority stated that they achieved the prescribed outcomes (i .e . , objectives) 
of the course . 
a. Course Objectives 
When asked if they thought it important to combine ~troduction to Social Science 
and the Advisory Hours, 58% of the students agreed. Yet only 41% saw a relationship be-
tween the topics discussed in ISS and in the Advisory Hours. 50% of the respondents 
said the ISS topics were presented in a more personal way in the Advisory Hours; 59, 
perceived the Advisory Hours to have helped them see the relationship of social science 
concepts to their everyday life. 
b . Achievement of Course Obj ecti ves 
Ratings were far more positive concerning the achievement of course objectives . The 
paired course was rated by 86% of the students as helping them to think more about planning 
their futures . FurtheDnOre, 82% considered the r esearch and problem solving skills that 
they learned in the course as being helpful to their future planning , both at LaGuardia 
and after graduation. 
Counselor availability was also positively rated by students; 82 % felt the7 had more 
opportunity to taL~ with ~~eir counselor because she attended class sessions. 
The only course objective that received the lowest rating concerned the impact of 
the "pairing" on study skills acquisition. This may be related to the amount of time 
devoted to it wi thin the course. The effort to emphasize study skills through the use 
of course materials was limited to only a few class sessions due to time contraints . 
However , 61% of the students rated the pairing as helpful in ~~is regard . 
DISCUSSION 
The ~xperiential pairing of Introduction to Social Science and the Freshmen Career 
Advisory Hours has achieved many of its original objectives. However, the two courses 
need to be strengthened ~~ematicallYI to enable students to more clearly perceive t~e 
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relationship between Social Science concepts and Advisory Hour activities. Study skills 
need also be given greater emphasis through a more systematic attempt to relate specific 
skills to course content . It should be noted that team teaching the two courses requires 
considerable planning time . Sequencing topics through ongoing curricular articulation 
and faculty visits to ~ach other's classes takes more time than most college budgets will 
pennit . But where the pairing proves feasible~ it would appear to be a viable approach 
to curriculum development. 
RECOMMENDATIONS, 
1. To carefully review each component of the ISS-Career Advisory Hour "paired" 
course in order to: (a) more sharply demonstrate those conceptual linkages 
that exist between social science concepts and advisory hour activities; and 
(b) more systematically relate specific study skills to course content. 
2 . To provide the "paired" course again in 178- '79 , still on an experimental basis . 
3 . To examine the progranmatic and cost feasi.bili ty of pairing the Introductory 
courses of LaGuardia l s other major fields with their corresponding advisory 
hours. 
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OBJECl'IVE 8-1: ALL STUDENTS WILL GAIN AN APPRECIATION OF HOW THE CONCEPIS 
AND SKILLS OF THEIR DISCIPLINES COULD APPLY TO WORK ORGANIZATI ONS 
PROGRAM TO DELIVER OBJECl'IVES 
While the TAR model provides structured assignments (i.e • • the i nte rnship workbook ) 
to guide students in their examination of how s elect concepts of i ntroductory course 
work i n their respective disciplines actually a pplies to the wor l d of work, the earlier 
introductory course work , itself has been designed to provide the students with an 
intellectual appreciation of such (then "potential" ) applicability. The TAR approach 
was fully operationalized, coll~e-wide, in Fall ' 78, wherein all Fall '77 freshmen 
took their introductory (TAR ) course work in either their first of second academic 
quarters . 
RESEARCH MFI'HOD 
At the final s ession of every introductory course provided duri ng the Winter quarter 
of '77, students were asked to complete questionnaires designed t o reflect the extent 
to which the TAR topicS were covered ·and learned; the faculty of each discipli ne designed 
their own type of questionnaire i n accordance wi th the variabl e natures of their i ntro-
ductory courses. The questionnaires of each discipl ine contai ned open-ended items t o 
elicit those concerns, r ecommendations, etc . , o f s tudents that might not have been 
anticipated i n designing the questionnaire items. 
!1ESULTS 
As the i tems, responses, and open-ended comments of the stud ents were so varied 
acr oss dis c i"plines, the "raw r esult s" of these su rveys will be confined to Appendix E _. 
What f ollows is a summary of the maj or findings that pertain to each of the introdu ct or y 
(TAR ) courses tak en during the Winter ' 78 : 
Account i ng Ma j ors 
1 . 87% of t..;"e stud ents s t ated t.l-tat they unders tood t..'-le purpose of the TAR 
mat erials vi s-a - vis the ir future inter nship a s signments; namely , the 
examinati on of the applicability of the TAR topi cs to their wor k organi -
zations • 
2 . Respondents exhibited a wide r ange of under s t anding of the var ious t 09i cs 
covered throughout the course (53% understood a give n topic 97% 
unders t ood other topi cs ) , with most topics being understood by a vast 
maj ority of t..~e s tudents . 
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3. The most frequent open~ended comments were that the language-comprehension 
level of the TAR excercises should be simplicied. 
Business Administration/Management 
1. 69% of the students perceived as relevant those classroom expercises 
provided for ·them to gain appreciation of the applicability of the 
~ topics to the world of work. 
2. The most frequent open-ended comment was that the TAR exercises were 
helpful, even without modification; 91% stated so. 7% of the students 
(also) expressed concern with the language level of the exercises. 
Data Processing 
1. 79% of the students perceived the TAR exercises to be "somewhat to 
very useful," in an overall sense. 95% found the TAR exercises speci-
fically useful in learning about what data processing workers actually 
do on the job, and 93% found them useful in enabling them to learn 
how computers are actually used in the business world. 
2. The opend-ended comments reflect students I "now knowing what to expect 
when I go out on my internship. It 
secretarial Science 
1. Most of the ~ modules were rated by 90% or more of the students as 
"good or excellent." 
2. Students perceived the time that was devoted to many of the modules 
to be just right, with not enough time being allocated to some units. 
occupational Therapy 
1. Many of the open-ended respcnses made by the 14 students (too few to 
warrant statistical analysis) who were eligible at the time for the 
TAR-red coursework revealed a desire for more clarification and speCifi -
cation of the TAR assignments. 
Liberal Arts (Social Science ) 
1 . A 'Tast amount of the students found the various chapters of the TAR 
textbook "easy (rather than hard ) to read" and "interesting (rather 
than nt;:rt interesting) ." Further, a great majority of the students 
found the written homework questions "helpful (rather than not help-
ful ) . " Most of the students now felt they had a better understanding 
of "themselves", lithe workplace" , "work in general" , and "society in 
general." 
2 . A considerable number, a lbeit a minority , of students indicated that their 
teacher did not cover the (TAR) textbook material p':esenced in t he various' 
chapters. (I t should be noted that ~~e numerous sections v f the Intro-
duction to Social Science Course provided each quarter necessitate the 
the r ecruitment of many adjunct f acul t y members t o enabl e complete 
coverage . ) 
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DISCJSSION 
The results of the full-scale introduction during '71 of the TAR model to the intro-
ductory courses of all of LaGuardia's major disciplines are extremely encouraging. On 
the whole, the TAR topics were covered, were understood, were perceived as useful and 
helpful in generating appreciation of how select academic concepts and issues apply to 
real work organizations. We are most pleased and encouraged with these findings. 
The two areas found to be troublesome, however, are the complexity-difficult-
language level of quite a few TAR exercises required in various introductory courses, as 
well as some tendency of adjunct faculty to depart from the (TAR) course outlines. I n 
short, to the extent the TAR topicS are not covered or are not understood, students 
will be unable to assess their application while on their subsequent internships ; the 
latter being the Coop requirement of the sequential ~ approach to the integration of 
Coop and the classroom. 
RECOMMENDATIONS 
1. That all TAR introductory coursework be carefully reviewed, based on 
the above findings, and modified f or presentation t o the '78 freshmen 
class, focusing on the complexity-language level of required course -
• work exercises. (Recommendation completed as of 7/78 ) . 
2. That systematic orientations be provided to all ad j unct instructors of the· 
introductory courses of every discipline, explaining carefully the TAR 
m~el and its requirements. (Recommdenations currentl y being followed. ) 
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OBJECTIVE B-':Z: CAREER AND LIBERAL ARTS STUDENTS WILL HAVE REINFORCED THEIR APPRE-
CIATION OF HOW THE CONCEPTS AND SKILLS OF THEIR RESPECTIVE DISCIPLINES 
APPLY TO ACTUAL WORK ORGANIZATIONS 
I'ROGRAM COMPONEm' DESIGNED TO ATTAIN OBJECTIVE 
The Cooperative Education Preparation Course ("Coop Prep") has been designed to 
, 
meet various career educational objectives for students prior to their first intern-
ship. "Coop Prep" is required of all full-time day students, usually taken one 'Or two 
quarters prior to their first internships. The course has been designed to be a focal 
point for the student's direct entry and active involvement in the planning and prepara-
tic n for his first, and subsequent internships. 
Since the introduction of the TAR approach in September, 1978 , i.e., for students 
to systematically assess the applicability of the concepts of their introductory courses 
to the organizations of their first internships, the "coop preps II for each major field 
have been modified to include an additional objective ; n~ely, the reinforcement of the 
applicability of those concepts and skills to work organizations. This modification 
was perceived as extremely desirable since students' first internships typically occur 
2 to 3 quarters subsequent to their taking the introductory courses of their respective 
disciplines and, without such "continuity, I many students would find it extremely 
difficult to make such conceptual applications on their internships . 
RESEARCH METHOD 
The sample population for this study consisted of students, representing eight 
disciplines, who took "Coop Prep" in the Spring Quarter, 1978 . The four Career disci-
plines wer e : Accounting, Business, Oata Processing and Secretarial Science. The four 
Liberal Arts & Science di sciplines wer e: Bilingual Education, Liberal Arts, Occupational 
Ther apy and Science . 
One basic tool , a questionnaire i n eight forms (shown as Appendix ~) 
one for each of the respective disciplines , was developed and designed to ga~~er informa-
tion from the sample student population. Each of the questionnaire ita~s corresponds to 
a common objective of "Coo p Prep" , a s well as to the TAR ob jectives specific to students ' 
r espective disciplines . I tem 10 f o r Accounting , item 11 for BUSiness, Liberal Arts , 
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occupational Therapy and Secret~rial Science, and items 11 and 12 for Bilingual , Data 
Processinq and Science, were specifically designed to collect data for the purposes of 
this study . 
The ques tionnaires were distributed and collected during the Spring Quarter, 1978 
at the last regularly s cheduled class session of "Coop Prep . " A total of 314 question-
naires were administered , 218 (70%) to Career students and 96 (31% ) to Liberal Arts & 
Sci ence majors. Table 1 pr ovides a breakdown of the questionnaires administered by 
discipline. 
TABLE 1 
NUMBER OF COOP PREP QUESTIONNAIRES ADMINISTERED IN EArn DISCIPLINE 
DISCIPLINE n (% ) 
ACCOUNTING 63 ( 20) 
BUSINESS SO (16 ) 
DATA PROCESSING 63 . (20) 
SECRETARIAL SCIENCE 42 ( 13 ) 
LIBERAL ARTS 58 (18 ) 
OCCUPATIONAL THERAP'f 21 ( 7) 
.. 
SCIENCE 7 ( 2) 
BILINGUAL 10 ( 3 ) -
TOl'AL 314 (100 ) 
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Findings 
Tables 2 through 9 present the responses of the students of the various disciplines 
, 
studied to those ques~ionnaire items designed to reflect the extent to which 
t ~oop prep' reinforced how the concepts of their introductory courses applied to work 
organizations. 
TABLE 2 
ACCOUNTING STUDENTS' RESPONSES TO QUESTIONNAIRE ITEM 010 
"I am aware that the successful operation of any organization depends upon 
the information provided by the Accounting Information System (AIS ). " 
NUMBER % 
NOT AT ALL 1 2 
SOMEWHAT 7 11 
PRETTI HUCH SO 26 41 
VERY MUCH SO 29 46 
NOT APPLICABLE a a 
TOTALS 63 100 
TABLE 3 
BILINGUAL STUDENTS' RESPONSES TO OUESTI ONNAIRE ITEMS 11 & 12 
(111) "I understand the types of skills, preparation and interests needed for 
a successful career 1n the field of education." 
ff 12 ) "I understand t hat the field of education has many career opportuni ties wi th 
different requirements in preparation." 
lTEN ff 11 NUMBER % 
NOT AT ALL 0 a 
SOMEWHAT a a 
PRETTY MUCH SO a a 
VERY MUCH SO 5 50 
~OT APPLICABLE 5 50 




ITEM #12 NUMBER , 
NOT AT ALL 0 0 
• 
SOMEWHAT 0 0 
PRETTY MUCH SO 0 0 
VERY MUCH SO 5 50 . 0 
NOT APPLICABLE 5 50 . 0 
, • 
TOTALS 10 100.0 
TABLE 4 
BUSINESS STUDENrS' RESPONSES TO gUESTIONNAIRE ITEM H1 
"I am aware that the succ essful operation of any organization depends 
heavily upon the way in which its managers understand and apply the skills 
of working with people , data and t.h:iI>;s.· 
ITEM #11 NUMBER 
, 
NOT AT. ALL 1 2.0 
SOMElfflAT 2 4.0 
PRETTY MUCli SO 12 24.0 
VERY MUCli SO 35 70.0 
NOT APPLICABLE o 0.0 
50 100.0 
TABLE 5 
OATA PROCESSING STUDENrS' RESPONSES TO QUESTIONNAIRE ITEMS 11 & 12 
• 
!ll> "I now have a clearer picture of careers avail.able in the data processing 
field. " 
~ 12 "I understand the types of skills required for success in careers in the 
data processing field. II 
NUMBER ~ 
NOT AT ALI. 1 1.6 
SOf1E',o/HAT 6 9.5 
PRETTY MUCH SO 21 33.3 
VERY MUCH SO 35 55.5 
NOT AP!'LICABLE 0 0 . 0 
TOTALS 63 100 . 0 
,. 
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lTD! 1112 NUMBER '" 
NOI' AT ALL 0 0 . 0 
SOMEWHAT 10 15 .9 
PRETl'Y MUCH SO 23 36. 5 
VERY MUCH SO 30 . 47 .6 
Nor APPLICABLE 0 Q.O , 
TOI'AtS 63 100.0 
TABLE 6 
LIBERAL ARTS STUDENTS ' RESPONSES TO QUESTIONNAIRE ITEM 11 
"I now have a clearer idea of how t o appl y s ocial sci ence concepts to 
the work setting. 
NUMBER '" 
NOI' AT ALL 1 1.7 
SOMEWHAT 12 20 .7 
PRETrY MUCH SO 26 44.8 
VERY MUCH SO 19 32 . 8 
Nor APPLICABLE 0 0 . 0 
TOTALS 58 100.0 
TABLE 7 
OCCUPATIONAL THERAPY STUDENTS' RESPONSES TO QUESTIONNAIRE ITEM 11 
" I am aware that the successful operation of any organization depends heavily 
upon the way in which its ltIallagers understand and appl y the skills of working with 
peopl e, data a.r.d thi.ngs." 
NUMBER '" -
Nor AT ALL 0 0 . 0 
SOMEl'IHAT 4 19.0 
PRETrY MUCH SO 5 23.8 
VERY MUCH SO 12 57.2 
Nor APPLICABLE 0 0 . 0 
TOI'ALS 21 100. 0 
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TABLE 8 
SCIENCE STUDENTS 0 RESPONSES TO QOESTIONNAIRE TIEMS 11 & 12 
it 11) nI now have a clearer picture of careers available in the science 
fie l d . " 
#12) "I u n:lerstanl. the types of skills required for success in careers in 
the science field." 
ITEM ill) NUMBER " 
Nor M: ALL 0 0 . 0 
SOMEWHAT 2 28.6 
PRE'1'T:{ MUCH 50 1 14 . 3 
VERY MUCH 50 4 57 .1 
NOT APPLICABLE 0 0 . 0 
TorALS 7 100.0 
ITEM #12 NUMBER " 
Nor AT ALL 0 0 . 0 . 
SOMEWHAT 1 14 . 3 
PRETrY MUCH 50 0 0.0 
VERY MUQi SO 6 85.7 
NOT APPLICABLE 0 0.0 
TOTALS 7 100 . 0 
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TABLE 9 
SECRETARIAL SCIENCE STUDENTS' RES PONSES TO QUESTIONNAIRE ITEM 11 
"I am aware that the successful role of a secretary in any organization depends 
upon technical and Human Relations skills." 
n (!) 
NOT AT ALL 0 (0) 
SOMEWHAT 2 ( 5 ) 
PRE'rI'Y MUCH SO 11 (26 ) 
VERY MUCH SO 29 (69) 
NOT APPLICABLE 0 (0) 
TOTALS 42 ( 100 ) 
Tables 2 through 9 reveal the percentage of "COop Prep" students in the various 
major fields of study who responded to the reinfrocement item(s) "pretty 0" very much 
so" to be as follows: Accounting, 87'; Business Administration, 94\; Data Processing, 
89%; Secretarial SCience, 95%; Bilingual , 100'; Liberal Arts, 78%: Science, 86\; and 
Occupational Therapy, 91%_ Overall, these results indicate the effectiveness of "Coop 
Prep" in meeting this key career educational objective, to maximally insure the inte-
gra~ion of coursework and its application through subsequent Cooperative Education ex-
periences . 
DISCUSSION 
While most of the students of all LaGuardia disciplines perceive their tlCoop Prep" 
courses to have reinforced their appr eciation of how their course work would apply to 
work organizations, we are concerned ~~at the percent of positi ve responses is not even 
greater, considering the importance of this objective to the college's TAR approach. 
It is worth asking to what extent was the applicability of these concepts to the '.orld 
of 'Nork first introduced i n "Coop Prep" i or, conversely, to what e,.xtent were the students 
i ndeed introduced to an appreciation of the applicability of these concepts in their 
int.=oductory c ourse work? The point here is that "Coop Pre p" , 'Nith its rel3.tive l y 
l imi ted time available to meet this and its other key objectives, cannot adequat e l y 
generate such an appr eciation to t..'1e extent it was not i nstilled earlier, 'Nhile it 
could provide reinforcement f or s ame . 
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RECOMMENDATIONS 
1. To repeat the survey with future "Coop Prepll sections wherein an addi-
tional item would be included; namely, asking students who did not respond 
positively (to the items concerned with the appreciation of the applicability 
of course concepts to the work environment) whether their introductozy 
courses addressed such appreciation. 
2. To emphasize the importance of generating such appreciation of the appli-
cability if co~se concepts to both the full-time and adjunct instructors 
of the (TAR) introductory courses of each disCipline. through regular 
departmental meetings throughout the 78-79 academic year. 
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OBJEcrIVE B- 3: STUDENTS WILL DEVELOP THEIR RESUME WRITING AND EHPLOY)1ENT 
INTERVIEW SKILLS PRIOR TO ACQUIRING THEIR FIRST INTERNSHII?S 
DESCRIPTION OF PROGRAM COMPONENT DESIGNED TO ATTAIN OBJE=VE 
The Cooperative Education Preparation Course ("Coop Prep") has been designed to 
meet the specific career educational objective of having students develop their resume 
and tryout their employment interview skills prior to acquiring their first internships. 
"Coop Prep" is usually taken by students one or two quarters prior to their first intern-
ship and has been designed to be a focal point for the student's active involvement in 
the planning and preparation for his first (and subsequent) internships. 
To qualify for certification to be placed on their first Cooperative Education 
Internship, all students must participate in a simulated interview session. This 
activity occurs toward the end of their required Prep course. 
The interviewers are qualified people from business and industry who volunteer 
their time and effort, quarter after quarter. The interviewers first undergo a brief 
orientation to the total programmatic objectives of the simulation, the nature of the 
student population to be interviewed, implementation strategies and materials to be 
utilized. (See Exhibit ~,Guidelines for Interviewers) 
The purpose of the simulated interview is to provide each student the opportunity 
to practice, in a situation simulating the real world of work , employment interview 
skills . The underlying assumption is that going through this process will privide the 
students familiarity with the formal interview process prior to their "real" interview 
. 
for their first Coop placement. 
RESEARCH METHOD 
The sample population for this study consisted of Freshmen students, representative 
of eight disciplines, (f our career and four L.i.beral Arts & SCience ) , who took lt Coop 
Prep" in the Spring Quarter, 1978 . 
The entire sample had successfully compl eted at l east ~NO quarters of general 
college c lasswork in cheir dec l ared majors and had attai ne? and maintained a minL~um 
of a 2 . 0 grade point average. I n addition, they had successfully completed a l l of the 
re~ired course work in ~~ e Coop Pr e p class, including the c ompl etion of a job applica -
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tion form to present to the "simulated interviewer." {See Exhibit.LJ, Items 2 and 
10 of the Coop Prep Questionnaire (See Appendix D) were specifically designed to elicit 
students I perceptions concerning the extent to which the "Coop Prep" course facilitated 
their resume writing and employment interviewing skills. 
The Coop Prep questionnaires were distributed and filled out during the Spring 
Quarter, 1978 at the last regularly scheduled class session of "Coop Prep". A total 
of 314 questionnaires were administered; 218 (69") to Career students and 96 (31%) to 
Liberal Arts and Science majors. 
In addition, in order to validate students' perceptions concerning their resultant 
resume preparation and employYT'p.nt interview skills, an analysis was made of the 
Interviewer Records (See Exhibit ~) that were filled out by the interviewers Lmmedi-
ately after conducting each simulated interview. The Interview Record, in effect, is 
a rating form, requiring the interviewer to indicate the extent to which the student 
exhibits satisfactory employment interview behaviors along a number of salient dimensions. 
Neither student nor the interviewers were aware that these records would be analyzed 
for the purposes of this study . in order to avoid a possible "Hawthorne effect." 
FINDINGS 
A. Coop Prep Questionnaire 
Tables 1 and Z summarize the students responses to items 2 and 10 of the Coop Prep 
questionnaire, corresponding to student's perceptions of their resume writing and employ-
ment interviewing skills, respectively. 
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TABLE 1 
STUDENT RESPONSES TO ITEM 2 
IOThis course helped me t o wr ite a resume w~ich states Vlyaccomplishments and 
qualifications. 1I 
NOT AT ALL 
SOMEWHAT 
PRErl'Y MUO! SO 





8 ( 4 ) 
20 ( 9) 
64 (29) 
126 : 58 ) 
0 ( 0 ) 
218 0.00 ) 
LIBERAL ARTS & SCIENCE STUDENTS 
NUmber (%) 
2 ( 2) · 
21 ( 22) 
28 ( 29 ) 
45 ( 47 ) 
0 ( o ) 






92 ( 29) 
171 ( .55) 
0 (0 ) 
314 (l00) 
STUDENT RESPONSES TO ITEM 10 
"I can n ow make a stronger pres entation of myself in an employment interview . II, 
CAREER STUDENTS LIBERAL ARTS & SCIENCE STUDENTS COMBINED TOTALS 
NUmber L!J Number ill NUmber ill 
NOT AT ALL 4 ( 2 ) 2 ( 2 ) 6 ( 2 
SOMEWHAT 16 ( 7 ) 12 ( 13 ) 28 ( 9 ) 
PRETTY MUO! SO 76 ( 34 ) 30 ( 31 ) 106 ( 33 ) 
VERY MUO! SO 121 ( 56 ) 51 ( 53 ) 172 ( 55 ) 
NOT APPLICABLE 1 L...!. ) 1 ( 1 ) 2 ( 1 ) 
TOTALS 218 ( 100 ) 96 ( 100 ) 314 ( 10(1 ) 
Table 1 reveals that 84% o f the students perceived Coop Prep to have helped them 
"pretty much" t o "veri much so" in preparing a satisfactory resume; 58% of the Career 
students were most positive about the course in this r espect, as compared to 47\ of the 
Liberal ~s & Science students . Further , while extremely few (3% ) s~~dents perceived 
the Coop ?rep "not at all" to have h;elped tilem dev'elop an adequate resume " 
-56-
22% of the Liberal Arts & Science students perceived the course to have been only 
"somewhat" helpful in this respect as compared to 9% of the Career students. 
Table 2 reveals that 88' of the total students believe they can "pretty much" 
to "very much so" make stronger presentations of themselves in actual employment inter-
views, after taking the ~oop Preptcourse. Further, un1ike the results concerning 
res~ writing, career and Lil::Ieral Arts & Science students are equally confident about 
their employment interview skills subsequent to the course. 
The results of the COOp Prep questionnaire study may be s=ized as follows: 
1. A great majority of students perceive theiz ~oop Pre~'course to be useful in helping 
, 
them develop their resume writing and employment interview skills; 2 . While Career 
students perceive greater ability to write a satisfactory resume for employment, as 
compared to Liberal Arts & Science students, no difference is exhibited between the 
two majors with respect to perceptions concerning their ability to do well on an 
employment interview . 
B. Analysis of Ratings of Simulated Interviews 
Table 3 summarizes the ratings made by industrial representatives of the students I 
simulated interview behaviors. Further I since the students are grouped intc.. 'Coop Prep" 
courses in accordance with their major fields and are prepared to interview for intern-




INl'ERITIEWERS ' RATINGS ON SAL lENT INTERVIEW BEHAVIORS 
EXlUBI= BY STUDENTS OF DIFFERENT MAJORS n.355 
SECRETARIAL DATA 
ACCOUNTmG BUSINESS LIBERAL ARTS SCIENCE PROCESSING TOTALS 
..,. S· t1' V S U V S U V ! S , U V S U V S 
APPEARANCE n 41 16 4 50 13 1 45 24 3 77 1 2 0 56 1 5 1 269 80 
(11 ' (67): (20 ) 
, 
(78) (26) ( 7) ,78 ) ( 2 63) (33 ) ;4) 87) (13,) " 0) 21) ( 1 (76 )23 , 
COMPOSURE n 39 17 5 43 21 0 5 1 20 1 57 25 5 46 22 3 236 05 
1:64) (28) ( 8) 67) (71) (28) (1) 
, 
( 5 ) '65 ) (4: 
' , , ' 
' \ 
33) (O~ 66\ 31 \ " 29 ) 167 (291 
, -
INTEREST! n 40 15 1 48 12 1 53 17 1 63 23 3 ~3 21 4 247 88 
ALERT , 
1(27 ) (2-' 79) I(20) 0.' 
' , (24) " tll) 
, 
f , 1, 71 75 ' i' l ' ,26 (3 , 63 ; 31') .£i ' 73 , 24' 
, 
RESPONSE TO n 29 25' 6 38 2 2 2 44 25 5 57 26 7 44 1 5 10 212 11' 
QUESTIONS 
(,~ (~ i\ [101 r ' 6 51 59) 1-., "" 
, 
129\ , 22\ 
, 
~ 
61 ) 6) (34 ' ) I ' , \..48 i \42 63 ) 8 ) ,64 .- 1 4 _59 32 ,
MOTIVATI ON! n 40 17 4 42 22 0 50 13 5 55 28 6 44 1 7 4 231 97 
DIREcrrON ' ~ --.,' , ' , , 
( " \66\ (281 ~ 7 66\ 3.\1 ( 0' 741 ~9) ( 7 1 62) \31 ' \ 7 , , , .68 ! 26 : l 6 66) "..28 
RELEVANT n 21 19 10 26 21 5 33 15 7 48 24 8 25 21 <; 151 
EXPERIENCE , 
f4 i \ (ui; 
, , , 
',% ~8 'J ,20\ 50\ ~40'j 60) :27\ , 13 : 60 ' .30 \ 10 49 , 41 ' :10, ,,54 , , 
ABILITIES! n 25 23 2 29 25 3 33 20 1 60 23 , 2 27 28 4 174 
SKILLS , , , , " , , , 
' " (461 , " , \ eSo, c 4 ! 51 i :iI4 ; \5' : 61 - 37 2 70 ' 27 2 46 47 7 ,57 
- , 
ARTICULATION n 24 27 10 35 22 7 45 25 1 52 27 7 34 27 4 190 
, , 
...... , ~ 39 ' 44' , 16 ' '551 34.; , 11 ,63 
, 
,35 \ 1. 60 31 , 8 152 ' 1 \ ' 6 , 54 
QUALITY OF n 22 27 8 39 20 3 25 23 8 66 18 4 34 22 3 186 
RESUME , , , .. , " , , 
" \.14 : 63 ' 132'" 44 ') 
" , 
1. % , 38) 47 " 5 \41 ~ 15 -75 : \20 ,, 4 , 58 37 5 '58 
OVERALL n 38 16 > 46 16 1 45 25 1 59 20 6 43 23 2 31 
RATING \ -, 64 2T 8 73 25 10 63 35 1 69 23 7 63 34 3 167 
*Ratings of OUTSTANDING or VERY GOOD were combined i nto the single catagory Vi ratings of 
SATISFACTORY are indicated by ~; ratings of below AVERAGE or ~~SATISFACTORY were comb~ed 







































Looking at the ratings of all students, irrespective of major field, Table 1 re-
veals that 67% received an overall interview rating of very good or outstanding 'Y,), 
29% received a satisfactory (~) rating and only 4% received a below average or unsatis-
vactory (U) rating. In short, the great majority of students (~) were judged to 
possess the necessary skills required for an employment interview prior to actually 
going out on such interviews for their first Coop Ed internships. In addition, no signi-
ficant differences in overall ratings were apparent among students in the various major 
fields; i.e., they all did equally well. 
Looking at the specific interview behaviors for which ratings were made, Table 1 
reveals that the total sample exhibited greatest strengths in Appearance (76% were 
rated Y., 22% rated 2. and 2% rated U) and Interest/Alertness (73% V, 24\ S and 3\ U) . 
Relatively speaking , their weakest (albeit strong on an al:lsolute level) areas were: 
Response to Questions (59% V, 32% S and 9~ £), Articulation (54% y., 37\ S and 9% U) and 
Relevant Experience (54% V, 35% Sand 11% U). Discounting !!relevant experience!! as 
expected (i .e., they had yet to go out on their first internships ) , Response to Questions 
and Articulation are the only two items for which ratings were made that were concerned 
with Conmunication Skills, per see (It is interesting to note tha~ Liberal Arts majors 
exhihi ted the best articulation. ) 
Finally, Table 1 reveals that 93% of the total sample was judged to have developed 
good resumes ( 58%~, 35% ~, and _7% U) , with Liberal Arts and Science majors not doing 
as well in ~is area as the other majors ( 4~' ~, 41% ~ and 15% ~) . 
In summary, this study revealed that students, irrespective of major, performed 
'exceeding ly well on their simulated interviews . 
COMPARISON OF THE RESULTS OF "COOP <REP" ( PERCEPTIONS ) STUDY A..'1D SL"1ULATED I NTERVIE'II 
(BEHAVIOR ) STUDY 
utilizing ~e simulated interview to reflect the empirical validity of s tudent s' 
perceptions of both ~~eir ability to prapare 3 satisfac~ory resume and ~~eir abili t y 
t o ' present thems e lves satisfactorily in employmen~ in~ervi ews, a c omparison of the 
resul ts of both st~dies ~evea ls: 
DISCUSSION 
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1. Students' perceptions of the extent to which "Coop Prepl1 helped 
them develop satisfactory resumes did not reflect the extent to 
which industrial representatives judged their actual resumes to be 
satisfactory; i . e., the actual resumes of 93% of the students were 
rated as very good or outstanding, while 84% of the students per-
cei ved .reoap Prep" to have helped them in this regard "pretty or 
very much so." The exception to this tendency was exhibited by 
Liberal Arts and Science majors; their resumes were judged not as 
strong as the resumes of the other majors , this being consistent 
with the finding that they perceived "Coop Prep" to have helped 
them less so , in this regard , as compared to the perceptions of 
the other maj ors . 
2 . Students also underestimated their abilities to perform well on 
employment interviews; the overall interview performance, 96% of 
the sample, was judged to be very good or outstanding, while 88% of 
the students perceived "Coop Prep" to have helped them in this 
regard . 
overall, both studies reveal that students regard their "Coop Prepll course to 
be of considerable value in developing their abilities to prepare satisfactory resumes 
and perfo~ well in employment interview situations and do , in fact, exhibit such skills 
in the real (i . e . , "simulated") situations. The finding that students tend to somewhat 
underestimate their skills in these areas could be attributed to their unrealistic 
perceptions of the interview situation; i.e., think it I1worse," or more difficult than 
it actually is. If indeed the case, this "nervous anticipation" (borne out by discussions 
with "Coop Prep" advisors ) could serve to diminish the effectiveness of their interview 
performance. 
The perceptions of only the Liberal Arts majors, 1. . e., that their resume develop-
ment skills were relatively less strong, were validated in the simulated interview situa-
tion. This eQuId well indicate the difficulty one has in trying to set down on paper 
how "more general" types of experiences provide meaningful background for "more general" 
types of internship opporutnities. 
Further, the finding that of all the intervi ew skills rated, those pertaining to 
oral communications , ger se , were ~~e least strong, as exhibited by the students, might 
point to further study 0= the extent to which ~~e college population CQuld benefit fr~m 
coursewor k which addresses these skills. 
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RECOMMENDATIONS 
1. That greater attention be devoted in "Coop Prep" to the reality of 
the employment interview situation, so as not to "traumatize" students 
into performing at a su par level in both the simulated, and subsequent 
real situations. 
2. A task force be established to identify those (non-technical skill ) 
facets of previous experiences that have bearing on successful job 
functioning, (e.g., responsibility, creativity, reliability) , so that 
the Liberal Arts majors will be better able to prepare a meaningful 
resume, for both the student and prospective employer. 
3. Further study be made of the extent to which students require training 
in those communication skills required of employment interviews. 
(This recOImDendation is currently being implemented where not only 
is the study of interviewers' performance being replicated with 
sharper items (e.g., "Conmuni.cates ideas effectively" will replace 
"Responds thoughtfully" and "Uses good English" will replace "Arti-
culation"), but employers of students on first internships are being 




FRESIlMEN WILL IDENTIFY AND CLARIFY THEIR MOST IMPORl'ANT WORK VALUES 
AND REALITY-TEST THE EXTENT TO WlUC!! DIFFERENT TYPES OF JOB CHARACTER-
ISTICS CAN SATISFY THEM 
PROGRAM COMPONENT DESIGNED TO DELIVER OBJECTIVES 
The Cooperative Education Internship Seminar, The Relationship Between Work Values 
To Job Satisfaction, was required* of all students while on their first internships. 
(Exhibit provides the session-by-session syllabus for this seminar.) Briefly, 
the seminar was designed to enable students to identify which of a variety of work values 
were most important to each member of the class, through discussion, readings and criti-
cal self-examinations of their attitudes to various aspects of their internship positions. 
RESEARCH METHOD 
At the concluding session of each of these "freshmen" internship seminars provided 
from Fall '76 through Winter '77-'78 (i.e., 6 quarters), the students of each section 
were asked to anonymously p omplete evaluative questionnaires concerning the value of 
these seminars in attaining their intended career educat ional objectives. (Appendix 
. 
F presents the evaluative questionnaire utilized.) 944 students took part in this 
study of the effectiveness of the first internship seminar. Each item of the questionnaire 
was rated on a 4-point scale (extremely, very, somewhat, and ~) with respect to the 
utility of the seminar. While various questionnaire items dealt with operational-
• logistical concerns (e.g., the ideal time slot during which seminars should be scheduled), 
this study is concerned with only the students ratings of those i tems that pertain to 
their perceptions of the seminar's value. 
In addition, a Coop Follow-Up Study of 1977 GradUates was conducted ~n November, 
1977. Among various purposes, one goal of this mail questionnaire study was to provide 
validation data for students' ratings of the effectiveness of the first seminar in help-
10g them to clarify their work values. The one-page questionnaire (See Appendix ~) 
was mailed to the 796 gr aduates. Those who di d not respond within four weeks , via the 
pre- stamped, self-addressed return envelope pr ovided with the questionnaire , were sent 
*As of Spring 1978 , the TAR internship seminar replaced this requirement; ~~is new 
seminar addresses the application of introductory course concepts t o the internship 




a second questionnaire. 404 (51%) of the graudates responded to the survey_ The res-
ponses of 315 of these 404 graduates were utilized for this particular study, as the 
remaining 89 were evening students who did not participate in the Coop program. 
FINDINGS 
Table I shows the result of the seminar evaluation study~ 
TABLE I 
ANJNYMDUS EVALUATION OF INTERNSHIP SEMINAR, "TfIE RELATIONSHIP BETWEEN WORK 
VALOES AND JOB SATISFACTION, " BY STUDENT IN'IERNS DURlNG 76-78 
, 
EXTREMELY VERY SOMEWHAT Nor 
flELPFUL flELPFUL flELPFUL flELPFUL 
n , n , n , n , TCTAL n , 
"How helpful was this seminar 1944 in clarifying for you what your 273 (28) 444 (47) 206 (22 ) 21 (3) (100) 
most important work needs 
actually are?" 
EX'I'BEMELY VERY SOMEWJIAT Nor 
VALUABLE VALUABLE VALUABLE VALUABLE TOTAL 
n , n , n , n , n % 
"Overall, the seminar was: " 236 (27) 430 (46) 230 (23) 31 ( 4 ) 928 (100) 
From Table I , we see that 75% o£ the students found the seminar to be either "very or 
extremely helpful" in clarifying their most important work needs, with 22% finding the 
seminar to be "somewhat helpful" and only 3% finding it to be "not helpful . " Responding 
to the overall value of the seminar , 73% perceived it to be either "very or extremely 
valuable," 23% perceived it "somewhat valuable , " and only 4% regarded it as "not valuable . " 
Table 2 shows the responses of the 315 graduates to the question, "Were your 
cooperative education inter nship seminars helpful in enabling you to clarify your work 
values? " i the obj ective being categorized with respect to ·..,hether they transferred to 




RESPONSES OF THE 315 GRADUATES TO THE QUESTION ''WERE YOUR COOPERATIVE 
EDUCATION INTERNSHIPS OR SEMINARS HELPFUL IN ENABLING YOU TO CLARIFY 
YOUR WORK VALUES? II 
STUDENTS' MAJOR FIELD WHILE TRANSFER WORKING TOTAL 
. . AT LAGUARDIA YES NO YES NO YES 
LIBERAL Aro'S n 21 3 12 3 33 
'" 88 13 80 20 85 
ACCOUNTING n 9 2 15 - 24 
", . 82 18 100 - 92 
SECRETARIAL n 11 - 68 6 79 
SCIENCE '" 1 00 - 92 8 93 -
BUSINESS ADMINISTRATION· 
BUSINESS MANAGEMENT n 18 1 29 . 4 47 
HEALTH MANAGEMENT '" 
95 5 88 12 90 
DATA n 2 I 1 21 3 23 
PROCESSING '" 67 33 88 13 85 
EDUCATIONAL ASSOCIATE • 
BILINGUAL EDUCATIONAL n 11 2 16 - 27 
ASSOCIATE '" 85 15 100 - 93 
HUMAN SERVICES n 14 1 18 3 32 
% 93 7 86 14 89 
OCCUPATIONAL n 5 - 15 - 21 
THERAPY '" 100 - 100 - 100 
TOTAL n 91 10 195 19 286 
'" 




















Table 2 shows that a great majority (91%) of all respondents perceived their Coop 
Education components to be helpful in clarifying their work values. No difference was 
exhibited between "transfer" and "working" graduates in this regard, both being equally 
positive (90% vs. 91%). (Responses categorized by major .field of the graduate while 
at LaGUardia generated too small "within-cell n IS" to make mean.ingful analyses in this 
regard. ) The results of this follow-up study thus indicate that LaGuardia graduates 
have been able to clarif~ their work values through partiCipating in the Coop internships 
and their correlated internship seminars. 
Comparing the results of both the seminar evaluation and graduate follow-up studies 
reveals that while at the conclusion of their first seminar 75% of the students perceived 
the seminar to be "very or extremely helpful" in clarifying their work values, 91% of 
the graduates had similar perceptions in retrospect. 
DISCUSSION 
The results indicate that a great majority of students find, both while as students 
and, later, as graduates, their first internships and seminars to be of considerable 
value in helping them to identify and clarify their most important work values. Fre-
quently, individuals approach the world of work in a general way and react negatively 
to their jobs when "minor irritants" occur; to the extent they are clearly aware of 
their most and least important work needs, they would adjust more appropriately to 
their work situations. 
The finding that the graduates, in retrospect, perceived the Coop experiences to 
be of even more value in this regard, than they did while undertaking the "experiences, 
might reflect the fact that three internship experiences (rather than just the first 
one ) and (for 2/ 3 of the graduates) actual job experiences may serve t o progressively 
confirm the perceptions of one' s most important work values. 
RECOMMENDAT IONS 
1 . To inc lude work value clari fication as a central topi c in future 
internship seminars, in addition to the TAR topics, per se . 
(Recommendation already implemented ) 
2 . To reexamine studentS' per ceptions concerning the extent to which 
the new TAR seminars serve to sti ll facilitate ~~eir clarification 
o f 'Nork values after pr oviding 5Uc..~ for 4 quarters .. 
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OBJECIIVE C-2: ALL (CAREER AND LIBERAL ARTS ) Ml\JORS WILL REALITY--rEST THE EXTENT 
TO WHICH THE CONCEPI'S OF THEIR DISCIPLINES APPLY TO ACIUAL WORK 
ORGANIZATIONS 
PROGRAM COMPONENT TO DELIVER OBJECTIVES 
LaGuardia's coop program regards thework enVironment, per se, as a rich arena for 
assessing how coursework concepts apply to the real world. Unlike other coop programs, 
which limit their objectives solely to the practice of technical skills learned through 
classwork (i.e., job tasks), LaGuardia provides two vehicles for facilitating the attain~ 
ment of this objective by its entire student body. The first, the newly operationalized 
TAR approach has been previously described in detail. In addition, the final coop intern-
ship seminar, Independent Research: The Application of Coursework to Reality, is pro-
vided to all students concurrent with their third internships (See Exhibit for 
description of this seminar.) Briefly, students are required to: (a ) select any topic 
or i ssue of interest, from any of their previous courses i n their major field, that has 
applicability to the wor"k env,ironment of their internship; (b) restate the topic or 
issue ; (c) analyze, with examples, the extent to which it is applicable, or manifest 
at the work environment; and (d) conclude wi th perceptions of the general a pplicability 
of the concept. 
RESEARCH METHOD 
TO ascertain the extent to which freshmen attain the above objective through the 
TAR approach, two studies were performed. The first, an anonymous questionnaire survey 
of all 177 f reshmen who took their final component of the introductory TAR sequence (i . e., 
the newly organized TAR internship seminar) during the Spring and Summer quarters of 
' 78 . These students, the f irst group to go through the e.."ltire TAR sequence, were asked 
to evaluate the v a lue of the seminar during the last session, as well as the extent to 
which it (the TAR revisi on ) still e nabled them to clarify their work v a l ues. The second 
study , mor e intended as o perational research for the purpose of identifying where modi -
fications wer e required of the seminar 's session topiCS, required the same students to 
evaluate , after each session, the ext ent to which they were ~le to complete the TAR 
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internship assignment due that session. 
In addition to the above survey of freshmen perceptions of the TAR 
sequence in fulf i lling its objective of facilitating the students' ability to assess 
the applicability of course concepts on their f i rst internship another survey was made 
of third internship sophomores' perceptions of the value of their final seminars. (Agair 
this final seminar's objective was the same, but required the advanced students to make 
such applicability "on t heir own", without the a i d of such prescribed workbook 
assignments). This survey was made of all students who took their final seminars during 
8 quarters (from Fall '76 t hrough Summer '78),wi th the questionnaire being filled out 
at the last session of the seminar. 
Findings 
Table 1 presents the anonymous evaluations of the(cxperimenta~~AR i nterns hip 
seminars by freshmen interns during the Spring and Summer ' 78 quarters. 
( INSERr TABLE 1 HERE) 
Table 1 reveals that 72% of the students (still) perceived the seminar to be 
"very or extremely" helpful in"clar1fying for them what their most important work 
needs actually are". Table 1 further shows t hat 69% of t he s tudents perceived this f irst 
attempt at the TAR semi nar to be "very or extremely" valuable . 
Table 2 focuses t he extent to which t hese T.~ seminars were ef f ectiv e i n 
enabling the Spri ng and Summer ' 78 f i rst i nternships to assess t he applicabili t y of the 
TAR concepts to their work organi zati ons . Table 2 presents t he i r cumulativ e t o res ponses 
t o the s ame questions asked after each of t he six seminars in s ess i ons ; i. e., the 
totals of their six responses to each question as presented i n table 2. 
( INSERr TABLE 2 HERE ) 
Table 2 reveals t hat 84% o f all students , i rres pectiv e o f their major fi e lds , 
pe rceived t hemselves t o be "pretty much so or ve ry muc h so" famil i ar with the TA .. t\ 
topics reinfo rced by t he s eminar, through having be en expose d t o them ~n pr evious 
cours e1'.t1or k or "coop prepll , wi th 847. finding the TAR t opics t.o be "pretty t o very much I! 
in t eresting and/ or me aningful . Tab 12 2 further sho1'.t1s that the majorit.y of students 



































































































































































































































CUMULATIVE RESPONSES OF SPRING AND SUMMER' 78 
STUDENTS OF TAR SEMINARS TO ALL SIX SESSIONS (n - 215) 
IDT PRE'rI'Y ' VERY 
AT MOO! M,UO! 
ALL SOMEWHAT SO SO 
~, 'S 
Were you able t o complete 
the assig~ due n 59 165 348 448 
tonight? (ll) I ( 5 ) (16) (35 ) (44 ) 
Did you understand exactly 
what was required in the n 13 156 449 444 
ass ignment? Ill) ( 1 ) (14) (42 ) (41) 
Was the language of the n 17 158 422 501 
assignment clear? (ll) ( 2) (14) (38 ) (46 ) 
Did you find you had access 
on your internship to get 
the information required '.0 45 192 353 437 
in the ass igument? • (\) ( 4 ) (18 ) (34 ) (42 ) 
TONIGHT'S TOPIC 
Were you familiar with 
tonight ' s topic , through 
exposure to it in pr e-
vious coursework and/or n 28 170 499 565 
Coop Prep? ( II ) ( 2 ) (13 ) (39 ) (45 ) 
Did you find tonight's 
topic to be interesting n 17 158 429 550 















internships settings through their workbook assignments, with respect to: being able 
to complete the a ssignments (79% ) ; understanding exactly what was required in the 
assignments (85% ) ; perceiving the language of the assignments to be clear (84 %) ; and 
having access on the internship to the information required by the assignment (76. ) *; 
-
taken together , these results i ndi cate that the TAR topics were recollected by students 
during their internships and that they were able to successfully uti l ize the workbook 
assignments in observing how the topics applied to their respectiv e work settings . 
Table 3 presents the per ceptions of students on their fina l internships du ring 
the past 8 quarters (Fall • 76 - Summer • 78 ) with respect to their thi rd seminars' 
effectiveness in facilitating their abilities to see how their previous classroom know-
ledge applied to the real world . 
TABLE 3 
PERCEPl'IONS OF THIRD INTERNS DURING FALL • 76 - SOMMER • 78 
TO THE VALUE OF THE FINAL SEMINAR, BY STUDENTS' MAJOR 
QUESTION: "W e r e you able t o see h ow your classroom knowledge actually 
applied t o the r eal world?" 
SECRETARIAL DATA LI BERAL 
ACCOUNTING SCIENCE PROCESSING BUSINESS ARTS TOTAL 
YES, VERY n 72 64 53 57 57 3 0 3 
MUCH SO ( % ) (44) (38 ) (45 ) (47 ) (47) (43 ) 
YES - TO n 79 90 6 2 6 3 52 346 
SOME E:XTENT ( ' ) (48 ) (5 2 ) ( 52 ) (54 ) ( 46 ) (48 ) 
NO - TOO 
DIFFICULT n 13 19 4 0 9 45 
':D DO SO ( ' ) ( . a ) (11 ) ( 2 ) (0 ) (8 ) (9 ) 
TOTALS n 164 120 121 120 118 694 
( '" ) (100) (100) ( 100 ) ( 100 ) (100) (1 00 ) 
*A ppend i x H s hows the curnmulat i v e res ponse s t o ~~e s i x semi nar ses sions b y ~~e students 
o f ea~~ ma j or discipline . 
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Table 3 shows that while a vast majori ty (91%) of the students on third intern-
ships perceived their final seminars to have helped them to see how their previously 
acquired classroom knowledge actually applied to the real world, 48% stated (only) "to 
some extent." No appreciable differences were revealed in this regard among the stu-
dents of the various major fields of study. 
OISCl.lSSION 
The finding that LaGuardia's first attempt at implementing the internship-Seminar 
phase of t:h! TAR approach, provided to its entire freshmen class of Fall '77, was very , 
successful is, indeed, most encobraging in light of the resources devoted to TAR develop-
ment as well as implementation. Not only were the majority of students able to observe 
the applicability of coursework concepts through their internship workbook assignments, 
but still had familiarity with them after at least one or two quarters since taking their 
introductory courses. What was equally encQuarging was that a strong majority of the 
students still perceiVed the saninar to have helped them to clarify their work valu~s; 
i.e., thi: was a concern as the (new) TAR seminars could not devote as much time to 
this objective as the pre-TAR seminars had . 
However, as LaGuardia regards the attainment of the TAR objective to be of major 
importance to every student, and requires all students to proceed through its sequential 
components, "a majority" of successful outcomes, while greater than anticipated in its 
"first run", is not adquate. Introductory course, workbook and seminar syllabi must 
be even more sharpened, and correlated better with each other component , to maximize 
success for eV~J student. 
The finding that a majority of LaGuardia sophomores perceived their final seminars 
to have helped them to assess how their previously learned classroom knowledge ac~ally 
applied to the real world of their internships i s equally encouraging; i.e ., by ~~e 
time students have participated in their final internships, many are able to look back 
at ~~eir earlier coursework and assess how ~~ose topics are manifes~ in their work 
organizations . Yet, such "retrospective analysis" is difficult for some students to 
handle to the extent desired; 48% said only "to some e.."ctent" and 3% said "too difficult 
to do so . " 
-71-
In summary, the pre-structured TAR process for freshmen not only will enable stu-
dents to better utilize their first internships for learning, but should also make them 
even better prepared to assess the applicability of other course concepts when they 
pursue their final internships. 
RECOMMENDATIONS 
1. That a thorough review be made of each of the programmatic components 
of the TAR sequence in order to enable even more students to fully 
attain its objectives. (This reconunendation has been :implemented 
during Summer '78, whereby the internship workbook assignments have 
been systematically reviewed in terms of beth language level and 
closer correspondences between their requirements and the coursework 
TAR concepts-topics. ) 
2. That the TAR model be extended to the third internship by systematically 
relating the concepts of the advanced course of each major field of 
study to the required seminar projects of the final internship seminars. 
(This recommendation is currently in the process of being :implemented.) 
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OBJEcrIVE C-3, CAREER UNDECIDED STUDENTS WILL EXPLORE THE NATURE OF VARIOUS CAREER 
FIELDS ANDI OR SETTINGS 
PRCGRAM COMPONENT DESIGNED TO ATTAIN OBJECTIVES 
Selective internships have been developed to enable career-undecided students to 
attain experientia11y-grounded perceptions of various types of career fields that might 
be appropriate to them. Unlike internships developed for career-decided students, 
these opportunities do not focus on the nature of the "job tasks" performed by the in-
tern, but, rather, his/her opportunities to observe the workings of trained practioners 
in the field of interest; e.g., for the student who desires to explore the field of 
public relations, working as a messenger for a P.R. organization could provide many 
such opportunities. 
RESEARCli METHOD 
Both the 1974 Graduate Survey and the 1977 Program Evaluation QUestionnaire of 
''near''grad\lates contained items designed to have bearing on this issue. 
FINDINGS 
Table 1 shows the responses to those items of both surveys (1974 & 1977 ) which 
are relevant to this study. 
TABLE 1 
RESPONSES TO CAREER EXPLORATION - RELEVANT ITEMS 
A. 1974 Graduates 
1. "Be:fiore coming to LaGuardia, did you have a definite idea about 







( ~6 ) 
(3 4 ) 
( 100) 
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TABLE 1 (cont'd) 
2. (If you ans .... red no to the above) "To what extent did your 
cooperative education placements enable you to explore different 
career possibilities?" 
n (!o) 
A GREAT DEAL 34 (42) 
SOMEWHAT 28 (34) 
SLIGHTLY 9 (11) 
HARDLY AT ALL 11 (11) -
TOTALS 82 (100) 
B. 1977 Near Graduates 
1. "Before coming to LaGuardia, did you know what career you wanted to 
pursue?" 
n (\) 
YES 70 (71) 
tD 9 ( 9) 
UNCERTAIN 20 (20) 
TOTALS 99 (100) 
2. "Have you changed your career planning since coming to LaGuardia? II 
n (!.) -
YES 34 (35 ) 
tD 63 (65) 
TOTALS 97 (100) 
3. "To what extent have your Coop internships enabled you to explore 
different career possibilities?" 
n (~.> -
A GREAT DEAL 21 (30) 
TO A MODERATE DEGREE 25 (35) 
VERY LITrLE 13 (18) 
HARDLY AT ALL 12 (17) 
TOTALS 71 (100) 
Table 1 reveals that 66\ of the 1974 graduating class perceived themselves to have 
had a clear career choice prior to entering LaGuardia, while 34% had not. Of the latter 
group (the career-undecided upon entry to LaGuardia ) I 76% perceived their Coop internships 
"somewhat" or "a great deal" to have enabled them to explore different career possibiiities . 
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With respect to the 1977 "near" graduates, Table 1 reveals that 71% of the respon-
dents perceived themselves to have made a career decision prior to coming to college, 
while 29% had not. o f the career-decideds, 16% changed career plans while at LaGuardia, 
while a great majority of those career-undecided at the time of college entry (82%) had 
made such a decision during the course of their LaGUardia purSuits. Tied to the latter 
findings, 65% of the total respondents perceived that their Coop internships enabled 
them "to a moderate" or "great degree" to explore different career possibilities. 
DISCUSSION 
Both the ' 74 and ' 77 graduating classes expressed considerable satisfaction with 
their being able to explore the nature of various career fields through their Coop 
internships (a major ?bjective of the Coop program for career-undecideds ) . This is 
especially significant since 34% of the '74 graduates and 29% of the '77 graduates did 
not have career preferences at the onset of their college careers. It appears that the 
Coop program thus contributes significantly to the fact a great majority of students 




OBJECTIVE C-4: STUDENTS .. WILL HAVE TIlE OPPORTUNITY" TO' I,ORK ON INTERNSHIPS THAT . 
rr 
CORRESPOND TO TIlEIR MAJOR FIELDS OF STUDY 
PROGRAM TO DELIVER OBJECTIVES 
The Coop internships have been developed to fulfill a number of career educational 
objectives, one of which is to provide students with a realistic basis for appreciatinq 
the extent to which their major fields of study are suitable for them. 
By the time the students have met all of the prerequisities for entry into the 
Cooperative Education Program (usually by the second or third quarter in the school 
except for advanced students who enter the program during the first quarters), most will 
have begun to identify those skills which they would like to practice on their intern-
ships. Through the Coop Prep Course and extensive work with the Coop Advisor the stu-
dent is further prepared to be placed on an internship appropriate to his major, using 
his readiness skills, interest and abilities as guidelines for specific internship 
selection. 
RESEARCH METHOD 
Both the ' 74 Graduate Survey (See Appendix ..,;A:.:....._ and the . Program Evaluation Question-
naira of 1977 liNear" Graduates (See Appendix~) contained items designed to address 
the success of LaGuardia's Coop Program in attaining the above objectives for its student 
body. 
Probing further this issue concerning the nature of the internship themselves, a 
detailed analysiS was made of all of the internships developed and made available to 
s tudents during the past 4 quarters (Fall ' 77 , Winter 77-78, Spring '78, Summer ' 78) to 
"c ontrol" for seasonal differences in the availability of various types of internships. 






The number of , 
of each major 
The number of 
and available for students internships developed 
field of study; 
students in each major field placed on internships 
to ~~eir major fields; that did or did not correspond 
The number of students in each 
"volunteer" internshi ps ; 
major placed on "paying" vs . 
The number of internships available in a major f ie ld that were 
not filled ; and 
The approximate weekly salary of internships in the various major 
fields . 
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For the purpose of this study, ~o distinction was made as to whether a filled 
internship was the student's first, second, or third . 
Findings 
Table 1 presents the ' 74 graduates' r~sponses to the items concerned with their 
perception of the effectivenes s of the Coop internships in 'enabling them to gain 
experience in ~eir respective choices of career fields . 
Table 1 
1974 Graduates Responses to Coop Ed Items 
"rrEM 25: Before 
Yes No Total 
coming to LaGuardia ~ ("1.) ~ 
(%) ~ ("1.) 
did you have a 
definite idea about 180 (66) 92 (34) 272 ( 100) , , the area in which 
' . yoU wanted to make 
, a career? !! . 
, 
A Great Deal Some - Slightly Hardly Total 
"IF YOU AI5WERED what at all 
"YES" TO ITEM 25: n ("1.) n ("1.) n ("1.) n (%) n ("1.) 
To what extent did 
• your Cooperative 
,Education placement: 
" 
enable y.oQ. .to gain 89 (51) 41 (24) 14 ( 8) 29 (17) 173 (100) , experience in 'the 
area of your 
career choice ?'~ 
, 
I 
Table 1 shows that 75% of those students who were ' ~care~ecided" upon entering 
LaGuardia perceived their coop ed piacement:!J "somewhat t o · a qreat deal" to have 
enabled them. to gain experience in the areas of their ', respective c"" .... eer c 'n ' ....... .o~ces. 
Table 2 shows the responses of the 1977 linear graduates" to similar questions. 
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TABLE 2 
RESPONSES 0", 1977 "NEAR GRADUATES" TO ITEM 37, 
"To what extent have your cooperative education in-rernships enabled you to gain 
experience in the area of your career choice:" 
n (% ) 
HARDLY AT ALL 5 ( 7) 
VERY LITTLE 10 (14) 
TO A MODERATE DEGREE 1 4 (20) 
A GREAT DEAL 4:L - (59) TOTAL 71 (100) 
Table 2 shows that 79% of the 1977 "near graduates" percei ved their cooperative 
education placements to have enabled them "to a moderate degree or great deal " to gain 
experience in their respective career choice . 
TABLE 3 
RESPONSES OF 1977 "NEAR GRADUATES'" TO ITEM 41, 
"How much did the int ernships help you to develop knowledge , skills , competencies , 
etc ., that are important for your career and which you did ' not obtain in the class room 
s e tting? " 
n (% ) 
HARDLY AT ALL 4 ( 6 ) 
VERY LITI'LE 8 (ll ) 
TO A MODERATE DEGREE 29 (40) 
A GREAT DEAL 31 (43 ) - -' TOTAL 72 (100) 
Table 3 reveals that 83% of the graduates perceiv ed their internships to be 
helpful ·'to a moderate degree or great deal" in developing imfOrtant knowledge and 
c ompe t encie s which they did not obtain through their c ourse work. 
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Tables 4 through 7 show the types of available internships, and the,majors of the 
students who filled them, in each of the past four quarters, respectively. In addition, 
table 8 presents a breakdown of the approximate average weekly salary of all the .filled 
internships during the past 4 quarters (n-l,649 internships), categorized both by major 
field corresponding to the type of internship and whether the internship was the student's 
first, second, or third. Because of confidentiality, on the part of some partiCipating 
internship organizations and variations in salary scales, precise earnings data could 
not be attained. The approximations provided were based on discussions with the Coop 
Coordinators who are primarily responsible for each major field of study. 
(INSERT TABLES 4 - 8 HERE) 
Tables 4 through 7 reveal very similar statistical trends and patterns. El::go, the 
Fall '77 findings (i.e., Table 4) will be analyzed in accordance with the major issues 
of this study so that the reader can utilize this analytic framework to review Tables 
5 throug~ 7 if he so desires. 
Table 4 may be summarized as follows; 
1. Of the 1,644 filled internships during the four study quarters, 315 
students were placed for the Fall '77 quarter as follows: 110 in 
Secretarial Science poSitions, 53 in BUsiness poSitions, and 56 in 
positions developed primarily for Liberal Arts majors. 
2. Of the available 382 internships, only 10 were II non-paying" 
(voluntary ) , these having been developed for Liberal Arts majors. 
3. Available internships that were not filled (i.e., excesses ) only 
occurred in the Liberal Arts and Secretarial Science areas. 
4. The percentage of students of various maj ors who were placed in 
available internships corresponding to their respective major fields 
were as follows: Secretarial Science - 92% of the 107 students; 
Data Processing - 98% of the 49 students; Accounting - 97% of the 47 
students, Liberal Arts - lOa'll of the 38 students. (While there were 
enough available internships in both the Business and Accounting areas, 
10% of all Accounting majors were placed on Business internships and 
13% of all BUsiness majors were placed on Accounting internships. ) 
5 . Overall, the above patterns hold up throughout the four quarters . 
. 






























ANALYSIS OF T!lPES OF AVAILABLE INTERNSHIPS BY 
TYPES OF STUDENTS WHO FILLED THEM: FALL' 77 
AVAILABLE INTERNSHIPS FILLED 
SECRETARIAL DATA LIBERAL TOTAL FILLED 
SCIENCE PROCESSING ACCOONTIN:; BUSINESS Alm; INTERNSHIPS 
VOL. PAID VOL. PAID VOL . PAID VOL PAID VOL PAIl VOL. PAID 
0 98 0 0 0 1 0 6 0 2 0 107 
(0 ) (92) (0) (0) (0) ( 9) (0) (6 ) (0) (2) (0) ( 100) 
0 0 0 48 0 0 0 1 0 0 0 49 
(0) (0) (0) (98) (0) (0) (0) (2) (0) (0) (0) (100) 
0 0 0 0 0 41 0 5 0 1 0 . 47 
(0) - (0) (0) (0) (0) (87) (0) (ll) (0) ( (2) (0) (100) 
0 - 0 0 0 0 6 0 41 0 0 0 -47 
(0) (0) (0) (0) (0) (13) (0) (87) (0) (0) (0 ) (100) 
0 0 0 0 0 0 0 0 10 28 10 - 28 
(0) (0) (0) (0) (0) (0) (0) (0) (100) (100) (100 ) (100) 
- . 
0 llO 0 48 0 48 0 53 10 46 10 305 
(0) (36) (0) (16) (0) (16) (0) (17) (100) (15) (100) (100 ) 
o 12 o o o o o o o 55 0 
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TABLE 5 
ANALYSIS OF TYPES OF AV1ULABLE INTERNSHIPS BY 
TYPES OF STUDENTS WID FILLED THEM: WIm'ER '77-'78 
SECRET DATA LIBERAL TOTAL FILLED 
SCIENCE PROCESSING ACCOUNTING BUSINESS ARrS INl'ERNS HI PS 
INl'ERNS' MAJOR VOL. PAm VOL. PAm VOL .· PAm VOL. PAID VOL. PAID VOL . PAID 
SECRETARIAL n 1 104 0 0 0 1 0 4 0 2 1 111 
SCIENCE (t ) 100} (94) (O) (O) (0 ) (1) (O) (4) (O) (2 ) (100) (100) 
DATA n 0 1 . 53 0 0 0 0 0 0 0 1 53 
PROCESSING (%) (0 ) ( 100) (100) (O) (O) (0 ) (O) (0 ) (0 ) (0 ) (100) (100) 
n 0 0 0 0 0 49 0 7 0 1 0 57 
ACCOUNTING (%) (O) (O) (O) (O ) (0 ) (86) (e ) (12) (O) (2 ) (O) (100) ! 
n 0 0 0 0 0 8 0 54 0 0 0 62 
BOSINESS (t) (O) (0 ) (O) (O ) (0 ) (13) (0 ) (87) (O) (0 ) (O) (100) 
LIBERAL n 0 1 0 0 0 1 2 0 14 49 .16 51 
ARTS (% ) (O) (2 ) (O) (O) (0 ) ( 2 ) (l3) (O ) 88} ( 96) (100) (100) 
TOTAL 
STUDENTS n 1 117 1 53 0 59 2 65 14 66 18 360 
PLACED (%) (6) (33) (6 ) (15) (0 ) (16 ) (11) (18) 78 } (18 ) (100) (100) 
AVAILABLE I~TERNSHIPS 
I~OT FILLED -
































ANALYSIS OF TYPES OF AVAIIj\BLE Ilr.'ERNSHI PS BY 
TYPES OF STUDENTS WHO FILLED THEM: SPRING ' 78 . 
SECRETARDU. DATA 
SCLENCE P!«)CESSING ACCOUNTING BUSINESS 
vor •• PAID VOL. PAID VOL. PAID VOL. PAID 
2 141 0 1 0 1 0 1 
(100) (97) (0) (1 ) (0) (1 ) (0 ) (1) . 
0 0 0 51 0 0 0 0 
(0) ( 0) ( 0) (100) (0) (0) (0) (0 ) 
1 0 0 0 0 68 0 4 
(100) (0) (0 ) (0 ) (0 ) (92) (0) (5) 
0 0 0 1 0 6 0 76 
(0 ) (0) (0) (1) (0) ( 7) (0) (92) 
0 1 0 2 0 0 1 1 
(0) . (2) (0) (4) (0) (0) (7) . (2) 
3 152 0 55 0 75 1 82 
(17 ) (36 ) (0) (13) (0) (18 ) (6) ( 20) 
o o o o o o o o 
LIBERAL TOTAL FILLED 
ARTS INTERNS HIPS 
VOL. PAID VOL . PAID 
0 1 2 145 
(0 ) (1 ) (100) (1 00) 
0 0 0 51 
(0) ( 0) (0) (100) 
I 0 2 1 74 
(0 ) ( 3 ) (100) (100) 
0 0 0 83 
(0) (0) (0) (100 ) 
14 42 14 46 
100) (91) (100) (100) 
14 55 18 419 
78) (13) (100) (100 ) 
I 
o 10 o 





























ANALYSIS OF TYPES OF AVAILABLE INTERNSHIPS BY 
TYPES OF STUDENTS WID FILLED THEM: WINTER '77- '78 
SECRETARIAL DATA LIBERAL 
SCIENCE PROCESS ING ACCOUNTING BUSINESS ARTS 
vor •• PAID VOL. PAID VOL . PAID VOL. !'AID VOL. PAID 
0 160 0 0 0 0 0 3 0 5 
(0 ) (95 ) (0) (0) (0) (0) (0) (2 ) (0 ) (3 ) 
0 ·0 1 61 0 0 0 0 0 0 
(0) (0 ) 100) (100) (0) (0) (0) (0) (0) (0) 
0 0 0 0 1 57 1 7 0 l 
(0) (0 ) (0) (0) (50) (85) (50 ) (10) (0) (5 ) 
0 0 0 1 0 7 2 87 0 0 
(0) (0 ) (0) (1) (0) (7) 100 ) (92) (0) (0) 
1 1 0 0 0 5 2 2 16 76 
( 5) .( 1) (0) ( 0) (0 ) (6 ) (11 ) (2 ) (84) (91) 
1 171 1 62 1 69 5 99 16 94 
(4 ) (35 ) (4 ) (13) ( 4) (14) (21 ) (20) 67) (19) 
o 10 o o o o o o o 10 
TOTAL FILLED 
INTERNS HIPS 
VOL . PAID 
0 168 













In summary, the results of Tables 4-7 reveal an adequate supply of internships 
corresponding to each major field of study, with only a few fields exhibiting excess 
internships, that, for the most part, are filled by students majoring in the same 
respective fields. 
The analysis of approximate weekly salaries shown in Table 8 reveals that Data 
Processing, Secretarial Science and Accounting majors earn more on their internships than 
Business Administration or Liberal Arts majors. 
The weekly salary range varied from $120 to $142 for students on first internships, 
$130 to $155 for students on second internships, and $135 to $161 for students on third 
internships, reflecting a $15- $25 increase from first to third. 
DISCUSSION 
The effectiveness of the COoperative Education internships in providing students 
wi th the opportunity to gain real work experiences in their chosen fields, prior to 
. graduation, as perceived by two graduating classes some 3 years apart, indicates that 
the Cooperative Education program continues to ful£ill one of its mjor career educational 
objectives for its students. The fact that a number of students (albeit representing 
a small minority) perceive their Coop experiences to fall short in this regard may be 
explained by the fact that their anticipations of their internships are unrealistic. 
That is , they expect to do the work of an accountant or business administrator, etc., 
not appreciating their lack of skills - training to fulfill such positions and, in 
t urn, do not fully appreciate the exposure value of "helper" or "assistant" or "clerk" 
jobs in their fields . 
A significant reflection of the value of the Coop program was the finding that 
a great majority of the graduates perceived ~~eir internships to have provided them 
· .... ith knowledge , skills and competence, important to their career fields, that they could 
not acquire through classroom studYi i.e., only so much can be attained through classwork. 
The findings of the 4-quarter retrospective analysiS of the availability of intern-
ships revealed adequate numbers of internships available for the students of the various 
major fields of study , a vast majority of which were paying; the we~~ly sa~~l levels 
-84-
• TABLE 8 
FIRST SECOND THIRD 
MAJOR INTERNS HI P ,INTERNSHI P INTERNSHIP 
SECRETARllAL 
SCIENCE 130.00 140.00 155.00 
DATA 
PROCESSING 142.00 155.00 161.00 
ACCOUNTING 130.00 140.00 150.00 
BUSINESS 125.00 130.00 135.00 
LIBERAL 
ARTS 120.00 130. 00 135.00 
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increasing from internship to internship as the student develops greater expertise 
(and, in turn, value ) to the employer of his successive internship(s). The finding 
that there were no excess internships in the Accounting, Data Processing, and Business 
Management areas reflects the following: If too many internships are developed for a 
given quarter, coordinators take the risk of not being able to fill a position that a 
given employer expects filled and, thereby, the risk of "losing" the employer for 
further openings. (To counter this risk, coordinators try to be as exact as possible 
in their projections and when they underestimate the number of students to be placed 
during a given quarter (this is recognized only at the end of the placement period, 
determined in part by which of the pre-scheduled students "acutally show up" ) , they 
then develop IIat the last minute" the few additional internships required. Thus, the 
data reveal no excesses. 
The finding that relatively few students are not placed in internshiPs corresponding 
to their disciplines probably reflects either that the student doesn't yet possess the 
minimum skill levels required of such internships or, in developing internships to 
correspond to anticipated different levels of students in a major field, the final 
Il'B. tching of students I levels and the levels of developed internships is, again, deter-
mined by I1who shows up"; this factor cannot be controlled completely. 
RECOMMENDATIONS 
1. To investigate methods of mare exact projections of the number and lev -
el of students, within each major field of study, who will be 
going out on internships ' in the v arious calendar quarters , in 
order to make the "match" even more on target. 
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OBJECrIVE C-S, CAREER-DECIDED STUDENTS WILL LEARN THE CURRENT AND FurURE REALITIES 
OF ACTUAL EMPLO= OPPORTUNITIES IN THEIR CHOSEN CAREER FIELDS 
PROGRAM COMPONENT TO DELIVER OBJECIIVE 
The internship seminar provided to career majors during their second internship, 
Career Opportunities Within The (Major) Profession, (See Exhibit~) focuses on stu-
dents acquiring such knowledge early enough in their studies to enable them to better 
plan f or transition to either a 4-year degree-bearing college or the world of work, 
upon graduating from LaGuardia. In conjunction with the second internship, itself, this 
seminar guides students into acquiring such information through interviewing representa-
tives of their internship organizations, reviewing up-dated literature and questioning 
knowledgeable guest speakers. Various industrial representatives were recruited to 
teach this seminar as adjunct faculty members. 
RESEARCH METHOD 
At the concluding session af each of these seminars provided from Fall '76 through 
Summer '78 (8 quarters), the students were asked to anonymously complete evaluative 
questionnaires with respect to the 'value of their respective seminars in helping them 
to attain the objective under study. Further, in order to ascertain the extent to 
which industrial representatives could effectively teach these seminars, as compared to 
• college professionals, the data were analyzed separately for students having each type 
of individual as their seminar instructor. 
Fur~~er, as a validation test of students' immediate perceptions concerning the 
extent to which they learned the realities of their career choices through this seminar 
taken in conjunction with their second internship, the Coop Fo llow-Up Study of '77 
Graduates (See APPenAix _£) contained the item, "ftlere your cooperative education intern-
ships or seminars helpful in enabling you to explore the realities of your career 
choice? " 
That is, while the seminar evaluations were conducted at their conclusion, the 
Coop Follow - Up Study, conducted 3 months after graduation , ',muld serve as a validating 































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































From Table 1, we see that most of the 781 respondents found the seminar either 
"very or extremely helpful" in clarifying knowledge about employment oppcrtunities after 
graduation (66\) as well as future oppcrtunities within their career fields (70\) , while 
61% of the total sample perceived the overall seminar to be "very or extremely valuable . " 
Significantly, only 9' found the seminar not valuable with respect to , each of these three 
items. 
The canparison of the seminar ratings provided by students whose instructors were 
industrial representatives as compared to those provided by students of college profession-
al.s, reveals that the seminars were regarded as more benefiCial when taught by the i ndus-
trial representatives. 68% of the latter's students perceived the seminar as livery or 
extremely helpful" in clarifying knowledge about employment oppcrtunities after graduation 
as compared to 62\ of the students of college professionals; 73\ to 66%, concerning 
knowledge of future oppcrtunities in the career field; and 62' t o 58' with respect to the 
overall yalue of the seminar. 
Table 2 presents the respcnse of the 267 (of 404) graduates who indicated that they 
took the second seminar, Career Opportunities Within (Major) Profession; the respondents 
be ing categorized as to whether they transfered to a f our-year institution or entered 
~~e labor market a fter graduation from LaGuardia. 
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TABLE 2 
RESPONSES OF 267 GRADtJl\.TES TO THE FOLLOW-UP QUESTION I "WERE YOUR COOPERATIVE 
EDUCATION INTERNSHIPS OR SEMINARS HELPFUL IN ENABLING YOU 
TO EXPLORE THE REALITIES OF YOUR CAREER CHOICE?" 
TRANSFER GRADUATES WORKING GRADtJl\.TES TOTAL 
MAJOR YES NO YES NO YES 
LIBERAL n 13 6 12 - 25 
ARTS ~ 68 32 100 - 81 
ACCOUNTING n 10 - 12 2 22 
\ 100 - 86 14 92 
BUSINESS ADMINISTRATIONI 
BUSINESS MANAGEMENTI n 11 4 24 7 68 
HEALTH MANAGEMENT \ 73 27 77 23 76 
DATA PROCESSING n 1 - 15 2 16 
\ 100 - 88 12 89 
. 
. 
EDUCATIONAL ASSOCIATE & n 11 1 10 3 21 
BILINGtJl\.L ASSOCIATE \ 92 8 77 13 84 
HUMAN SERVICES n 14 1 11 4 25 
\ 93 7 73 27 83 
• 
OCCUPATIONlU. n 4 - 12 1 16 
THERAPY \ 100 - 92 8 94 
TOTAL n 69 13 159 26 228 
\ 84 16 86 14 85 


















helpful in exploring the realities of their career choices . No differences were found 
be't'..teen the , of positive responses made by "transfer" as compared to "l.vorking" graduates 
(84% VS. 86%) . While Occupational Therapy and Accounting majors exhibited the greatest 
percentage of positive responses to this question ( 94% and 91%, respecti'Tely ) , "only" 
76 % of Business Adminstration/Management majors responded positively. 
-so-
Finally, while the language and scale points of the items in the seminar evaluation 
and graduate follow-up studies were different, a comparison of ~eir respective findings 
suggests that the students perceive their internships and seminars to be of greater value 
subsequent to gr.aduation, as compared to ilnmediately after parti<:ipating in those ex-
periences. While 85\ of the graduates perceived these Coop Ed components as being help-
ful in exploring the realities of their career choices, 66\ and 70\ of the students re-
o 
sponded either "very or extremely helpful" to the two canparible seminar evaluation items, 
respectively. 
DISCUSSION 
The data reveal first that the internship seminar, Career Opportunities Within 
The (Major) Profession, provided to career majors concurrent with their second internships, 
is, indeed , effective with respect to its i ntended goal. Further, the finding, that 
when the seminar is taught by industrial representatives, students perceive it to be of 
even more value, supports the assumption upon which we recruited the industrial repre-
sentatives in the first place, namely, that they would have not only the most reality-
based knowledge, but the most credihility as a source of such knowledge to the students . 
The finding that a vast majority of the graduates perceive their Coop seminars and 
internships to be helpful in exploring the realities of their career choices serves to 
validate their perceptions upon completing such experi ences. The finding that students' 
responses in this regard are even more positive in retrospect, subsequent to graduation, 
may indicate that "once out there" they have a reality-based context to re-evaluate the 
information they received while at the college; i . e ., prior to graduation, it is more 
di£fi cult to assess the "actual reality" o f career information received while still a 
student . 
Finally, one possible explanation for the finding that Business Administration/ 
Management graduates ~xhibited the least positive perceptions, i n retrospect, may be 
t.."'e vast occu pational options these students have open to t.'em, as compared to other 
car eer majors. For example , Cccupational Ther3.py and Cata ProceSSing majors have 
-91-
• 
considerably fewer career path options available to them, enabling their respective 
seminars to provide much more focus on specific career options . Business majors, on 
the other hand, may have options such as banking, retailing, finance, etc., with numerous 
and varied job options within each industry, making it much more difficult for them to 
focus :in on the rea.lities of a career choice "early in the game." 
RECOMMENDATIONS 
1. That the seminar's syllabus be carefully reviewed to make it even 
more valuable, especially to both those students (albeit a minority) 
who do not perceive it to be of signi£icant value and Business 
Administration/Management majors whose career options are more non-
specific than those of other career majors. 
2. That students be more thoroughly screened by Cooperative Education 
Coordinators with respect to their actual knowledge of employment 
realities in their major fields prior to registering them for that 
seminar, i.e., to insure that students who are quite knowledgable 
in this regard are not placed in this type of seminar. 
3. To continue the practice of utilizing select industrial representa-
tives as instructors of this seminar . (Apparently their desire to 
teach, coupled with a thorough orientation to the syllabus, ade-
quately compensates for their lack of formal "teacher training. II) 
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OBJECTIVE C-6: CAREER STUDENTS WILL APPLY-PRACTICE THE SKILLS OF THEIR MAJOR 
FIELDS LEARNED THROUGH COURSEWORK 
PROGRAM TO DELIVER OBJECTIVE 
A major objective of the Cooperative Education Program, is for Career students to 
be provided the opportunity to practice the technicial skills of their disciplines in 
real work situations prior t o graduation . Through their three succes sive internships, 
as their skills are developed through progressive coursework , most career students are 
provided with experiences tha t progressively enable them to actually ut ilize more and 
more of the technical skills of their respective career fields. 
RESEARCH METHOD 
Studies of LaGuardia graduates of different classes were undertaken to provide 
data pertaining to this as well as other career educational objectives . Select items 
bearing on students ' percept ions of the extent t o which their cooperative educat ion in-
ternships enabl ed them to · practice the technical skills learned through coursework were 
included in the Study of 74 Graduates and in the Program Evaluation Questionnaire of 
' 77 liNear" Graduates (See Appendices A and~, respectively , for these studies) 
In addition, the recently completed (12/77) Coop Ed Follow-Up Study of '7 7 Graduates 
(See Appendix G) was des igned to a s certain that graduates class perceptions of the 
effectiveness of their internships in this regard . 
FINDINGS 
Table 1 pres ents the responses to Item 29 of the Study of ' 74 Graduates. 
TABLE 1 
RESPONSES OF '74 GRADUATES TO ITEM 29: 
"To what extent do you feel the internship's enabled (or will enable you ) to 
make better use of your classroom experience in the area of your car eer choice? " 
n ( % ) 
A GREAT DEAL 85 (34 ) 
SOMEWHAT 93 (38 ) 
SLIGh"TLY 33 (13 ) 
HARDLY AT ALL 37 ( 13 ) 
TOTAL 248 (100 ) 
• 
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Table 1 reveals that 72% of the 248 responding graduates of the '74 class perceived 
their internships to have enabled them "somewhat or a great dealt! to make better use of 
their classroom experiences in their career pursuits. 




RESPONSES OF ' 77 "NEAR" GRAO~TES TO ITEM 42: 
"To what extent do you feel · your internships enabled (or will enable you to make 
better use of your classroom experiences?" 
n ('II ) 
A GREAT DEAL 30 (42) 
TO A MODERATE DElGREE 26 (37) 
VERY LITTLE 8 (11) 
HARDLY AT ALL 7 (10) 
TOTAL 71 (100) 
Table 2 reveals that 79% of the 71 responding "near" graduates perceived their 
internships to have enabled them "to a· moderate degree or great deal" to make better 
use of their classroom experiences . 
Table 3 presents the responses of the 227 graduates who responded to the Coop Ed 
Follow- Up Study of '77 Graduates who indicated they had taken three internships while 
at LaGuardia. 
(Insert Table 3 here) 
Table 3 reveals first that 84% of the respondents perceived their cooperative educa-
tion internships or seminars helpful in enabling them to apply the skills and concepts 
that they learned in the classroom. "'Horking" students exhibited a slightly greater 
positive response (86%) than did "transfer" students (80% ) . Interestingly, Business 
Administrat ion majors r esponded the least psotively of all graduates, ("only" 63% ) . 
DISCUSSION 
The results of all three studies of LaGuardia graduates r eveal a substantive majority 




RESPONSES OF '77 GRADUATES TO QUESTION, ''WERE YOUR COOPERATIVE EDUCATION 
INTERNSHIP OR SEMINARS HELPFUL IN ENABLING YOU TO APPLY rnOSE SKILLS AND 
CONCEPrS YOU LEARNED IN mE CLASSROOM"? 
TRANSFER WORKING TOTAL 
MAJ OR YES NO YES NO YES NO 
LIBERAL ARTS 
~ 
9 6 12· 21 
, 
6 -
( 60 ] (3C 1 (1001 - C78} , 22) , 
ACCOUNTING 
~ 
11 1 9 1 20 2 
(92) ( 8') ( 90) (10') ( 91) r 9) , , 
S . S. r 4 1 57 7 61 8 
• ( 80) , 20 ' : 89 ', J 11 1.88) 12 ) ,  " , 
B.A. fB.M. fR.M. r 8 6 15 7 23 13 
• ( 57 ' ;~31 ,68) 32 63' )1' , 
L , ' ' 
DATA n 1 - 11 4 12 4 
PROCESSING '% ~100J - J3~ , "27 ) JSl , ,25'). , 
BILING ED n 11 1 10 1 ' 21 2 
AND ED ASS . '% \ 92) , 8"', c 91 ' ~ ,9~ 91 ' , 9 \ 
• 
RUMAN SERV o n 15 - 11 2 26 2 
'% .'100'\ - , 8~ ' IS' 93' 7 , ' - - -
O.T . n 1 - 5 - 6 -
7. ' 100) 100 . , 100 ' - - -, . - , , . 
TOTAL n 60 15 130 22 190 37 
'% 80'\ .. . 20 , 86 IS' 84 16 ' 
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apply the skills learned in their classwork, i.e., "to make better use of their class-
room experiences in their career fields." The finding that these results have held up 
over a three-year period (from '74 through '77 ) , with the last set of graduates surveyed 
( ' 77) revealing the most positive perceptions in this area, are extremely encouraging 
and speak well for the types of internship opportunities developed at LaGuardia for its 
student body. 
The finding that business majors expressed the least satisfaction in this area may 
be explained by the fact that business courses are more theoretical (or, conversely, 
least concerned with technical skllls developnent) than, for example, Accounting, Data 
Processing, or Occupational Therapy, whereas the Business major's internship duties 
generally do not make use of "the priciples of management or organizations." 
RECOMMENDATION 
1 . Special orientations be provided to 'Business majors during Advisory 
Hours and "Coop Prep" courses to prepare them better for the nature 
of their forthcoming internships; i.e., to be made aware that they 
will not be able to practice coursework concepts on their intern-
ships. 
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OBJECTIVE C-7: CAREER STUDENTS WILL OBTAIN EMPIDYMENT UPON GRADUATION THAT IS 
DIRECTLY RELATED TO THEIR MAJOR FIELDS OF STUDY 
PROGRAM DESIGNED TO DELIVER OBJECTIVE 
As this objective represents the ultimate reality-test of the extent to which all 
of LaGuardia's career educational objectives have been attained for its students, the 
student's entire course of study (Advisory Hour, Coursework, Cooperative Education , 
Placement Office , etc.) is responsible for delivering this objective. The Cooperative 
Education program, however, is especially meaningful here as it enables every student 
to obtain career-related work experiences prior to graduation; i.e., prior to seeking 
full-time jobs in their fields. 
RESEARCH METHOD 
The Cooperative Education Survey of 1977 Graduates (See Appendix ~) was designed 
to ascertain, among other items, the extent to which career students were able to secure 
employment related to their respective major fields of study. 
FINDmC;S 
Table 1 presents the responses of '77 graduates who reported themselves in the 
labor market (working or looking) three months subsequent to graduation. 
(INSERT TABLE 1 HERE) 
Table 1 reveals that 76% of the 221 '77 graduates who entered the labor market 
subsequent to graduation are working in jobs related to their major fields. Further, 
a great majority of the "working or seeking" Secretarial Science graduates (94%) are 
working in their fields, wi th only 56% of the Human Services students doing so ; 80% and 
76% of the Occupational Therapy and Data ProceSSing majors, respectively, -who sought 
post-LaGuardia employment were able to secure such in major-related fields . (It should 
be noted that the percentages presented do not reflect employment, per se , only major-
related employment; with respect to employment, per se, Table 1 reveals that a vast 
majority have attained jobs, while only relatively few are still looking . ) 
The finding that Human Services students find it more difficult to locate jobs in 
~~eir fi elds than students majoring in the other disciplines is probably indicative of 
the trend to cut spending in the public service d omain; if you will, "a proposition 13 
attitude." 
ACCOUNTING 
NUMBER OF GRADUAT~ (28 working) 
WORKING, OR 34 
SEEKING WORK (6 seeking) 
NUMBER OF GRADUAT~ 
WORKING IN MAJOR- 22 
RELATED J OBS 
PERCENTAGE OF THOSI 
WORKING OR SEEKING 




NUMBER OF • 77 GRADUATES WHO HAVE INDICATED TIlEY WERE 
WORKING IN MAJOR-RELATED JOBS 3 MONTHS AFTER GRADUIITION 
DATA SECRETARIAL HUMAN . 
BUSINESS PROCESSING SCIENCE S ERVICES 
(37 working) (23 working) (73 working) (21 working ) 
41 28 78 25 
(4 seeking (5 seeking) (5 s eeking ) (4 seeking ) 
24 21 73 14 









(195 work i ng ) 









This survey reflects the responses of '77 graduates 3-6 months after graduation. 
The finding that most students who have sought full-time employment subsequent to gradua-
tion were able to attain jobs in their major fields i n this relating short time span 
is encouraging and indicates the successful attainment of the objective under study. 
RECOMMENDATICN 
1. To attempt to enhance job developnent efforts in the- HUman Services 
by a careful examination of how the college's placement office can 
further assist the Human Services Department in this regard. 
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OBJE=VE C-8: IAGUARDIA STUDENTS WILL ACQUIRE REIATIVELY HIGH LEVELS OF TE=CAL 
AND BEHAVIORAL EMPLOYABILITY SKILLS REQUIRED OF INTERNSHIPS AND 
POST~RADUATION EMPLOYMENT 
• 
PROGRAM DESIGNED TO DELIVER OBJE=vES 
The extent to which this objective is being met reflects upon all of the college's 
progiam canponents designed to enhance the career education of its student body. 
RESEARCH METHOD· 
DUring 1976, Cooperative Education employers were queried on their attitudes to-
wards LaGuardia's internship program and the work performance of its students. The 
pool of approximately 300 organizations who hire LaGuardia interns was narrowed to a 
list of 51 whose experience as Coop Ed employers appeared to be broad enough to enable 
them to make representative, balanced and comparative judgements about i nterns as a 
class of employees. This list was further narrowed down by imposing the following 
criteria : (1 ) the employer had to have participated in the program for a least four 
academic quarters, (2 ) at least four interns must have been placed with the organiza-
tion; and (3) there needed to be continuity of supervision, or administration, so that 
the participant's representative who was surveyed had an adequate perspective of his 
c ompany's role i n cooperative education over a period of time. 
TWeny-nine separate companies and agencies met all of these criteria and agreed to 
be interviewed. Five of these organizations were represented by two or more departments 
or divi sions whose o perations were so independent that, for the purposes of this study, 
they were considered as separate employers. Thus a total of thirty-four employers 
partiCipated. 
* Pr esented herin are s e l ect portions of a comprehensive study o f employers' atti tudes 
toward LaGuardia's i nterns and g raduates, conducted by Dr. Dan J . Ehrl i ch, Director o f 
Institutional Re search . For the c omplet e stud y , see: Ehrlich, D. J. , Employ e r Ass e ssme n t 
o f a Coopera t ive Education Program. Journal o f Cooper ativ e Educa t ion, 1978 , XI V (No. 2 ) , 
pp. 74- 87 , a ppearing as EXhibit • 
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Personal appointments were made with a representative of each participating employer, 
who was visited by a trained interviewer. The questionnaire itself contained a series 
of 19 questions, put in statement form, pertaining to the employer's attitudes about 
cooperative education and the agency's participation in the program. The respondent 
was then asked to identify groups of individuals with whom (in addition to LaGuardia 
interns) he or she was sufficiently acquainted as employees to provide judgement about 
their performance !!!. ~ group. The groups were: 
1. Young employees in entry-level, full-time, permanent, post-training 
positions, no Coop background. 
2. Young employees in career training positions, no Coop background. 
3. LaGuardia graduates, formerly interns in the agency , in entry-level, 
full-time, post-training positions. 
4. LaGuardia graduates, not formerly interns in the agency, also in entry-
level, full-time, post-training positions. 
The respondent was then asked to rate, on a number of' attributes, LaGuardia interns, 
as well as, each of the above comparison groups. 
FINDINGS 
Table 1 shows managements attitudes toward Cooperative Education as reflected by 
responses to the 19 statements presented. 
(INSERT TABLE 1 HERE) 
Table 1 shows that a majority of the employers agreed with 16 of the 19 statements 
reflective of support for cooperative education. The respondents' attitudes toward 
cooperative education was most positive concerning perceptions of top management, the 
desire to continue as a participating employer, the value of Coop for public-relations 
purposes, and the value of the interns to the company I s work force; in these instances, 
all 33 participants responded positively! The great majority of the organizations' re -
presentatives did not concur with criticisms often leveled at Coop; namely the continual 
turnover of interns, and that such programs are too costly in terms of financial outlay 
and required personnel time. However, respondents were about evenly divided on the 
question of whether training interns is less costly than train.ing regular employees ~ 
TABLE 1 - 101-
Attitudes of Management Towards Coopera t i v e Education (n=34) 
STATEMENT ( PARAPHRASED) . ( n 1 AGREE DISAGREE NO OPINION 
TOP.· MA.'IAGEMENT SUPPORrS CE (32) 91% 0% 9% 
PARTICI PATE IN CE TO I NCREASE SIZE OF 
~NPOWER RESOURCES . (32 ) 63% 22% 16% 
PIAN TO CONTINUE PARTICIPATING I N CE 
~OR NEXT FEW YEARS (33) 91% 0% 9% 
PARTICIPATING IN CE I S GOOD PUBLIC . RELATI ON (33 ) 82% 0% 18% 
, u~, -OVER OF INTERNS CREATES A PROBLEM 
fLN WORK CONTI NUITY - (33) 27% 59% 12% 
FE INTERNS ARE AN ASSET TO COMPANY 
pORK FORCE , (33) 91% 0% 12% -
FE GRADS ARE MORE SKI LLED IN THEIR ( CAREER) 
p ORK AREA THAN NON- CE GRADS (31) 45% 13% 42% 
iffiROUGH PARTICIPATION IN CE o EMPLOYER 
PrAYS IMPORTANT ROLE IN HIGHER EDUCATI ON (33 ) 64% 12% 24% 
PARTICI PATION IN CE I S TOO COSTLY IN 
FINANCLAL OUTLAY OR PERSONNEL TIME (33 ) 3% 88% :'% 
SUPERVISION OF INTERNS IS VALUABLE 
FPERIENCE FOR EMPLOYEES (33 ) 55% 21% 24% 
PARTICIPATION I N CE HAS HELPED US EXPAND (33 ) 33% 46% 21% 
INTERNS DEVELOP MORE MATURE WORK ATTITUDES 
THAN NON- CE PEERS (33 ) 58% 18% 24% 
PARTICIPATION IN CE REDUCES COSTS OF 
MAINTAINING lARGE PERSONNEL FORCE (33 ) 39% 46% 15% 
EXPECT CE GRADS TO MOVE UP CAREER LADDER 
MORE RAPIDLY (33 ) 52% 21% 27% 
TRAINING INTERNS IS LE SS COSTLY THAN 
TRAINING REGULAR EMPLOYEES (33 ) 39% 42% 18% 
WE HIRE GRADS AS FULL- TIME EMPLOYEES WHEN 
POSITIONS BECOME AVAILABLE (33 ) 73% 6% 21% 
INTERNS UNDERSTAND AND ACCEFI STANDARD 
WORK RULES (33 ) 88% 9% 3% . 
PARTI CI PATI ON I N CE PROVIDES GREATER FLEXI7 
:BILITY I N REGULAR PERSONNEL . ALLOCATION (32 ) 69% 13% 19% 
PARTICIPATION IN CE PROVIDES LARGER RANGE 
OF SKILLS AJ.'10NG EMPLOYEE S (33 ) 55% 27% 18% 
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The work-related attributes, on which employers compared the various personnel 
groups, represent characteristics commonly found on employee rating scales and often 
cited as the most valid indices of performance standards. In addition to twelve "pure" 
attributes (e.g., cooperativeness, initiative, appearance, maturity, etc. ) , three scales 
focused on the overall assessment of employees in the areas of: (1) attitudes and 
motivations; (2) skills and abilities; and (3) performance in general. Since all of 
the rating scales were anchored in a 4-point rating system (excellent , good, fair, poor), 
it was possillle to construct a rating index (similar to a grade-point average ) for the 
responses to each attribute, based on an equivalence formula: excellent:l, good=2, 
fair=3, poor-4. A mean rating index for the twelve attrillutes was also computed. 
Table 2 presents the employers' ratings on these attributes for employees repre-
sentative of the different groups. 
(INSERt' TABLE 2 HERE) 
Table 2 reveals that LaGuardia graduates who had formerly served as interns with 
their current employers achieved the highest ratings on each of the twelve pure attributes, 
the three overall assessment scales, and the mean rating index. (The mean rating for 
this group, 1.56, was significantly lower than each of the other mean ratings; p<.02, 
as reflected by t-tests. ) Next in overall rank order were LaGuardia interns (mean 
rating index of 1.83), followed closely by non-Coop personnel in career training posi-
tions (1.89 ) and, lastly, entry-level, post-training personnel not affiliated with a 
cooperative education program (2 .12) . (The positive mean rating index for interns dif-
fered significantly from the non-Coop entry-level group; p<.05 .) 
DISCUSSION 
The results emphatically point to the success of LaGuardia's career educational 
programmatic activities in providing its students with relatively high levels of techni= 
cal and behavioral employability skills. The fact that LaGuardia's (Cooperative Educa-
tion ) graduates, and "even" LaGuardia interns were judged significant ly superior t o· 
"regular" beginning employees on job-desirable behaviors, .. ttitudes, skills and abilities 
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TABLE 2 
Employer's Average Ratings of Employees Representative of 




Quality of work 
Quantity of work 
Willingness to learn 
Initiative 
Knowledge of job 




Attendance and punctuality 
Overall attitudes and motivation 
Overall skills and abilities 
Overall performance 































































aIndexes based on Excellent=l, Good=2, Fair=3, and Poor=4 
bA fifth group, LaGuardia graduates who had not been interns, could be 






















CAverage fo r the twelve pure attributes (Cooperativeness ... Attendance and 
Punctuali ty) 
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and overall performance reflects the fact that the college is, indeed, successful in 
its career educational mission, with respect to its inputs both after its full (8 quarters ) 
program as well as its partial (the relatively few quarters canpleted by the interns, 
themselves) • 
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OBJECTIVE C-9 LAGUARDIA GRADUATES WILL PROGRESSIVELY ENHANCE THEIR EARNING 
ABILITY, JOB LEVELS AND EDUCATIONAL ACHIEVEMENTS 
Program to Deliver Objectives 
. 
In its catalog, LaGuardia Community College states that a primary mission of 
the college is to provide: 
• ••••••••• quality career programs for students who plan to enter the labor 
market on a technical or para-professional level after graduation; 
.•••••••• transfer programs for students who plan to complete baccalaureate 
programs at a four-year college or university. 
This mission is in tune with the primary reason that has been consistently cited by 
entering freshmen for going to college: improvement of their economic status. 
Research Method 
Although the college's graduates do well in securing good employment opportunities , 
successful implementation of LaGuardia's career educational programs should result in 
graduates not only sustaining their original advantage in the labor market, ,but showing 
growth and advancementJas reflected by salary and promotional advancements, as well. 
Otherwise, it could be concluded that the initial succ.ess of LaGuardia graduates in the 
labor market may reflect nothing more than the 9 months., of work experiences obtained 
t hrough the cocperative education program. In order to study this issue, a foll ow-up 
study of the 1973, 1974, and 1975 graduates of LaGuardia Community College was 
conducted. Using two mai lings and a random phone survey , data were collected on 486, or 
• 34. 5 percent of the total of 1409 " degrees" awarded over this period . 
The purpose of this study was to analyze salary levels, employment levels , prom-
otional opportunities, career paths, and additional education attained by graduates who 
e i ther entered the labor market, continued thei r education,or did both after compl e t ing 
/ 
LaGuardia's t wo-year cooperative education curri culum. 
* See ~ Longi t udinal Follow-up 
a ppearing :lS Append ix H 
Study of LaGuar dia Community College ' s 
, fo r elaboration of the methodology. 
1973- 75 Gr adua t es 
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FINDINGS 
Of the 486 responding graduates, 30% were '75 graduates, 31% were '74 graduates 
and 39% were '73 graduates. 
Salary Data 
For all 1973 graduates who entered the labor market upon graduation, · their average 
salary was $7,300. They exhibited an eleven percent average yearly increase across all 
curricular areas. The highest current average yearly salary is in the area of Business 
Administration with a current salary of $13,231, representing an overall increase of 
one hundred and three percent since 1973. Data Processing graduates ranked second with 
a current salary of $12,353 and an annual yearly increase of fourteen percent. No 
curricular area showed an average yearly increase of under 10 percent. 
Salary data for 1974 graduates shows an average current salary of $10 , 425, with an 
average yearly growth rate of ten percent. Data Processing graduates led all 1974 
graduates with an average yearly increase of fourteen percent, followed by Accounting 
with a twelve percent rate. Only Business Administration graduates failed to reach 
the ten percent average yearly increase, reporting a yearly increase of eight percent. 
salary data for 1975 graduates indicates an average current salary of $10,345 , with 
an average yearly growth rate of thirteen ·percent. Liberal Arts graduates exhibited 
the highest average yearly salary increase, seventeen percent, not surprising since they 
started and wound up at the lowest level . Business Administration graduates showed the 
highest current annual salary, $11,720 . For the second time in three years no curricu-
lar area reported an average yearly salary increase of under ten percent. 
Additional Education 
Of the 486 graduates, thirty-one percent took some additional college courses 
after graduating from LaGuardia. Twenty-six percent of the graduates have completed a 
Bachelors degree, ~NO percent have taken post- B.A. credits and two percent have sec~ed 
a Masters degree . Over sixty-one percent of these LaGuardia graduates have attended 
senior college level courses after graduation. Of those graduates who chose to continue 
~~eir education on a full - time basis, =orty -two percent were granted B.A. degrees , four 
percent have post - B.A. c redits, with four percent attaining the M. A. degree . In 
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summary, over forty-nine percent of LaGuardia graduates choosing to continue their educa-
tion achieved a minimum of a Bachelors degree. 
Interaction of Salary Level With Additional Education 
For the 361 LaGuardia graduates who are presently in the labor market, an analysis 
was made on the impact of additional education on current salary. The LaGuardia graduate 
who obtains a B.A. degree, on the average, will earn six percent more than the graduate 
who doesn't. Within certain =ricular areas the increase is dramatic. With ·the B.A. 
degree, an Accounting major will see an average salary increase of nineteen percent, 
Business Administration an eleven percent increase, Liberal Arts a fifteen percent in-
crease and Mental Health a twenty percent increase. Certain =ricular areas show a 
decrease in annual salary for those students who have obtained a Bachelors degree as 
compared to studen6s who have not. Data Processing - four point two percent and 
Occupational Therapy - zero point seven percent show relatively small decreases, most 
lilely attributed to the time spent out of the labor market while obtaining the Bachelors 
degree. However, Secretarial Science graduates who obtained a Bachelors degree showed 
a large decrease in salary - seventeen point five percent over those who have not re-
ceived a Bachelors degree. This is most likely indicative of the fact that employers 
are not willing to reward additional education with griater salaries in the secretarial 
field. 
J ob Stability 
Although the LaGuardia graduate's average yearly rate of salary increase is above 
ten percent, regardl ess of the year of graduation, for the most part he has achi eved this 
increase without changing jobs (i.e., employer ) very often. 
Of the t otal 486 graduates sampled , 310 entered the labor market on a permanent 
bas i s for the firsttime sometime be~Neen thei r date of graduation and J anuary 1 , 1978 . 
The earliest possible entry was J une 1973 which would constitute 55 months i n the l abor 
market at the time this. s urvey was t aken. The sh ortest period possib l e was l ess ~~an 
6 months . The maximum number of j cbs held by any LaGuardia g r aduate ..... as four, wi t.~ 
the minimum being one. 
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The average number of jobs held by a LaGuardia graduate who entered the labor 
market for the first time after graduation is 1.4. As of January 1, 1978 sixty-nine 
percent of all graduates have had only one job, twenty-three percent have had two jobs, 
six percent have had three jobs and only one percent had four jobs. All curricular 
areas .how at least eighty-nine percent of the students · have held no mor,e than two jobs. 
Upward Mobility: Pranotion 
All respondents were asked for th!.ir job titles. This job title was then coded 
according to the skills, education or experience needed to perform this job. Ranks of 
1-6 were assigned, with level 1 being an unskilled laborer or its equivalent, level 2 
a skilled factory worker, level 3 an entry level clerical worker (e .g., junior secretary, 
sales clerk, teacher aide, junior computer operator), level 4 a bookkeeper, lead account-
ing clerk, salesman or lead computer operator, level 5 the first professional level 
(e .g. I teacher, computer proqramm.er I nurse, accountant or senior computer operator ) , with 
level 6 representing a higher professional level (e.g., college professor, business 
executive, attorney). 
Although job title and level data was not available for all respondents when they 
began employment, it can be assumed that most graduates began at level 3 , with a few 
stronger students ,beginning at 4. The average current employment level for all employed 
graduates was 3.8. Fifty-eight percent of the graduates had reached level 4 and fourteen 
percent had reached level 5. This indicates the upward mobility of LaGuardia graduates 
in the labor market, without the necessity of job hopping. 
Significantly, seventY-~No percent of the employed LaGuardia graduates were 
currently at employment levels 4 , 5 or 6. 
Swnmary of Findings of the Longitudinal Study of 73- 75 Graduates , 
1. The graduates of LaGuardia appear to be dOing well, salry-wise, 
averaging at least a 10% salary increase since they entered the 
labor market. The average earnings at the time of the survP.y for 
the ' 73, ' 74 and ' 75 classes were $11 ,475, $10 , 936 , and $10,657 , 
respectively . 
2. Over 60% of all the graduates continued their formal educational 
pursui ts, wi th over 30 % e arning their bacculurate degrees; the B. A. 
degree generating a 5% higher level of earnings. 
3 . LaGuardia graduates exhibited job stability, with 76% never havi ng 
changed employers while 18% having made only one move . 
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DISCUSSION 
The results of the extensive Longitudinal Fol~ow-up Study of '73-'75 Graduates 
reveal considerable labor market success for the LaGuardia graduate, as well as post-
LaGuardia academic success. Specifically, they show good earning levels, job stability, 
upgrading (both.in the salary increases and position levels) and, most significantly, 
success in future formal educational pursuits. As these may be regarded as the long 
range desirable outcomes of the college's career educational inputs, we believe, in an 
overall sense, that students' successful performance on these criteria validate the 
career educational strategies undertaken by the college. 
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V. SUMMARY OF RESULTS AND CONCLUSIONS 
The purpose of this section is to synthesize the findings and recommendations of 
all of the individual studies presented in the previous section, as well as to generate 
conclusions concerning the effectiveness of the program components of the college's 
three major divisions in delivering career educational objectives to its student body. 
Synthesis of Findings And Recommendations 
Goal A: EXploring Appropriate career Choices 
Findings 
The results of the studies of the effectiveness of various college program compo-
nents in delivering the set of career educational objectives subsumed by this goal 
(i.e ., A-l through A-7) reveal, first, that a vast majority of LaGuardia's matriculated 
freshmen realistically selected LaGuardia (with its Cooperative Education program) in 
accordance with their primary desire to learn a trade, or prepare for a professional 
career (thus validating the Advisory Hour focus on interweaving academic and career 
advisement). Further, students perceived such advisement as effective , especially 
the career planning assistance provided through the Career Resource Center, the re-
sources of which having been progressively enriched over the years to maximally serve • 
students' needs in this respect. Moreover, the introduction to career-undecided Liberal 
Arts majors of an early "hands-on" exp~oratory experience with the activities engaged i!n 
by Occupational Therapists and Child Care and Mental Health professionals served to 
facilitate their decision-making with respect to the appropriateness of these fie lds 
as viable career options for them. As students progress on t..~ough the "LaGuardia 
Career Educational System" I they also regard their "Coop Prepll course as very beneficial 
in enabling them to identify appropriate types of internships to pursue i n accordance 
with their career exploratory goals. The concern of most Li..beral Arts majors f,olith 
clarifying and identifying appropriate career options was revealed by their extremely 
pos itive perceptions of the value of the internship seminar, Toward Pursuing a Career 
-111-
Choice, which is designed to assist career-undecided sophomores in realistically ex-
ploring the suitability of potentially interesting career fields. Finally, Liberal 
Arts majors reacted favorably to the pilot programnatic "pairing!' of their Advisory 
Hour(s) with the Introduction to Social Science course, the latter being their initial 
course requirement; the objective of such "pairing" being an appreciation of the rele-
vance of social science concepts to career educational pursuits. 
• 
In smmnary, LaGuardia has been successful in enabling most students to explore 
appropriate career choices, from the program components provided at the outset of their 
college pursuits through their subsequent internship (and seminar) experiences; this 
goal being enhanced, especially for the career-undecided Liberal Arts major, through 
the successive introduction of innovative approaches that attempt to integrate the 
resources of the Student Services and Instructional Divisions. 
Recommendations 
The results of the studies conducted with respect to the college's effectiveness 
in facilitating the exploration of appropriate career choices by its student body have 
pointed to directions for further enhancing this goal (a number of which have already 
been implemented, or are in the process of bei ng implemented) . First, recruitment 
brochures and outreach orientations by professional staff to potential students have 
been revi sed to even more sharply reveal the nature of those careers for which the 
college can prepare students. Additional hours of Career Resource Center staffing, 
especi~lly during the evening, have a l ready resulted in greater util ization of this 
f aci lity ,particul arly by working adult students. The latter exhibit the greatest need 
f or assistance in matching their interests and abilities to curri culum-related career 
options. Dealing head-on with the fact that many students who designate Liberal Arts 
as a maj or field are r eally career-undecided has led LaGuardia t o develop a new Liberal 
Arts curricul a option, Career Exploration . Off er ed for the first t ime during the Fall 
' 78 quarter , thi s "i nter im major" featur e s a f r eshmen- leve l three-credit course , "Intro-
duc t ion to Car eer Planning , t. which i s taught by Stude nt Service counselors unde r the 
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auspices of the Social Science Department. Further, a training program for Liberal Arts 
faculty members was recently initiated to provide them with greater facility in the 
career-educational advisement of their student body. 
The "Coop Prep" course will be systematically re-examined with respect to increasing 
its current requirements (8-10 hours) to enable ~e even better delivery of those career 
educational objectives it currently addresses, or to relegate certain objectives to 
other components of the college (e.g., advisory hours, instructional advisement), prior 
to students entering IICaop Prep." The "career sample" approach to providing career-
undecided freshmen early "hands-on" experiences with the activities performed by pro-
fessionals in the various discipline offerings at LaGuardia will be examined in order 
to sharpen the existent · procedures, as well as to identify other Liberal Arts career 
options for which cost-efficient "simulation laboratories" can be set up to accommodate 
this approach. The syllabus for the internship seminar, Toward Pursuing A Career Choice, 
will be systematically reviewed toward the goal of enhancing its utility for those 
(relativelY few) students who do not perceive it to be of significant help in their 
career decision-making process. The "pairing ll of advisory hours and introductory course-
work will be revised to more sharply illustrate those conceptual linkages that exist 
between social science concepts and advisory hour activities, as well as to identify 
ether major fields, in addition to Liberal Arts, for which the "pairing" concept would 
be cost- and programmatically-feasible. 
Finally , the evaluative studies recently conducted on the effectiveness of Advisory 
Hours, Career Resource Center activities, Coop Prep and the various couplings of Student 
Services and Instructional programmatic activities will be replicated during the following 
year(s ) , to ascertain whether the implementation of the above recommendations yields 
a significant impact on the delivery of this career educational goal . 
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Goal B: Learning Career Educational concepts & Skills 
Findings 
The results of the studies of the effectiveness of the various college program 
components in delivering the set of career educational objectives subsumed by this goal 
, 
(i .e., B-1 through B-3) reveal that, in addition to learning the technical skills of 
career-oriented disciplines, a great majority of students perceived their (TAR-red) 
introductory coursework to be useful and helpful in facilitating their appreciation of 
how the concepts and skills of their disciplines apply to actual work organizations; this 
in turn, would facilitate their abilities to examine such applicability while on their 
forthcoming internships. In short, students perceived the (TAR-red) concepts to be 
"relevant" to the real world (of work) that they would shortly enter; many students, 
however I found that the language level of various TAR classroom excercises to be too 
complex, or difficult, for full comprehension. A great ~jority of students perceived 
their "Coop Prep" course to be beneficial in helping them develop their resume writing 
and employment interviewing skills; these perceptions being validated by their performance 
on sim?lated employment interviews, as reflected in the ratings provided by industrial 
representatives who conducted the interviews. In fact, there was a tendency for stu-
dents to underestimate their resume development and employment interviewing skills. 
toeoap Prepll was further perceived by a vast majority of the students in all disciplines 
to have reinforced ~~eir (pre-internship experience) appreciation of how their course-
work would apply to real work organizations. 
In short, the students of al~ disciplines not only learned the technical skills of 
career-oriented diSCiplines, but gained (and had successfully reinforced) an apprecia-
tion of how select concepts of their coursework would apply to real work organizations . 
They further gained (and demonstrated ) skills in developing satisfactory resumes for 
employment and employment interviewing skills . These findings indicate that ~~e college 
has successfully delivered its second major career educational goal. 
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Recommendations 
The results of the studies conducted with respect to LaGuardia's effectiveness in 
facilitating the acquisition of career educational concepts and skills by its student 
body have pointed to directions for further enhancing this goal, some having already 
been implemented. Specifically, all TAR introductory coursework has been systematically 
reviewed by the faculty of LaGuardia's varioUs departments and modified where required; 
in particular, the language of required coursework excercises has been adapted to the 
l.evel of most of the students. These revised introductory course syllabi had been 
introduced to freshmen as of Fall '78. Further, systematic orientations have been (and 
will continue to be) provided to all adjunct instructors of the TAR introductory courses 
of every discipline, explaining carefully the TAR model, its purpose and its requirements, 
to insure that all students are provided with the prescribed concepts, the applicability 
of which they will subsequently be required ·to examine on their first internships. The 
findings that students underestimated their . (good) employment interview and resume de-
velopment skills points to the need for a careful examination of the extent to which 
"Coop Prep", unwittingly, generates an unrealistic anticipation of the real interview 
situation. Further, it would prove extremely useful to identify those (non-technical 
skills ) facets of previous experiences that have bearing on successful job functioning 
(e.g., responsibility, reliability, resourcefulness ) , so that Liberal Arts majors, in 
particular, will be better able to prepare a meaningful resume, for bo~~ the students' 
and employers' appreCiation . We will further study the extent to which students require 
. 
even greater preparation in those communication skills required of employment interviews . 
In this regard, not only will we replicate the study of students' performance on their 
simulated interviews during the next academic y ear I with a sharper focus on communi cation 
skills, per se, but will require employers to provide ratings on these s ame skills a t 
the conclusion of students' internships . 
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Goal C: Reality-testing Career Exploration, Concepts & Skills 
Findings 
The results of the studies of the effectiveness of various college program components 
in delivering the set of career educational objectives subsumed by this goal (i.e., C-I 
through C-9) reveal, first, tbat a great majority of students find their first internship 
and seminar to be of considerable value in helping them to identify and clarify their 
most important work values; significantly their perceptions in this regard occur both 
while as students and, later, in retrospect, after graduation. Further, freshmen per-
ceive their TAR workbook assignments to be interesting, meaningful and clear; a great 
majority having found they had access on the internship to the information required to 
complete their aSSignments. In addition to the freshmen interns, students on their 
final internships also perceived their seminars to have successfully enabled them to 
assess how classroom knowledge actually applied to their respective work settings. The 
results also revealed that a majority of students, particularly the career-undecided, 
found their internships to have enabled them to explore different career fi'.rds and/ or 
settings. A great majority of the career-decided students found their internships 
not only enabled them to gain experience in their areas of career choice, but also pro-
vided them with career-related knowledge and competencies that could not be acquizad 
through their coursework. In this regard a retrospective analysis of the types of 
internships developed and filled by students of various majors, over the past four 
quarters, showed that an adequate number of positions were made available to the stu-
dents of each major , a great majority of which were paying (rather than "voluntary" ) . 
Further, a vast majority of the internships developed for students of the various major 
fields were, indeed, filled by students majoring in those respective fields . In addition, 
the weekly salaries earned by interns progressively increased from their first through 
their third internships. 
Career-decided students also found their internships , and their seminars (in parti -
cular, Career o pportuniti es Within the (maj ~ ) Profession ) , very helpful in enabl i ng 
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them to assess the current and future realities of actual employment opportunities within 
their chosen career fields; such perceptions, initially expressed by undergraduates, 
were affirmed subsequent to graduation. Further, the finding, that when such seminars 
are taught by industrial representatives students perceive them to be of even more value 
in this regard, supports the assumption upon which the industrial representatives were 
recruited; namely, that they would have not only the most reality-based knowledge, but 
great credibility to students as a source of such knowledge. Career students also per-
ceived their internships to be helpful in enabling them to practice the skills of their 
major field that they learned through coursework. 
Wi th respect to the "ulti.mate" reality-test of career educational explorations I 
concepts and skills learned at the college, graduate follow-up studies revealed employ-
ability success along a number of dimensions. First, a great majority of students who 
enter the labor market upon graduation from LaGuardia obtained jobs related to their 
. 
major fields in relatively short periods of time. Moreover, the employers of LaGuardia 
students (as graduates, i. or even interns) rate them significantly higher than regular 
• 
starting employees on jo~ desirable behaviors (e .g., quality of work, initiative , 
acceptance of responsibility, etc.), attitudes, motivation , skills, ability and overall 
performance, a most gratifying finding. Finally, subsequent to entry into the labor 
market and initial employment, LaGuardia graduates demonstrate good earning levels, 
job stability, upgrading (both in terms of salary increases and position levels ) and, 
of great importance, success in future formal educational pursuits, with many completing 
their bachelor's degree concurrent with full -time employment. 
In summary, LaGuardia has been quite successful in enabling most of its students 
to meaningfully reality-test career educational explorations, concepts and ski lls prior 
to graduation, wi th such reality-test significantly contributing toward their success 
both in the attainment of meaningful employment, as well as progressiv e advancement 
o f their career pursuits. 
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been effective. The glestionnaires to be utili:ed will more sharply state the objectives 
and specific activities of the various program components, so that ratings made can 
more precisely pin point where, and how, program modifications should be made. 
CONCLUSIONS 
The results of this comprehensive self-study reveal that LaGuardia has effectively 
provided to most of its student body nineteen specific career educational objectives, 
sets of which are subsumed by the college' s three major career educational goals: 
A. The· Exploration of Appropriate Career Choice (s), B. The Learning of Career Educa-
tional Concepts & Skills, and C. The Reality-testing of Career Explorations, Concepts 
& Skills. The various specific studies conducted of the perceptions of students, 
graduates and employers point to the effectiveness of the various program components 
of LaGuardia 1 s three major divisions (i.e., Student Services, Instruction, Cooperative 
Education) that were developed to attain these goals. 
While the results have provided us with gratification, they have also pointed to 
ways for us to further improve our programs so as to be even more successful in pro-
viding meaningful career education to all of our students. 
APPENDIX A 
Deanoyrapllc Survey of 1977 Freshmen 
' . . . . 






2. Are you a veteran? 
Yes 
No 
3. Where do you plan to live while attendina 
LaGuardia Community College? 
At home with parents 
With relatives or family friends 
Share apartment with friend 
My own home or apartment 
Other 
4. Ever enrolled at any other college? 
Yes 
No 
5. Are you a citizen of the U.S.? 
Yes 
No 
6. In which of the following geographic 
regions were you born? 
United States (incl. P.R. , C.Z., etc. ) 























































aBased on 1935 sur<eys collected from matriculating freshmen. Items 
left blank are not counted in these figures. 
bRounded to nearest whole percer.t, and based onlv on completed items. 
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7. For how many years have you been living 
in the U.S.? (Including P.R. and 




16 or more 







Puerto Rican Born Stateside 
Puerto Rican Born in P.R. 
Spanish Origin other than P.R. 
Oriental 
Other 







Five or more 








51 and over 































































12. If you are not a head of household, 
will you be helEinq to sUEEort y our 
family while attendinq colleqe? 
No 
Yes, under $500 per year 
Yes, $500-$999 per year 
Yes, $1000 or more per year 












Four or more 
15. Have you ever held a full-time job? 
Yes, permanent basis 
Yes, summer only 
No 
16. How long does it take you to get from 
your residence to college? 
Less than 15 minutes 
Between 15 and 30 minutes 
Between 30 and 45 minutes 
Between 45 and 60 minutes 
Over 1 hour 
17. Have v ou aE~li ed (will you aPEly ) for 




























































18. What will be your main source of 
financial support during the coming 
academic year? 
Parent (s) 
Wife or husband 
Job 
Cooperative Education internship 
Scholarship or financial aid 
through school 
Repayable loan 
Previous personal earnings and 
savings 
GI Bill, or other governmental · 
assistance (other than scholarship 
or loan) 
Other 
19. What is your best estimate of your 
immediate family's total yearly income 
before taxes? 
Less than $4,000 
$4,000-$5,999 




$20,000 or more 
20. What were v ou doing just before enterin g 
this college? (Exclude summer activiti es ) 
Attending high school and working 
Attending high school 
Working (on a full- or part-time job) 
Looking for work 
In the U.S. Armed Services 
Attending another college 






















































21. What did you enjoy most about your 
high school experience? 
Courses 
Teachers 
Friends and social life 
Extra-curricular activities 
(clubs. etc.) 
Sports and athletics 
None of these 
22. What are you most looking forward to 
in your college experience? 
Courses 
Teachers 
Friends and social life 
Extra-curricular activities 
(clubs. etc.) 
Sports and athletics 
None of these 
23. Which of the following was most important 
in your decision to go to college? 
24. 
Did not know what else to do 
Learn a trade or prepare for a 
professional career 
Could not find a satisfactory job 
To satisfy parents. etc. 
Other 
Primary reasons for selectinq LaGuardia 
Location of College 
Grade average too low to gain 
entrance to first choice school 
Parents urged you to attend 
CUrriculum offering of College 
Cooperative Education or work/ study 
program 
High school guidance counselor 
advised you to attend this College 
Reputation of College 




























































Location of College 
Grade average too low to gain 
entrance to first choice school 
Parents urged you to attend 
Curriculum offering of College 
Cooperative Education or work/study 
program 
High school guidance counselor 
advised you to attend this College 
Reputation of College 
Friends were going to attend 






















LaGuardia first choice? 
Yes 
No 



































































29. Parents' feeling about major field? 
They strongly approve 
They mildly approve 
They are indifferent 
They disapprove of my choice somewhat 
They strongly disapprove 
They are not aware of my present 
thinking on this matter 
Does not apply 
30. Most influential in your choice of major 
Father 
Mother 
Other adult acquaintance(s) 
Elementary School teacher(s) or 
principal 
High school teacher(s) 
High school counselor, dean or 
principal 
College teacher(s) 
College counselor, dean or other 
non-teacher 
Close friend(s) 
Have not chosen a major field 
(curriculum) 
31. Primary requirement for job or profession 
Opportunity to use my special talents 
Prospects for a high income 
Freedom to be creative and original 
Opportunity to work with people rather 
than with things 
Opportunity to be helpful to others 
and/ or useful to society in general 
Stable, secure future 
Getting along with coworkers 
Relative freedom from supervision by 
others 


























































32. Secondary requirement for job or profession 
Opportunity to use my special talents 
Prospects for a high income 
Freedom to be creative and original 
Opportunity to work with people rather 
than with things 
Opportunity to be helpful to others 
and/or useful to society in general 
Stable, secure future 
Getting along with coworkers 
Relative freedom from supervision by 
others 
Work free of high pressure 
33. Importance of education to parents 




Does not apply 
34. Mother's education 
Grade school 
Some high (s econdary) school 
Finished high school 
Business or trade school 
Some college 
Finished a 2-year college 
Finished a 4-year college 
Attended graduate school 
Do not know 
35. Father's education 
Grade school 
Some high ( secondary ) school 
Finished high school 
Business or trade school 
Some college 
Finished a 2-year college 
Finished a 4-year college 
Attended graduate school 






































































36. Mother's line of work 
Unskilled worker, laborer 
Semi-skilled worker (machine 
operator, etc.) 
Service worker (policeman, barber, 
military) 
Skilled worker or craftsman (carpenter, 
electrician, plumber, etc.) 
Salesman, bookkeeper, office worker, etc. 
Owner, manager, or executive of a small 
business 
Owner, manager, or executive of a large 
business or organization 
Profession requiring a college or advanced 
degree (teacher, engineer, doctor ) 
Homemaker 
Does not apply 
37. Father ' s line of work 
Unskilled worker, laborer 
Semi-skilled worker (machine 
operator, etc. ) 
Service worker (policeman, barber, 
military) 
Skilled worker or craftsman (carpenter, 
electrician, plumber, etc.) 
Salesman, bookkeeper, office worker, etc. 
Owner, manager, or executive of a small 
business 
Owner, manager, or executive of a large 
business or organization 
Profession requiring a college or advanced 
degree (teacher, engineer, doctor) 
Homemaker 
Does not apply 
























































39. Future plans 
A life of a service worker (civil 
service, human services, military, etc.) 
An academic life (teaching, research) 
A business life (sales, bookkeeper, 
manager) 
A professional life (doctor, lawyer, 
engineer, etc.) 
A life of a trained technician or 
craftsman 
A life centering upon some aspect of 
creative arts 
Other 
Not given sufficient thought to this 
matter to say 
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For the second consecutive year, a questionnaire designed to 
study attitudes about LaGuardia Community College was given to 
students who had completed requirements for their degree during the 
prior academic year. The questionnaire was in two parts, the first 
being devoted to basic information of a demographic nature, the 
second with the graduates ' perceptions about various aspects of 
LaGuardia's operations. 
The majority of the respondents were surveyed at the time that 
caps and gowns were distributed. However, since approximately one-
quarter of the 452 graduates completed their studies during the first 
three quarters of the 1973-1974 academic year, a mailed follow-up 
was conducted to obtain data from students ,not participating in the 
commencement exercises. Completed questionnaires were obtained from 
277 of the 452 graduates. (The tabulation of student responses is 
appended to this report.) 
The demographic characteristics of the graduates reflect the 
increasing diversity of student backgrounds within the College. Some 
14 percent of the current survey respondents were Extended Day stu-
dents compared with only 2 percent in the previous ' year. In .addition, 
one-quarter of the respondents were more than 25 years old. 
Only slight differences in the graduates' curricular areas were 
found. However, there was a significant shift in the number of 
graduates who were undecided about whether they would make their 
career in the area of their curriculum -- some 25 percent of the group 
were undecided. 
Notwithstanding demographic shifts in the population surveyed, 
the data presented in this report will compare attitudinal responses 
for the two years 1n which questionnaires were administered. 
The find i ngs of the study showed that attitudes toward the 
Co llege continue to be generally quite positive: 
1. Graduates continue to hold consistently pos i tive attitudes 
toward most aspects of their courses, including their 
variety , intrinsic interest, relevance, skills conte nt, and 
quality of presentation . There was continued evidence tha t 
although the amount of work in courses was "about right, " 
courses were seen as insufficiently demanding by about 
one-quarter of the graduates. 
2. Faculty and staff were seen as being readily available to 
help with difficulties encountered in course work. 
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3. The majority of students (78 percent) continue to over-
whelmingly endorse the quarter system, while the preference 
for the grading system has declined to about 28 percent. 
4. In the present study, a larger number of students viewed 
student participation in College governance and the 
variety of extra-curricular activities as being greater 
than did the prior group of graduates. However, student 
participation in extra-curricular activities remained low 
with about two-thirds having participated only "slightly" 
or "hardly at all." 
5. Somewhat more than half of the graduates thought the 
College's physical facilities only "poor" or "fair," while 
73 percent evaluated the Library as "good" or "excellent." 
However, two-thirds of the group reported that they used the 
Library only "occasionally" or "very seldom." 
6. Eighty-five percent of respondents felt that their ex-
periences at LaGuardia helped them to understand people 
differen~ from themselves. Most students reported that 
they had come to feel part of a community during the period 
of their attendance. 
7. Although the majority (61 percent) gave positive evalua-
tions to LaGuardia's administrative operations, the 
smoothness of the registration process showed a sig-
nificant decline from the prior year when 69 percent of 
graduates responded positively. Some 55 percent of the 
1974 graduates gave the registration process a positive 
evaluation. Nonetheless, two-thirds of the graduates 
left with the feeling that they had been treated with 
individual care while at LaGuardia. 
8. Students' internships were consi3tently perceived as having 
effects substantiating the goals of the Cooperative Educa-
tion program in helping students to explore careers, gain 
experience in areas of career choices, develop skills not 
obtained elsewhere, make better use of classroom experiences, 
and (most notably) to enhance personal growth and maturity. 
Most students (81 percent) felt the money earned on intern-
suggested that they could not have attended college on a 
full-time basis had they not earned money in the intern-
ships. 
9. LaGuardia personal counseling and team advising programs 
as well as the quality of vocational and career guidance 
received the approval of most graduates. The percentage 
of students approving of the area of Health Services re-
mains high, but a significant shift in those reporting 
the service as being extremely valuable was noted. 
B-3 
10. Asked to give a single, overall evaluation of LaGuardia, 
84 percent of the graduates checked "good" or " excellent." 
This figure is identical with that of the prior year. 
The data for 1973 graduates and the current data were also sub-
jected to factor analyses and to multiple regression analyses. The 
factor analyses indicated that the questionnaire items successfully 
probed independent dimensions, since most of the items calling for 
evaluations were found to define factors that were relatively in-
dependent of one another. 
The regression analysis for the 1973 data showed that two areas 
were most closely linked to students' overall evaluation of the 
College: the organization and administration of the College's opera-
tions, and the sense of students' personal growth resulting from the 
Cooperative Education internship experience. ~hese two items accounted 
for about 60 percent of the variability in students ' responses to the 
overall evaluation of the College (multiple correlation of .77). 
Favorable responses to the two cited items were associated with 
favorable overall evaluations. 
A replication of the regression analysis using the 1974 data 
showed that there were still two areas most closely linked to students' 
overall evaluation of the College: the organization and administration 
of the College ' s operations, and the variety of courses offered. Only 
the first of these two items was identified in the 1973 analysis. 
Favorable responses to the two items in the present (1974) study 
accounted for only 36 percent of the variability in students' overall 
ratings of the College. 
Factor and regression analyses were computed with and without 
r es~ ~ r ges from Extended Day students. No significant ef f ects on the 
o verall findings were contributed by the Extended Day popUlation; i.e., 
there were no significant differences bet,.,een Day and Extended Day 
stud ents, despite occasional variations in response distrib utions. 
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In summary, it can be seen that a pattern of general satisfaction 
of the graduates with the College emerges. The Cooperative Education 
program, most aspects of College coursework, the Library, and the 
quarter system were overwhelmingly endorsed. The availability of 
faculty and staff, administrative operations, personal counseling, 
advisory teams, and health services were viewed positively by the 
majority. On the other hand, the graduates gave negative evaluations 
to the grading system and the College's physical facilities. Further-
more, the current class of graduates gave a lower rating to the 
registration process than did the previous class. 
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Exit Questi.onnaire F.or 1974 Graduates .of LaGuardia C.ommunity C.ollege 
1. Classificati.on 
Day Sessi.on 
PART 1. BACKGROUND DATA 







































































































aR.ounded t.o nearest wh.ole percent, and based .only .on c.ompleted items 





7. What primary or fUll-time activity do you plan 
in the immediate future? 







8. Have you accepted a definite job? 
Yes 
No 
9. What were you doing just before entering this 
college? 
Attending high school and working 
Attending high school 
Working on a full- or part-time job 
Looking for work 
In the U.S. armed services 
Attending another college 
Attending a trade school 
Other 
10. Which one of the following reasons was the most 
important to you in selecting LaGuardia? 
Location of College 
Grade average too low to gain entrance 
to four-year institution 
Parents urged you to attend 
Curriculum offering of College 
Cooperati v e education or work-study program 
High school guidance counselor advised you 
to attend this college 
Reputation of college 































































11. Which of the following was most important 
in your decision to go to college? 
Did not know what else to do 
To learn a trade or prepare for a 
professional career 
Could not find a satisfactory job 
To satisfy parents, etc. 
Other 
Combination 





Puerto Rican Born Stateside 
Puerto Rican Born in Puerto Rico 
Oriental 
Other 
13. In thinking about your occupational future, 
do you feel you will have a preference for: 
A life of a service worker (civil service, 
human services, military, etc.)? 
An academic life (teaching, research)? 
A business life (sales, bookkeeper, manager, 
etc.)? 
A professional life (doctor, lawyer, engineer, 
etc.)? 
A life of a trained technician or craftsman? 
A life centering upon a home and a family? 
Other? 

















































PART 2. STUDENT'S EVALUATION OF LAGUARDIA AND ITS PROGRAMSb 
14. How adequate was the v3.riety of courses 











16. How v aluable do you feel that skills gained 
in courses will prove to be in your career? 
Extremely valuable 
Of moderate value 
Of slight value 
Of no value 





18. How do you feel about the amount of work 
(homework, reports, tests, etc.) assigned to 




19. What is your estimate of the average level o f 



















































b To avoid response bias, the listed order of choices in evaluativ e 
questions was varied randomly such that, for about half of these 
items, the most positive choice was listed first, and, for the other 
half, the order was negative-to-positive. However, for the sake of 
consistency, all such items in the table are listed from positiv e to 
negative. 
20. How relevant did you find College courses 
to your past experiences? 
A great deal 
Somewhat 
Slightly 
Hardly at all 
21. Were the grades you received fair? 
Yes 
No 
22. Do you prefer LaGuardia's grading system 
or the more traditional (A,B,C,D,F) grading 
system? 
I prefer the LaGuardia system 
I prefer the traditional (A,B,C,D,F) system 
I have no preference 
23. How valuable did you find the intensives, as 
compared with regular courses? 
Intensives more valuable 
Of equal value 
Intensives of less value 
24. To what extent were faculty and other staff 
available to help you with difficulties en-
countered in course work? 
A great deal 
Somewhat 
Very little 
Hardly at all 
25. Before coming to LaGuardia, did you have a 
definite idea about the area in which you 
wanted to make your career? 
Yes 
No 
26. (If you answered Yes to Question 25): To what 
extent did your cooperative education place-
n ents enable you to gain experience ill the 
area of your career choice? 
A great deal 
Somewhat 
Slightly 















































27. (If you answered No to Question 25): To what 
extent did your cooperative education plac e 
ments enable you to explore different career 
possibilities? 
A great deal 
Somewhat 
Slightly 
Hardly at all 
28. How much did the internships help you to 
develop knowledge, skills, compet,ence, etc., 
that are important for your career and which 
you did not obtain in the classroom setting? 
A great deal 
Somewhat 
Slightly 
Hardly at all 
29 . To what extent do you feel the internships 
enabled (or will enable) you to make better 
use of your classroom experience in the area 
of your career choice? 
A great deal 
Somewhat 
Slightly 
Hardly at all 
30. How much has your personal growth (maturity , 
sense of responsibility, planning for the 
future, etc.) been helped by your internships ? 
A great deal 
Somewhat 
Slightly 
Hardly at all 
3 1 . To what extent do you feel that stude,t s parti~ 
cip a t ed in the gov ernance (decis ion-m, ki ng 
p rocess) of the College ? 
A great deal 
Somewhat 
Slightly 











































32. How much variety do you think the College 
provides in extra-curricular activities? 
A great deal 
An adequ ate amount 
Very little 
Hardly any 
33. To what extent did you participate in 
extra-curricular activities? 
A great deal 
Somewhat 
Slightly 
Hardly at all 
34. How adequate was the help you receiv ed from 
counselors in overcoming personal problems? 
(If you did not require such help, please 





35. How helpful do you feel the Advisory Teams 
hav e been in providing information and group 
counseling (about deqree requirements, 
internships, post-graduate study or work , etc. ) 
to you? 
Of very little help 
Moderately helpful 
Very helpful 
36 . Overall, how good was the vocational and career 













































37. How valuable did you find the health services 
facilities and programs (first aid, medical 
referral services, drug and sex information 
program, etc.)? (If you did not use the 
health services facilities, please omit this 
question. ) 
Extremely valuable 
Of moderate value 
Of slight value 
Of no v alue 
38. During your time at the College, to what 
extent were you treated with individual 
care? 
A great deal 
Somewhat 
Slightly 
Hardly at all 
39. How important was the money you earned on 
internships in helping you to get through 
College? 
Of great importance 
Of moderate importance 
Of little importance 
~ O . Would you have been able to attend College 
on a full-time basis if you had not earned 
money in the internships? 
Yes 
No 
~l. How adequate for your needs did you f i nd 





~ 2. How often did your course-work requir t~ you 














































43. How do you evaluate the school's physical 





44. To what extent have you learned to understand 
people different from yourself as a result of 
attending LaGuardia? 
A great deal 
Somewhat 
Slightly 
Hardly at all 
45. On the average, how serious do you think 
LaGuardia students are about their studies? 
A great deal 
Somewhat 
Very little 
Hardly at all 
46. How do you feel about the number of rules 
and regulations at the College? 
Too many 
Just about right 
Too few 
47. To what extent are the rules and regulations 
of the College followed? 
A great deal 
Somewhat 
Slightly 
Hardly at all 
48. To what extent did you get to feel part of a 
college "family" -- that is, to have a feeling 
of "belonging" to a group or community? 
A great deal 
Somewhat 
Slightly 

















































49. Do you approv e of the guarter system? 
Yes 
No, prefer semester system 
Have no preference 






51. Aside from courses, how well are the 
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Dean Martin Moed Date: July 28, 1977 




Attached you will find the tabulation of responses 
for the Program Evaluation Questionnaire and a brief 
analysis of the findings. Several general findings are 
-of particular note, and I have summarized them below. 
~ Courses within the Basic Skills Program were 
evaluated quite positively. 
There was a very high level of satisfaction 
expressed about most aspects of the Cooperative 
Education program. However, the value of the 
Coop Prep and the Internship Seminars was 
questioned by a substantial portion of respon-
dents. 
Many voluntary services provided by the college 
are used by relatively small groups of students. 
For example, only about one-third of respondents 
used the Placement Office, the Writing Center, 
and the Career Resource Center. The Math Lab 
had been used by about 55 percent of respondents. 
However, club/ organization membership was about 
15 percent and only 8 percent had any contact 
with the Human Development Center. The adequacy 
of these utilization rates must be evaluated by 
considering whether each of the services reaches 
out to a sufficiently large proportion of students 
in need of the services. 
Please feel free to call upon me should you wish to 




Analysis of Dean of Faculty's 
Program Evaluation Questionnaire 
Kenneth Berger 
Office of Institutional Research 
July 28, 1977 
Toward the end of the Spring 1977 quarter, a group of about 
four hundred LaGuardia students were invited to attend a special 
half-day testing session. Students were included in this group 
of "near-graduates" if they had accumulated a sufficient number 
of credits to be eligible for graduation within the next 1-2 
quarters. They were notified that a $10 honorarium would be paid 
to each student completing the testing procedure. Included were 
the following instruments: 
a) Dean of Faculty's Program Evaluation Questionnaire 
b) CAT reading test 
c) A reading sample 
d) A writing sample 
e) A short Student Services questionnaire 
Ninety-nine of the invited students actually participated 
in the Spring 1977 retesting project. This report presents an 
analysis of the responses given on the Dean of Faculty's Program 
Evaluation Questionnaire. Analysis of session of enrollment, 
(Item 5) showed that about 64 percent of the respondents were 
enrolled in the Day Program. Accordingly, crosstabulations hav e 
been provided for only those items in which all or nearly all 
respondents are included. 
Women comprised about 69 percent of all respondents and 
Nere more heavily represented among Day (74 percent) than among 
Extended Day (63 percent) students (Item 1). The distribution 
~f the ages of respondents (Item 2) shows a fair degree of vari-
ation. The median age for the Day session was in the 19-20 age 
category, while the median age for Extended Day students fell in 
the 31-40 age category. 
Items 3 and 4 show the entry and present curricula of re-
spondents. The crosstabulation of these two variables is given 
in Table 1. The near-graduates showed a high degree of stability 
in their curricul~ choices. Changes were most noteworthy among 
the Liberal Arts and Secretarial Science (Legal Option) groups 
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with about one-third of the former and half of the latter chang-
ing majors. 
Only one student felt coursework was too difficult. A 
greater proportion of Extended Day students felt that coursework 
was too easy (Item 6). As in the past when graduates have been 
questioned, most students felt that the level of difficulty of 
coursework was about right. However, a significant proportion 
of respondents continue to indicate that coursework is too easy. 
The responses of these must be given appropriate weight when 
standards and exit criteria are discussed. Respondents indicated 
that courses were well-taught; Day students were somewhat more 
satisfied (Item 7). 
Item 8 shows the extent to which Reading courses were taken. 
Overall, about 42 percent took at least one of the three basic 
Reading courses. Forty-eight percent of Day students took at 
least one Reading course, but only 34 percent of Extended Day 
students did. About 79 percent of those who took at least one 
of the courses found them quite helpful as preparation for other 
LaGuardia courses (Item 9). A similar percentage felt the Reading 
Lab had been quite helpful in their getting through Reading 
courses (Item 10). 
About 46 percent of respondents took at least one Basic Math 
course (Item 11). Fifty-one percent of Extended Day students had 
taken a Basic Math course compared to about 43 percent of Day 
students. The overwhelming majority (82.2 percent) of those who 
had taken Basic Math courses found them helpful as preparation 
for other math and sc~ence courses (Item 12) . 
The Math Lab was used fairly extensively by those taking a 
Basic Math course (Item 13), and those students who used the Math 
Lab felt it was quite helpful (Item 14). 
The Basic Skills writing course (ENG 100) had been taken 
by about 32 percent of respondents (Item 15). However, 92 percent 
of the group had taken some writing (either ENG 100 or ENG 101 or 
both). About 88 percent of this latter group found the writing 
courses most helpful (Item 16). While most students knew about 
the Writing Center, it was . used by only 37 percent of respondents 
(Item 17). 
The data on intensives (Items 20 and 21) show that about 
three-quarters of those who had taken one or more of these courses 
liked them at least as much as regular courses. 
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Two-thirds of all respondents knew who their Student Ser-
vic'es counselor was (Item 22). Students who had attended Advisory 
Hour sessions upon entry to LaGuardia were well satisfied with 
them (Items 23 and 24). Analysis of Items 25 and 26 shows that 
about 88 percent had seen their counselors at least as often as 
they desired to. 
About three out of four respondents had attempted to get 
information from the Financial Aid Office (Item 27). A good 
majority felt the information received was helpful. 
somewhat less satisfaction was expressed by Extended 
compared to Day students (Item 28). 
However, 
Day students 
The great majority of respondents knew about the College's 
Placement Office (Item 29). Only about one-third had tried to 
secure work through that office (Item 30), and only one-third of 
these had actually secured a position at least once (Item 31). 
While most LaGuardia students know about the Career Resources 
Center, fewer than 40 percent have used it (Item 32). Even though 
the Center is administered by the Student Services Division, twice 
as many referrals were made by Coop coordinators compared to Stu-
dent Services counselors (Item 34) . 
c-
About 71 percent of the respondents had made a career decision 
before coming to the College (Item 35), and only about 16 percent 
of these students changed career plans while at LaGuardia. However, 
the great majority (82 percent) of those who had not made a career 
decision before coming to LaGuardia had made such a decision before 
the questionnaire was administered. 
Items 37 through 44 deal with the area of Cooperative Edu-
cation. Responses were tabulated only for those students who 
participated in the program. l Items 37 and 38 refer to two of 
the primary objectives of the internship program. Respondents 
were highly satisfied with the extent to which the internships 
enabled them to gain experience in the area of their career choice. 
However, students were less enthusiastic about the extent to which 
internships enabled them to explore different career possibilities. 
lIn actuality, no item directly asked students if they partici-
pated in the Coop program. However, a consistent group of 
respondents emerged, and this suggests that they were program 
participants. 
To a remarkable degree, students recognize the contribution 
of the Coop program toward (1 ) their personal growth, (2 ) their 
attainment of knowledge and skills not obtained in the classroom, 
and (3) their ability to make better use of classroom experiences. 
However, the value of the Coop Prep and the Internship Seminars 
was questioned by more than 40 percent of the respondents. Item 44 
shows that students generally find it easy to see their Coop 
coordinator; howev er, more than one-third had some or a great deal 
of difficulty in trying to see their coordinator. 
Students who use the Library very often outnumber those who 
use it very seldom by more than t wo-to-one (Item 45). Overall, 
83 percent of respondents reported that the staff of the Library 
has been helpful (Item 46) . 
Only 15 percent of respondents were members of a LaGuardia 
club or organization at the time of the survey--22 percent of Day 
students and only 3 percent of Extended Day students (Item 47) . 
Student participation in cultural and special activities 
was fairly widespread. Films and speakers were the most popular 
of these events . However, about one-third of the group had not 
attended any such activities (Item 48). Finally, only eight 




PR OGRAM EVACUATION QUESTIO NNAIRE 
TABULATION OF RESPONSES 
Day Ext . Da y 
N % N % 
1. Sex 
30 (30.6 %) Male 16 25. 8 13 37 .1 
68 (69.4 %) Female 46 74. 2 22 62 .9 
98 62 35 
2. What ~s y our age? 
2 ( 2 .0 %) 1 8 or under 2 3.2 0 0.0 
35 (35 .4 %) 19- 20 34 54. 0 1 2 .9 
1 4 (14 .1%) 21-2 2 11 17.5 3 8 . 6 
6 ( 6 . 1% ) 23-25 4 6 .3 2 5. 7 
11 (11.1 %) 26- 30 6 9. 5 4 11.4 
1 6 (16.2 %) 31-40 6 9.5 1 0 28. 6 
8 ( 8. 1% ) 41-50 0 0 .0 8 2 2 .9 
7 ( 7.1 %) 50 and ov er 0 0 .0 7 20 . 0 
99 6 3 35 
3. Major or curriculum when you 
entered LaGuardia? 
1 0 (10.1 %) Accounting 6 9 .5 4 11. 4 
15 (15. 2%) Business Administration 7 11.1 8 2 2 .9 
0 ( 0.0 %) Business Hanagement 0 0. 0 0 0 . 0 
4 ( 4.0 %) Health Management 4 6 .3 0 0 . 0 
Administration 
2 ( 2.0 %) Bilingual Paraprofessional 0 0 .0 2 5 . 7 
3 ( 3.0 %) Bilingual Regular 2 3 . 2 1. 2 . 9 
6 ( 6. 1% ) Child Care 6 9 .5 0 0 . 0 
2 ( 2. 0% ) Mental He alth Assistant 2 3. 2 0 0.0 
8 ( 8 .1 %) Human Serv i c es 5 7.9 3 8 . 6 
5 ( 5 .1 %) Data Process ing 2 3. 2 3 8 . 6 
7 ( 7 .1 %) Secre t ar i al Science 6 9.5 1 2.9 
(Execut i v e ) 
10 (1 0 .1% ) Secretarial Science 1 0 15 . 9 0 0 . 0 
(Legal ) 
1 ( 1. 0%) School Se c r etary 0 0.0 1 2.9 
2 0 (2 0. 2%) Li bera l Arts 1 0 15.9 9 25 . 7 
3 ( 3 . 0%) Occ upational Therapy 2 3 . 2 1 2 . 9 
1 ( 1. 0%) Education Asso c i a t e 0 0 . 0 1 2 . 9 
0 ( o .0 %) Fami ly Ass i stant , 0 0 . 0 0 0.0 
2 ( 2 .0 %) Undec i ded 1 1. 6 1 2.9 
99 63 35 
-2-
4. Major or curriculum now 
( 9.4 %) Accounting 
(14.6%) Business Administration 
( 3.1%) Business Management 
( 4.2% ) Health Management 
Administration 
( 2.1%) Bilingual Paraprofessional 
( 5.2%) Bilingual Regular 
t 8.3%) Child Care 
( 8.3% ) Mental Health Assistant 
( 6.3%) Data Processing 
( 7.3%) Secretarial Science 
(Executive) 
( 5.2%) Secretarial Science 
(Legal) 
( 0.0%) School Secretary 
(20.8%) Liberal Arts 
( 3.1%) Occupational Therapy 
( 1. 0%) Education Associate 
( 0.0%) Family Assistant 
( 1. 0%) Undecided 
5. Enrolled ~n 
(64.3%) Day Program 
(35.7%) Extended Day Program 
6. What is your estimate of the average 
level of difficulty of coursework 
at the college? 
(14.1%) Too easy 
(84.8%) About right 
( 1.0%) Too difficult 
7. In general, how well-taught are 
the courses? 
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8. Check which of the following 
Reading course(s), if any, 
you have taken at LaGuardia 
( 5.1%) CSE 101 only 
(13.1%) CSE 102 only 
( 5.1%) CSE 103 only 
( 8.1%) CSE 101 and CSE 102 
( 2.0%) CSE 102 and CSE 103 
( 2.0%) CSE 101 and CSE 103 
( 7.1%) All three 
(57.6%) None 
9. If you have taken one or more 
of these Reading courses, how 
helpful did you find them in 
preparing you for other courses 
in your program of studies? 
18 (42.9%) Extremely helpful 
15 (35.7%) Fairly helpful 
9 (21.4%) Of little help 
o ( 0.0%) Not at all helpful 
42 
10. How much did the Reading Lab help 
you in getting through your 
Reading courses? (Restricted t o 
positive responses on Item 8 ) 
2 ( 5.3%) Not at all helpful 
6 (15.8%) Of little help 
18 (47.4%) Fairly helpful 
12 (31.6%) Extremely helpful 
j8 
11. Check which of the following Basic 
Math course(s), if any, you have 
taken at LaGuardia 
7 ( 7.1%) Math 100 only 
18 (18.2%) Math 101 only 
20 (20.2%) Both 
54 (54.5%) Neither 
99 
C-8 
Day Ext. Day 
N % N % 
2 3.2 3 8.6 
12 19.0 1 2.9 
5 7.9 0 0.0 
4 6.3 4 11. 4 
0 0.0 2 5.7 
2 3.2 0 0.0 
5 7.9 2 5.7 
33 52.4 23 65.7 
63 35 
Data not available 
Data not available 
5 7.9 2 5 . 7 
8 12.7 10 28.6 
14 22.2 6 1 7 .1 
36 57.1 17 48.6 
63 35 
12. If you have taken one or more 
of these Basic Math courses, 
how helpful did you find them 
in preparing you for other 
Math and Science courses? 
3 ( 6.7%) Didn't take any other Math 
or Science courses 
2 ( 4.4%) Not at all helpful 
3 ( 6.7%) Of little help 
22 (48.9%) Fairly helpful 
15 (33.3%) Extremely helpful 
45 
13. Which of the following most 
accurately describes your 
use of the Math Lab? 
16 (18.6%) Used it frequently 
38 (44.2%) Used it occasionally 
28 (32.6%) Knew about it, but never 
used it 
-4-
1 ( 1.2%) Was not aware of its existence 
3 ( 3.5%) Didn't take any Math courses 
at all 
86 
14. If you used the Math Lab at all, 
how much did it help you in get-
ting through your Math courses? 
(Restricted to 1st or 2nd responses 
on Item 13) 
o ( 0.0%) Not at all helpful 
7 (13.2%) Of little help 
26 (49.1%) Fairly helpful 
20 (37.7 %) Extremely helpful 
53 
15. Check which of the following 
Writing course(s), if any, you 
have taken at LaGuardia 
4 ( 4.0%) ENG 100 only 
59 (59.6%) ENG 101 only 
28 (28 • 3 % ) Both 
8 ( 8.1%) Neither 
99 
Day Ext. Day 
N % N % 
Data not available 
Basic Math Basic Math 
Course Course Not 
Taken Taken 
11 25.0 5 11. 9 
28 63.6 10 23.8 
5 11. 4 23 54.8 
0 0.0 1 2.4 
0 0.0 3 7.1 
44 42 
. 













16. If you have taken one or more of 
these Writing courses, how 
helpful did you find them in 
preparing you for other courses 
in your program of studies? 
( If It em 1 5 i s i n a ffi r mati v e) 
37 (41.1%) Extremely helpful 
42 (46.7%) Fairly helpful 
10 (11.1%) Of little help 
1 ( 1.1%) Not at all helpful 
90 
17. Which of the following most 
accurately describes your use 
of the Writing Center? 
7 ( 7.2 %) Was not aware of its existence 
54 (55.7%) Knew about it, but never 
used it 
28 (28.9%) Used it occasionally 
8 ( 8.2%) Used it frequently 
97 
18. If you used the Writing Center 
at all, how helpful did you 
find it in developing writing 
skills needed in your program 
of studies? (Re s tricted to Jr d 
or 4 th r e spo nse s on I tem 1 7) 
o ( 0.0 %) Not at all helpful 
7 (19.4%) Of little help 
16 (44.4%) Fairly helpful 
13 (36.1%) Extremely helpful 
36 
19. Who sent you to the Writing Center? 
(No n- e x clu s ive multi -r esponse 
it em) 
28 (28.3 %) English teacher 
4 ( 4.0 %) Other subject teacher 
1 ( 1.0%) Counselors 
17 (17 .2%) Went on my own 
58 (5 8 .6%) No response 
Day Ext. Day 
N --".%_ N % 
~-
. 
Data not a vailable 








Data not available 
Data not a v ai l a b le 
C-lO 
20 . Have you taken any "Intensive"-
type course at LaGuardia? 
84 (84 . 8%) Yes 
15 (15 . 2%) No 
99 
21. Which of the fol l owing best 
describes your reaction to 
the Intensive(s) you took? 
(If Item 20 is yes) 
28 (33 . 7%) Liked it better than 
r egular courses 
33 (39.8%) Liked it the same as 
r egular courses 
14 (16 . 9%) Liked it less than 
regular courses 
8 ( 9.6%) Didn't like it at all 
83 
22 . Do you know who your Student 
Ser vices couns elor i s ? 
66 (66 . 7%) Yes 
33 (33.3%) No 
99 
23 . Did you attend your Advisory 
Hour sessions in your fir s t 
q uarter at LaGuardia? 
-6-
62 (65 . 3%) Yes, a l l or most of t he time 
11 (11.6%) Yes, some o f the time 
22 (23.2%) No , never 
95 
24 . If you answered Yes to Question 
#23: How helpful were the Ad-
visory Hour sessions in getting 
you s tarted and in planning 
your course of study at LaGuardia? 
23 (31.9%) Extremely helpful 
36 (50.0%) Fairly helpful 
8 (11.1%) Of little help 





9 14 . 3 
63 
Data not 
45 71. 4 
1 8 28.6 
63 
50 79 . 4 
5 45.5 
8 36 . 4 
63 






20 57 . 1 
15 42.9 
35 
11 35. 5 
6 19 . 4 
14 45 . 2 
31 
Data not available 
C- ll 
-7-
25. Approximately how many times have 
you ever tried to see a Student 
Services counselor since you 
first entered LaGuardia (other 
than in Advisory Hours)? 
29 (29.9%) None 
23 (23.7%) 1-2 times 
18 (1 8 .6 %) 3-5 times 
17 (17.5 %) 6-9 times 
10 (10.3%) 10 times or more 
97 
26. Approximately how many times have 
you actually seen a Student 
Services counselor since you 
first entered LaGuardia (other 
than in Advisory Hours)? 
31 (31.6%) None 
21 (21.4%) 1-2 times 
25 (25.5%) 3-5 times 
11 (11.2%) 6-9 times 
10 (10.2%) 10 times or more 
98 
27. Since entering LaGuardia, have 
you tried to get information 
on student financial aid from 
the Financial Aid Office? 
74 (75.5%) Yes 
24 (24.5%) No 
98 
28. How helpful has the Financial 
Aid Office been in giving you 
the information you needed? 
(I f I tem 27 i s yes) 
27 (36.5 %) Extremely helpfu l 
27 (36.5 %) Fairly helpful 
14 (1 8. 9%) Of little help 













19 ' 30.2 
7 11.1 






















Data not a va i lable 
C-12 
29. Do you know that LaGuardia has 
a Placement Office that helps 
students secure full and 
part-time work? 
87 (87.9%) Yes 
12 (12.1%) No 
99 
30. If you answered Yes to Question 
#29: Have you ever tried to use 
the services of the Placement 
Office? 
9 (10.6%) Yes, for full-time work 
18 (21.2%) Yes, for part-time work 
5 ( 5.9%) Yes, for both full-time 
and part-time work 
53 (62.4%) No, never tried 
85 
31. If you answered Yes to Question 
#30: Did the Placement Office 
help you to get a job on at 
least one occasion? 
11 (35.5%) Yes 
20 (64.5%) No 
31 
32. Which one of the following most 
accurately describes your use 
of the Career Resources Center 
(Career Advisory Center)? 
2 ( 2.1% ) Used it frequently 
35 (36 . 8%) Used it occasionally 
42 (44.2%) Knew about it, but never 
used it 
-8-
16 (16.8%) Was not aware of its existence 
95 
33. How helpful was the Career Resources 
Center to you in planning your 












Not at all helpful 
C-13 
Day Ext. Day 
N % N % 
57 90.5 29 82.9 
6 9.5 6 17.1 
63 35 
7 12.3 2 7.1 
13 22.8 5 17.9 
4 7.0 1 3.6 
33 57.9 20 71.4 
57 28 
Data not available 
2 3.2 0 0.0 
27 43.5 7 21.9 
26 41. 9 16 50.0 
7 11. 3 9 28.1 
62 32 
Data not available 
-9-
34. Who sent you to the Career Resources 
Center? (Non -exclusive multi-
response item) 
20 (20.0%) Coop Coordinator 
9 ( 9.1%) Counselor 
11 (11.1%) Teacher 
14 (14.1%) Went on my own 
54 (54.5%) No response 
35. Before coming to LaGuardia, did 
you know what career you wanted 
to pursue? 
70 (70.7%) Yes 
9 ( 9.1%) No 
20 (20.2%) Uncertain 
99 
36. Have you changed your career plans 
~ since coming to LaGuardia? 
34 (35.1%) Yes 
63 (64.9%) No 
97 
37. To what extent have your Coop 
Internships enabled you to gain 
experience in the area of your 
career choice? 
5 ( 7.0%) Hardly at all 
10 (14.1%) Very little 
14 (19.7%) To a moderate degree 
42 (59.2%) A great deal 
71 
38. To what extent have your Coop 
Internships enabled you to 
explore different career 
possibilities? 
21 (29.6%) A great deal 
25 (35.2%) To a moderate degree 
13 (18.3%) Very little 
12 (16.9%) Hardly at all 
71 
Day Ext. Day 
N % N % 















Data not available 
Data not a v ailable 
C-14 
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39. How much has your personal growth 
(maturity, se~se of responsibility, 
planning for the future, etc.) been 
helped by our Coop program? 
10 (13.2%) Hardly at all 
9 (11.8%) Very little 
24 (31.6%) To a moderate degree 
33 (43.4%) A great deal 
76 
40. How valuable was the Coop Prep in 
getting you ready for your intern-
ship? 
16 (22.5%) Extremely valuable 
25 (35.2%) Of moderate value 
20 (28.2%) Of slight value 
10 (14.1%) Of no value 
'IT 
41. How much did the internships help 
you to develop knowledge, skills, 
competence, etc., that are impor-
tant for your career and which 
you did not obtain in the class-
room setting? 
4 ( 5.6%) Hardly at all 
8 (11.1%) Very little 
29 (40.3%) To a moderate degree 
31 (43.1%) A great deal 
72 
42. To what extent do you feel the 
internships enabled (or will 
enable) you to make better use 
of your classroom experiences? 
30 (42.3 %) A great deal 
26 (36.6 %) To a moderate degree 
8 (11.3%) Very little 
7 ( 9.9%) Hardly at all 
'IT 
C-1S 
Day Ext. Day 
N % N % 
Data not available 
Data not available 
Data not available 
Data not available 
43. To what extent did the Internship 
Seminars help you to understand 
your own values and assist you 
in planning your career? 
16 (22.9%) A great deal 
23 (32.9%) To a moderate degree 
17 (24.3%) Very little 
14 (20.0%) Hardly at all 
70 
44. How easy has it been to see your 
Coop Coordinator? 
11 (14 ) 
15 (1 .5%) 




Very . ficu~--__ _ 
Some di i Ity 
Fairly. ea y 
Very eas 
Have not ried to see my 
Coop Coordinator 
45. How often does your coursework 
require you to make use of 
the Library (Media Resource 
Center)? 
14 (14.4%) Very seldom 
52 (53.6%) Occasionally 
31 (32.0 %) Very often 
97 
46. How helpful do you find the staff 
of the Library in meeting your 
coursework needs? 
34 (35.8%) Extremely helpful 
45 (47.4 %) Moderately helpful 
12 (12.6 %) Of little help 
4 ( 4.2 %) Of no help 
95 
-11-
Day Ext. Day 
N % N % 
Data not available 
Data not available 
11 17.5 
32 50.8 
20 31. 7 
63 
19 31.1 
















47. Are you a member of a Club or 
Organization at LaGuardia? 
15 (15.2%) Yes 
84 (84.8%) No 
99 
48. Which of the cultural or special 
events at LaGuardia have you 
attended? (N on -exc lu s ive multi-
response item) 
32 (32.3%) Speakers 
4 3 ( 4 3 . 4 %) F Bms 
16 (16.2%) Art Exhibits 
11 (11.1%) Other 
30 (30.3%) I have not attended any 
such activities 
7 ( 7.1%) No response 
49. Have you had any contact with the 
Human Development Center at 
LaGuardia? (Non-exclusive 
mUlti-response item) 
6 ( 6.1% ) Yes, Peer Counseling 
2 ( 2.0%) Yes, Club Advisors 
1 ( 1. 0%) Yes, Housing Office 
1 ( 1.0%) Yes, other 
49 (49.5%) No, did not choose to make 
use of it 
33 (33.3%) No, was not aware of its 
existence 
9 ( 9.1%) No response 
50. If you answered Yes to Question 
#49: How helpful did you find 
the services of the Human 
Development Center? 
4 (50.0%) Extremely helpful 
3 (37.5%) Fairly helpful 
1 (12.5%) Of little help 
o ( 0.0%) Not at all helpful 
C-17 
Day Ext. Day 
N % N % 
14 22.2 1 2.9 
49 77.8 34 97.1 
63 35 
Data not available 
Data not available 
Data not available 
Table 1 C-1B 
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SO APPLICABT' , ~-
-
, , 
, , , 
COOPEfu,TIVE EDUCATIOll PREPARATION COURSE 
STUDENr SURVEY 
[NSTRUCI'IONS: 
Please indicate your degree 0 agreemen 
I 
, 
with each statement by placing a checkmark (v) . : Nor 
in the appropriate box. I AT SO!1E-
ALL I WHAT , ---_. ~ .... ~----.--.. - .... - . '. --- --_ .... 
f t 
1 ) This course helped me to identify my 
personal abilities, skills and inter-
ests, ,. --- .. - .-- ._----- - - --
2 ) This course helped me to write a 
resume which states my accomplish-
ments and qualifications. , _. - ._---- --.. --. 
3 ) I now have a clearer picture in my 
mind of my work values. 
'--
4 ) I understand that my work values 
are important in making my career 
choice. . --- _ . __ ._--_._- ------------
5 ) l-ly visit to the Career Resource 
Center (CRC) provided me with 
useful information about my 
career direction_ 
-.. ------. . --.- .-._--._- ---------
6 ) It is important for me to get up- " ' . 
to-cate information about career 
opportuni ties. . 
------_. __ .. _------_ ..... _,-
7 ) It is importarJt that I continue 
, 
to review my career direction to 
account for any change in myself 
and my goals. ._._----------_ .... __ . -_._ ... 
..-~.-
8) I al1I able to identify stepping-
stone experiences (internships) I appropriate to the world of work 
and my interest. . career 
I ----'-- -_. 
9) I have clearer picture I no" a of I myself, my goals and my career , 
- il1t~~_;:?t!?_ '-______ ._ '" . P'-_' : ", _ _ .. '. __ • • ••• . ' _____ ~_~.- .. j 
J) I can noN make a stronger presentation of 
I I myself in an employment interview. 
I 
--~ .. ~~~-- .. ' - " " . , '~-" -- 'Y'.' • - , _ ,._. T , .- I 1) I understand the types of skills, preparation I 
I 
and interests needed for a successful career 
in the field of education. 
2) I understand that the field of education 
has many career opportunities with 





MUCH MUCH Nor 
SO SO APPI.: -
V 





· . D-3 
BUSINESS 
COOPERATIVE EDUCATION PREPARATION COURSE 
STUDENl' SURVEY 
rRUCTIONS : 
Please indicate your degree of agreement Il-N-OT---'---'-- -----.1· VERY--~-"---"--
.ith each statement by placing a checkmark (V) PRETTY 
~n _~e a~p:~p_~i:~e __ oox ~ ____ . __ . _________ 1 ::A~~:=~:......_l-WHA!!S!.!0c:~~=---+-M...:~:::~-_+I-MU..::S:.::~~H_l-~::LICABLE 
This course helped me to identify my 
perspnal abilities, skills and inter-.' 
ests . , 
--... ----- --- --------.. -------I---+----l-----t---j-----
This course helped me to write a 
resume which states my accomplish-
ments and qualifications. 
---------.- .- .---- - .-.-------I--""""---+----t---j-----
I now have a clearer picture in my 
mirrl of my work values. , 
-------.--.... ----.... ---... . ------ --.---I---!----+---4--+----
I understand that my work values 
are important in making my career 
choice. - - .- .. ------------·-·----t--+--+---+--+-----
Hy visit to the Career Resource 
Center (CRC) provided me with 
useful informati on about my 
career direction. 
/ 
--.. ... ....... - .-----.. -- ---- -------1-----1---+----+---\------
It is ilnportant for me to get up-
to-date information about career 
opportunities. 
---.---.----- --.--------!---+---+---If--+----
It is important that I contirrue 
to review my career direction to 
account for any change in myself 
and my goals . 
-- .... . ... -.. -- .--.. --.. ... - .... .. -- .. .. ---------f---+----U---+--t-----
I am able to identify stepping-
stone experiences (internships ) 
appropriate to the world of work 
and my career interest. I _ ._._-_._---_. ---. --.. _ ..--- -- ...... ---- _._._._-+---+---+-\ --+--+---
r now have a clearer picture of I , 
myself, my goals and my career . I 
:n:;e!; ~--,;,-~tr~,;ger -presentation of"- - . . \----.-!- ----. -1 
myself in an employment interview. I 
- . -- .-- '-- -.. -.. -- - - .. ..... ------------f----l---,-r---1r---t----
I am aware that the successful I I 
operation of any organization I 
depends heavily upon the way in which 
its managers understan1 and apply the I 
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A P PEN D I X E 
WINTER '78 STUDENTS' RESPONSES TO THE INTRODUCTORY TAR 
COURSES OF THEIR RESPECTIVE MAJOR FIELDS 
N=1l3 
TAR EVALUATION - DATA PROCESSING 
(Student Questionnaire) 
E-l 
Did you think the exercises in the TAR Workbook (yellow book) were 
useful to you? 
14% - very useful 
65% - somewhat useful 
17% - not useful 
3% - not used in class 
In what way were they useful or not useful? 
(A sample of written comments) 
- They vJere because everything seemed to have been broken down 
so I was able to understand what was going on 
- Useful in understanding the many different areas and fields 
of D.P. 
- They helped me understand the textboqk better 
- They covered the same things in the textbook 
- I could not relate to the examples 
- They were stupid - I work as an operator and I know how it 
is out there. The books were based on non-true things 
Did you think that it was useful to learn about what data process~n 
workers do on the job? 
68% - very useful 
· 27% - · somewhat useful 
3% - not useful 
3% - not used in class 
• 
Did you think it was useful to learn about how computers are used ~ 
the business world? 
7~1o - very useful 
14% - somewhat useful 
7% - not useful 
(of the 42 that responded) 
In what way was this information useful or not useful? 
- This was useful and important. It made me aware of the types 
of business I may be able to work in. I found out that com-
puters are being used practically everywhere and this is good 
to know. 
E-2 
- Now it gives me a better idea of what a great opportunity the field of D.P. is. 
- So that I know what to expect when I go out on my job and so I know what to do 
- I wanted to know what they do for real 
- Helped me to decide between programming and operating 
- The object of the D.P. program in LaGuardia is job oriented and business application is important 
Do you think that it is useful to you for this course to include written assignments? 
\fuy or why not? 
5~1o - very useful 
37% - somewhat useful 
6% - not useful 
1% - not used in class 
- Yes, it helps you to understand class 
- I believe that when you write and take notes you have a 
tendency to remember more 
- Yes, because not everybody can do good on tests 
- Helps us learn how to write programs - must know how to 
write no matter what field you're in 
Did you find the textbook helpful (red book)? 
67% - very useful 
26% - somewhat useful 
5% - not useful 
Do you plan to major in Data Processing? 
84% - Yes 
13% - No 
If so, do you plan to concentrate on: 
54% - programming 
2 ~/o - operations 
· . 
List any topics or information that you think the Introduction to 
Data Processing course should include that were not covered ~n 
this course. 
- computer operations 
- Cobol 
run simple programs in other languages 
- much mo r e program writing exercises were needed 
- actual demonstrations on machines - possible field trips 
to computer installations 
- I wanted to become more familiar with the keypunch machine 
E-3 
occupational Therapy - TAR Evaluation 
Winter 1978 
Psychosocial Dysfunction Seminar 
This questionnaire was given out to OT students in their Psychosocial 
Dysfunction course Winter Quarter. Of the 10 students enrolled only 
4 completed the evaluation. The following is a summary of their 
responses. 
When asked if they felt that the instructions for the manual were 
clear, all four students responded negatively. 
- no, a repitition of questions creates confusi on 
- no, it seemed questions were repetitious, some questions unclear 
- not really 
Students were asked to comment on the following major areas of the 
TA R manual. 
A. Clarification of Responsibilities 
- The manua 1 outlines specific terms that can't be ans' • .'ered 
- Good 
- Okay 
B. Servjces Provided to the Patient 
E-4 
- Every aspect of patient care/ services ~s outline ~n the m~nuul 
- Good 
- Okay 
C. Patient Treatment 
Fair 
- Okay 
D. Case Study 
- I felt the format for the case study was poor, it doesn't 
fit all centers 
- I found that the case study did not ask for enough of 
patients history which I found very rele vant to include 
on my own . 
Include OT evaluution in format 
The students responded differently to the area of the munual t he y lik ed 
most 
- all of the manual 
clarification of responsibilities - my duties were ~n black and 
white no gray 
- group protoco l section 
Only the case study section was listed as the area liked least and only 
by one student. 
Physical Dysfunction Seminars 
Of the 16 students enrolled in the Winter Quarter section of the 
Physical Dysfunction Seminar. 10 completed the evaluation. 
Only one student said that the instructions in the manual were clear. 
Students complained that the questions in the manual were repetiti ve . 
irrelevant to their specific centers and were not specific enough . 
Others stated that it wa s complicated and hard to understand. 
The following are some of the student responses to the major areas 
of the TAR mdnual: 
A. Clarification of Responsibilities 
this would be nice if the supervisor would go by t hem 
- the supervisory section is very unclear. The contract 
was not satisfactory. so we used the questions which were 
not very clear either 
good. especially when filling out the manual and getting 
help from you r supervisor in this area 
not specific enough 
B. Services Provided to the Patients 
- not specific 
- good to give school ideas about the hospital to determine 
whether or not it is a good center 
C. Patient Treatment 
- not specific enough 
D. Case Study 
- a better outline could be provided 
okay 
unnecessary because we have our own patients to e va luate 
and not a dimensional patient on paper 
Only one student could list an area of the manual that he / s he liked 
most 
- case study . which forced me to integrate entire patient progrcm 
Others stated that there was no area that they liked the most one 
reason was that they have enough to do on the affiliation. 
When asked what part of the manual they liked least manv students 
responded that they disliked the entire manual 
~vo students specified the case study. 
- I believe that the simulated case study was irrelevant to what wa s 
taught and learned on my affiliati on. It was a waste of ti me anJ 
E-S 
Business Administrat i on/ Management Evaluation 
Wint~r 1978 
A two page questionnaire was g~ven to students in -the Principles , 
of Management course at the end of the Winter Quarter. The 
first page examined students opinions on the cour?e as a whole 
and the second set of questions dealt with students' perceptions 
of the TAR manual. The following is a summary of their 
responses to these TAR related questions.* 
69% of the students thought that the TAR workbook was related 
to the textbook. 29% responded that it did not tie in to 
the text. 
Students' responses varied as to how trebook could be improved, 
most of these were very informative. 
Many comments suggested that students wanted a closer tie 
between the manual and the textbook. 
Four students said that the book should be more related to 
the text. Three suggested that there should be a case relating 
to each chapter in the book. One complained that the book 
did not cover all concepts taught in the text and another 
student suggested that there should be more cases which 
help to analyze concepts and make them clearer. 
The one response that was made by more students than any 
other was that the TAR workbook is helpful just as it is now. 
The following are additional comments made by two or more 
students: 
- more cases 
should be discussed more in class 
- rewritten to be more clearer 
- give more definitions 
- there should be an index 
When asked how helpful the cases were, 33% responded that they 
were very helpful 58% said moderately helpful and 7% said 
not helpful. 
12% of the students stated that the cases were too long, 
5% that they were too short and 76% said that the length 
was just right. 
E-7 
• 
The majority of students felt that the case study method 
stimulated their thinking. Their comments supporting this 
method showed that many did find it helpful. • 
- it gave me situations to analyze and room for myself to 
provide answers and solutions and to see if I was right 
in my · decisions 
- I would put myself in the case and think about what I 
would do 
- yes, there were many differeRt kinds of situations 
- by reading the cases, it sets examples that helped me 
understand the terms in the text 
- it applied the reading material to the work world 
Few found the reading material of the manual hard to under-
stand (7%) . 45% thought that the reading was just right and 








Module I - Effective Human Relations 
When rated as a whole, 23% of the students felt this was an ex-
cellent chapter, 55% thought it was good and only 14% said that 
it was fair. 
' . 
E-9 
The individual topics within this module were also rated highly. 
In every area except "BAWWWW!", over 75% of the respondents rated 
them excellent or good. "BAWWW!" was rated excellent and good 
by 61% of the students, 21% said that it was fair and 2% said poor. 
Over 6~/o of the students felt they had achieved the objectives of 
"Identifying Basic Human Needs of Self", Recognition of Parent, 
Child, Adult Control Character Self and The 4 Keys to Under-
standing and Accepting Others". 54% of the students said that 
they learned to apply constructive behavior in order to help 
others. Less than half of the students (48%) felt that they 
achieved the ability to resolve problems and conflicts with others. 
In reference to the amount of time spent on a particular area, 
no more than 6% of the students felt too much time was spent on 
anyone area. On the whole, students felt that the right amount 
of time was spent ranging from 62% agreeing with time spent on 
"BAWWW! " to 88"/0 agreeing with "Basic Human Needs." However, 
12% of the students felt too much time was spent on "Understanding 
People", 15% said the same about "BAWWW!" and 17% about "Summary 
Questions". Almost one quarter of the respondents agreed that 
too much attention was devoted to "Working Vocabulary and Working 
with Superiors". 
When asked which areas of the module they liked most, the following 
were mentioned (in order of frequency): 
- Basic human needs 
- Aspects of character control because it helped me 
understand what motivates others. 
The following are the sections of the chapter that students liked 
least (few responses were listed) : 
- The self inventory for it seemed too generalized with 
regard to a number of questions 






Module II - In-Basket 
Over three quarters (7~1o) of the students felt the use of the 
In-Basket project was excellent or good. 13% thought that it was 
fair and 3% felt it was poor. The In-Basket project was listed 
as the most liked aspect of the module. In addition, the following 
comments related to this project were given: 
- the in-basket project seemed almost realistic although 
not very clear 
- in-basket very realistic 
- in-basket project wasn't explained fully 
- on the in-basket assignment, the sample letter A thru E 
should have been larger and clearer--it was hard to see. 
Secretarial Basic Intelligence and Work Organization 
This module as a whole was overwhelmingly favorable with 9~1o of 
the students rating it as excellent or good and only 3% rating it 
fair. 
Other than the "Evaluation of Paragraphs" all activities were 
rated excellent or good by at least 85% of the respondents. 65% 
rated the "Evaluation of Paragraphs section as excellent or good 
and 2~1o rated it fair. 
In the objective of employing basic intelligence to scheduled 
work to be done, 75% felt that they were able to do this at the 
most appropriate time, only 20% felt that they could schedule 
it according to the most appropriate person and 5~1o felt that they 
could follow up to make sure the work is done properly. 
The amount of attention devoted to the areas within this module 
was acceptable to a majority of the students. 
- We didn't spend that much time on this section, but I 
feel it really wasn't necessary, because if a person has 
common sense then they should be able to judge what's 
more important than what. 
· The parts of the module that were most liked were "Design a 
Time/Work Analysis Form" and "Analyze The Use of Time/Work". The 
former seemed to give students an idea ~f what a secretary actually 




Module III - Value of Work 
This module was well liked with over 8~h of the students rating 
it excellent or good. 
Every component on this module was individually rated excellent 
or good by 85% of the respondents. 
1;:-11 
Both of the two objectives of identifying work values and deciding 
on factors pertaining to taking jobs were felt to have been achieved 
by over 7~h of the students. 
Over 8~h of the students felt that the right amount of time was 
spent on the "Self-inventory, Identify Aptitude and Skills and 
What Conditions are Important to You." 68% of the students felt 
that the right amount of time was spent on "Working Vocabulary" 
and 16% said that too little time was spent on it. 
The self-inventory section was the best liked section of this 
module. 
- Self-inventory helps you develop a clear idea .of what 
you're really interested ~n. 
The section on aptitudes and skills was thought to be helpful 
but boring to a number of students. Although "Working Vocabulary" 
was not rated low, comments tended to make this the least liked 
section in that it was "boring"and "of no use". 
Module IV - Ethics in an Organization 
This module was rated high with 8~h of the students thinking it 
was excellent or good. The individual topics were similarly 
rated by three quarters of the respondents. Also, every objec-
tive in this module was felt to have been achieved by 7~h of the 
students. 
Of the two major sections in this module, "Formation of List of 
Secretarial Ethical Behavior" was felt to have the right amount 
of attention devoted to it. The second section, "Ethical Eval-
uation-Group Discussion of Cases" was said to have too little 




Evaluation-Group Discussion of 
liked section of this module. 
comments to ' this effect. 
Cases" was overwhelmingly 
Over 5 ~1o of the students 
- The discussion of cases, it showed different aspects of 
people. 
- The dealing with several types of situations that occur 
in a particular business day. 
-
N=29 
The section on improving decision making s k ills was also well 
liked. 
- improving decision making skills, because it helped 
me to personally make wise decisions. 
E-12 
When asked which part of the module they liked least, the majority 
of students responded that all were good. 
Additional comments: 
- I found that this course has helped me to better handle 
job situations. ' 
- I felt this module was very interesting. 
- I think this module was put together excellently except 
I think you should add vocabulary. 
Module V - The Secretary and the Organization Structure 
Although the sample size for this module was small, the picture 
that the responses gave was that this module was not as well liked 
as the others. Out of 21 students, 11 thought it was excellent 
or good and 10 thought that it was fair or poor. 
The individual topics were rated in the following way: 
excel-
Identifying structure of 
two organization charts 


















In terms of the objectives taught, three quarters of the students 
felt that they were able to both identify order of responsibility 
and to identify functional or non-functional operations. As far as 
being able to list business associates on the level above the 
secretary, on the level below the secretary and on the sp.cretary's 
level, it was felt that only 6, 4, and 7 students tespectively 
had achieved them. 
The problem with this module seems to center around the amount of 
time or lack of time spent on it. In the section, "Identification 
of Structure of Two Organizations", 67% of the students said too 
little time was spent on it. 4~;' felt that too little attention 
was devoted to "Organization Structure Questions" and 33% felt 




There was no area that students seemed to like most. Two students 
stated that they had learned from the working vocabulary and that 
the speaker was interesting. 
When asked which part of the module they liked least, the following . 
comments were g~ven: 
- Not enough time spent to make this module clear 
- This module was not explained thoroughly, it left you 
hanging wondering what they were trying to get across 
to you. 
- Line-staff, too difficult to understand with the amount 
of time we had. 
- More information should be added. 
Additional comments: 
- The quarter is too short to really learn and concentrate 
on what this course has to offer. 
- I didn't like this part of the module at all because we 
couldn't get into greater detail. 
Module VI - Improving Decision-Making Skills 
This module was well liked by the majority of students, 83% rated 
it excellent or good. Except for brainstorming, every topic was 
rated excellent or good by at least three-quarters of the students. 
Brainstorming was rated excellent or good by 63% and fair or poor 
by 14%. 
All objectives were felt to have been achieved by 7~1o of the res-
pondents. There was quite a bit of variance as to the amount of 
time spent on each section . "Making a Decision" was thought to 
have the right amount of time devoted to it by 83% and too little 
time by 14%. "Brainstorming Situations" was thought too have too 
much time spent on it by 11%, the right amount of time by 6~1o 
and 17% felt too little time was spent. "Brainstorming Evaluations" 
was thought to have the correct amount by 6~1o and too little by 
23% of the respondents. "Decision Making Ev aluation Checklist" 
was rated as having the right amount of time by 77% and too little 
time by 11%. 
The section that was most liked was Making a Decision followed by 
Brainstorming. 
- Brainstorming taught me how to react in real situations 
that could happen to me. 
- Analysis of the situation because I usually made irrational 
decisions. 
· . 
Brainstorming was a l so listed a s the least liked sectior. followed 
by Decision Making Evaluation. 
E-14 
- - Brainstorming. The situations were not interesting. 
N=28 
Additional Comments: 
- This was an important topic. It was clearly explained 
and introduced, however we spent too little time on it. 
- I liked this module very much. It helped me to organize 
every problem I have and try to look at every aspect of 
problem to select the correct choice. 
- Most interesting and helpful -
- This was an excellent module. 
Module VII - Preparing For The Future 
This module was also very well liked. 6~1o of the respondents rated 
it, as a whole, excellent or good and ~Io rated it fair. Every 
topic was rated excellent or good by at least 85% of the students. 
Only "Career Ladder" was g~ven a rating of fair by 14% of the student~· 
All objectives were felt to have been achieved by a majority of 
students. 
Students differed somewhat in the amount of 
have been devoted to the individual topics. 
distribution of their responses: 
Too Much 
Starting a Positive Career 7% 
Personal and Job-Related Problems 11% 
Promotion Evaluation 11% 
Career Ladder 11% 
Working Vocabulary 4% 
time they thought should 
The following ~s the 
Right 






.. When asked which part of the chapter they liked most, the largest 
response was "all of it". "Personal and Job Related Problems, 
Accepting and Resolving Fears, Working Vocabulary and Starting a 
Positive Career" were all listed by a number of students. 
- Accepting and solving fears, because it gives you con-
fidence. Lets you know.".it's normal to fear. 
- Working vocabulary, because the meaning of the words were 
helpful in understanding the module. 
- Starting a positive career. because a person should start 
as early as possible to find what they want out of life. 
Students stated that there was no area which they liked least, 
they liked them all. 
E-1S 
Additional Comments: 
- This mQdule is very useful for everyone because it helps 
you to choose what you really like to do and prepare for it . 
- Preparing for the future was very interesting and important 
to me. It gives many helpful details about being success-
ful in business. 
- This module was very helpful in my career . 
.. " .. 
. " . ' . 
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LAG UARDIA COil 1UN IT Y COLL[GE 
' Social Sci -' Il ce Division 
STUDE NT EVALU ATION FORM - - ISS -- fALL 19 77 
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c) Interesti na -
d) Not interestin 
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the follo l'l ing chap - ... - - . -=~ • 
4 . Do you feel that you now have a 
better 
YES 




b ) Yo ur wo r kpla 
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d) Socie ty 1 n 9 
1 0 \-/ i n g sentences: 
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Soc Psych Pol. Sci. 
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Module I - Effective Human Relations 
. When rated as a whole, 23% of the students felt this was an ex-
cellent chapter, 55% thought it was good and only 14% said that 
it was fair. 
l!:-18 
The individual topics within this module were also rated highly. 
In every area except "BAWWWW!", over 75% of the respondents rated 
them excellent or good. "BAWWW!" was rated excellent and good 
by 61% of the students, 21% said that it was fair and 2% said poor. 
Over 6~1o of the students felt they had achieved the objectives of 
"Identifying Basic Human Needs of Self", Recognition of Parent, 
Child, Adult Control Character Self and The 4 Keys to Under-
standing and Accepting Others". 54% of the students said that 
they learned to apply constructive behavior in order to help 
others. Less than half of the students (,48%) felt that they 
achieved the ability to resolve problems and conflicts with others. 
In reference to the amount of time spent on a particular area, 
no more than 6% of the students felt too much time was spent on 
anyone area. On the whole, students felt that the right amount 
of time was spent ranging from 62% agreeing 'with time spent on 
"BAWWW!" to 88% agreeing with "Basic Human Needs." However. 
12% of the students felt too much time was spent on "Understandi ng 
People", 15% said the same about "BAWWW!" and 17% about "Summary 
Questions". Almost one quarter of the respondents agreed that 
too much attention was devoted to "Working Vocabulary and Working 
with Superiors". 
When asked which areas of the module they liked most. the fo l lowing 
were mentioned (in order of frequency ) : 
- Basic human needs 
- Aspects of character control because it he l ped me 
understand what motivates others. 
The following are the sections of the chapter that students liked 
least (few responses were listed ) : 
- The self inventory for it seemed too genera l ized wi th 
regard to a number of questions 





Module II - In-Bask et 
Over three quarters (7~1o) of the students felt the use of the 
In-Basket project was excellent or good. 13% thought that it was 
fair and 3% felt it was poor. The In-Basket project was listed 
as the most liked aspect of the module. In addition, the following 
comments related to this project were given: 
- the in-basket project seemed almost realistic although 
not very clear 
- in-basket very realistic 
- in-basket project wasn't explained fully 
- on the in-basket assignment, the sample letter A thru E 
should have been larger and clearer--it was hard to see. 
Secretarial Basic Intelligence and Work Organization 
This module as a whole was overwhelmingly favorable with 9~1o of 
the students rating it as excellent or good and only 3% rating it 
fair. 
Other than the "Evaluation of Paragraphs" all activities were 
rated excellent or good by at least 85% ~f the respondents. 65% 
rated the "Evaluation of Paragraphs section as excellent or good 
and 2~1o rated it fair. 
In the objective of employing basic intelligence to scheduled 
work to be done, 75% felt that they were able to do this at the 
most appropriate time, only 2~1o felt that they could schedule 
it according to the most appropriate person and 5 ~1o felt that they 
could follow up to make sure the work is done properly. 
The amount of attention devoted to the areas within this module 
was acceptable to a majority of the students. 
- We didn't spend that much time on this section, but I 
feel it really wasn't necessary, because if a person has 
common sense then they should be able to judge what's 
more important than what. 
The parts of the module that were most liked were "Design a 
Time/Work Analysis Form" and "Analyze The Use of Time/Work". The 
former seemed to give students an idea ~f what a secretary actually 
does and the latter help them to understand priorities. 
9 Module III - Value of Work E-20 
This module was well liked with over 8~1o of the students rating 
it excellent or good. 
Every component on this module was individually rated excellent 
or good by 85% of the respondents. 
Both of the two objectives of identifying work values and deciding 
on factors pertaining to taking jobs were felt to have been achiev E 
by over 7~1o of the students. 
Over 8~1o of the students felt that the right amount of time was 
spent on the "Self-inventory, Identify Aptitude and Skills and 
What Conditions are Important to You." 68% of the students felt 
that the right amount of time was spent on "Working Vocabulary" 
and 16% said that too little time was spent on it. 
The self-inventory section was the best liked section of this 
module. 
- Self-inventory helps you develop a clear idea .of what 
you're really interested ~n. 
The section on aptitudes and skills was thought to be helpful 
but boring to a number o.f students. Although "Working Vocabulary" 
was not rated low, comments tended to make this the least liked 
section in that it was "boring"and "of no use". 
Module IV - Ethics in ~n Organization 
This module was rated high with 8~1o of the students thinking it 
was excellent or good. The individual topics were similarly 
rated by three quarters of the respondents. Also, every objec-
tive in this module was felt to have been achieved by 70% of the 
students. 
Of the two major sections in this module, "Formation of List of 
Secretarial Ethical Behavior" was felt to have the right amount 
of attention devoted to it. The second section, "Ethical Eval-
uation-Group Discussion of Cases" was said to have too little 
time spent on it by over one quarter (28%) of the students. 
"Ethical Evaluation-Group 
the most liked section of 




Cases" was overwhelmingly 
Over 5~1o of the students 
- The discussion of cases, it showed different aspects of 
people. 
- The dealing with several types of situations that occur 
~n a particular business day. 
The section on improving decision making skills was also well liked. 
- improving decision making skills, because it helped 
me to personally make wise decisions. 
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When asked which part of the module they liked least, the majority of students responded that all were good. 
Additional Comments: 
- I found that this course has h,elped me to better handle 
job situations. 
- I felt this module was very interesting. 
- I think this module was put together excellently except 
I think you should add vocabulary. 
Module V - The Secretary and the Organization Structure 
Although the sample size for this module was small, the picture that the responses gave was that this module was not as well liked as the others. Out of 21 students, 11 thought it was excellent or 'good and 10 thought that it was fair or poor. 
The individual topics were rated in the following way: 
excel-
Identifying structure of 
two organization charts 


















In terms of the objectives taught, three quarters of the students felt that they were able to both identify order of responsibility and to identify functional or non-functional operations. As far as being able to list business associates on the level above the secretary, on the level below the secretary and on the sp.cretary ' s level, it was felt that only 6, 4, and 7 students respectively had achieved them. 





There was no area that students seemed to like most. Two students 'stated that they had learned from the working vocabulary and that the speaker was interesting . 
When asked which part of the module they liked least, the following comments were g~ven: 
- Not enough time spent to make this module clear 
- This module was not explained thoroughly, it left you 
hanging wondering what they were trying to get across 
to you. 
- Line-staff, too difficult to understand with the amount 
of time we had. 
- More information should be added. 
Additional comments: 
- The quarter is too short to really learn and concentrate 
on what this course has to offer. 
- I didn't like this part of the module at all because we 
couldn't get into greater detail. 
Module VI - Improving Decision-Making skills 
This module was well liked by the majority of students, 83% rated it excellent or good. Except for brainstorming, every topic was rated excellent or good by at least three-quarters of the students. Brainstorming was rated excellent or good by 63% and fair or poor by 14%. 
All objectives were felt to have been achieved by 70% of the res-pondents. There was quite a bit of variance as to the amount of time spent on each section. "Making a Decision" was thought to have the right amount of time devoted to it by 83% and too little time by 14%. "Brainstorming Situations" was thought too have too much time spent on it by 11%, the right amount of time by 69% and 17% felt too little time was spent. "Brainstorming Evaluations" was thought to have the correct amount by 6~b and too little by 23% of the respondents. "Decision Making Eval uat ion Ch ecklist" was rated as having the right amount of time by 77% and too little time by 11%. 
The section that was most liked. was Making a Decision followed by Brainstorming. 
- Brainstorming taught me how to react in real situations 
that could happen to me. 
- Analysis of the situation because I usu·ally made irrational decisions. 
Brainstorming was also listed as the least liked section followed 
by Decision Making Evaluation. 
- Brainstorming. The situations were not interesting. 
Additional Comments: . 
- This was an important topic. It was clearly explained 
and introduced. however we spent too little time on it. 
- I liked this module very much. It helped me to organize 
every problem I have and try to look at every aspect of 
problem to select the correct choice. 
- Most interesting and helpful 
- This was an excellent module. 
Module VII - Preparing For The Future 
This module was also very well liked. 60% of the respondents rate 
it. as a whole. excellent or good and 7% rated it fair. Ev ery 
topic was rated excellent or good by at least 85% of the students. 
Only "Career Ladder" was g~ven a rating of fair by 14% of the stuc: 
All objectives were felt to have been achieved by a majority of 
students. 
Students differed somewhat in the amount of 
~ave been devoted to the individual topics. 
distribution of their responses: 
time 
The 
they thought shou 
following ~s the 
Right 
Too Much Amount Too Little 
Starting a Positive Career 7% 82% 4% 
Personal and Job-Related Problems 11% 71% 11% 
Promotion Evaluation 11% 68% 11% 
Career Ladder 11% 71% 11% 
Working Vocabulary 4% 71% 18% 
·.When asked which part of the chapter they liked most. the largest 
response was "all of it". "Personal and Job Related Problems. 
Accepting and Resolving Fears. Working vocabulary and Starting a 
Positive Career" were all listed by a number of students. 
- Accepting and solving fears. because it gives you con-
fidence. Lets you know. ·.it' s normal to fear. 
- Working vocabulary. because the meaning of the words were 
helpful in understanding the module. 
- Starting a positive career. because a person should start 
as early as possible to find what they want out of life. 
Students stated that there was no area which they liked least, 
they liked them all. 
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Additional Comments: 
- This m~dule is very useful for everyone because it helps 
you to choose what you really like to do and prepare for it . 
- Preparing for the future was very interesting and important 
to me. It gives many helpful details about being success-
ful in business. 
- This module was very helpful in my career. 
\ • ACCOUNTING TAR EVALUATIONS 
WINTER 1978 
Evaluations of the TAR manual for Accounting were distributed for 
each chapter throughout the Winter Quarter. In Accounting 101. 
Chapters 1. 2. 3. 4 and 5 were evaluated. In Accounting 102. 
questionnnaires were distributed after Chapters 7, 8. 9 and 11. 
Only 26 responses were returned for Chapter 9. The following 
summary is the result of the evaluations of all of the above ex-
cluding chapter 9. 
AMA 101 
TAR ~anual - Chapter 1 
Students were overwhelmingly favorable towards this first chapter 
of TAR. 87% said they understood the overall purpose of the 
classroom TAR manual. Only l~/o said they did not. 
When asked if they understood 
ductory section, the majority 
the areas covered in this intro-
of students said that they did. , 
What is accounting? 
Fields and careers in accounting 
Operating areas of accounting 
Functional objective of accounting 
Role of accounting in the overall 
organization 
84% of the students reported that the chapter 
















Over three quarters of the students felt that the chapter summary 
helped them to understand the topics in the text and to connect 
the topics to the functional objectives of accounting. 
Students were equally favorable towards the questions at the end 




- overall good 
- found the book a little confusing. not easy to understand 
- book is a little hard to understand 
- I feel that the TAR has helped me understand 
TAR MANUAL - Chapter 2 
When asked if the chapter summary helped them to understand the 
topics of this chapter students responded favorably. 
Recording transaction 
The nature of an account 
Accounting system 















In comparison to other responses. students did not find this chapter 
easy to understand. 56% said that it was easy to understand and 
3~1o said it was not. Although these responses are lower than any 
other in this chapter there were no written comments supporting it. 
82% thought that the exercises at the end of the summary was fair. 
13% did not agree. 7~1o felt that the exercises' had increased 
their knowledge of the subject matter. 16% disagreed. 
- The exercises should come with an answer at the end of 
the book so there's a good reinforcement 
Additional Comments: 
We should work with the TAR manual more than the book 
- After the teacher explained it I understood it better 
- The manual didn't help me to understand anything more 
than the textbook did. The TAR would have been more 
useful discussing problems and how to solve them. 
TAR Manual - Chapter 3 
On the whole. students felt that the chapter summary increased 






















Students were not as positive towards how easy the chapter was to 
understand. 66"/0 said that it was easy to understand and 25% said 
itwas not. 
71"/0 of the students reported that the exercises increased their 
knowledge of the subject. 22"/0 said id did not. 
TAR Manual - Chapters 4 and 5 
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The majority of cases reported that the chapter summaries increased 
their knowledge of the topics. However, in the area of Cash Dis-
bursements only 57% reported an increase of understanding and 35% 
said there was no increase. 
Yes No 
Cash receipts 74"/0 25% 
Cash disbursements 57% 35% 
Purchases 82"/0 17% 
Sales 84% 17"/0 
Accounts Receivable 77% 20% 
Accounts payable 77% 20"/0 
Once again a smaller 
easy to understand. 
it was not. 
number of students found the chapter to be 
6~/o reported that it was, 34% reported that 
There was an equal amount of students who did not feel that the 
exercises helped them. 66% said yes, 31"/0 said no. 
Additional Comments: 
- TAR is good to hav e 
- Very helpful and informative 
- Bad questions; the questions were not clear to me. 
E-28 
AMA 102 
TAR Manual - Chapter 7 
Students were asked if the chapter summaries ~n the manual increased 
their understanding of the following areas: 
receivables 
payables 
interest expense and income 
uncollectable discounts 














In every area over 1/4 of the students said no and in the last two 
areas almost half of the students felt that their understanding 
had not increased. 
64% of the students said that the TAR manual was easy to understand 
and 36% said that it was not. The following are some of the com-
ments at the end of the questionnaire that' pertained to this ques-
tion: 
- It is still somewhat hard to understand at times 
- The TAR manual should be written in everyday job related 
terms and they should be taught to the class before reading 
the TAR manual. Presumably if one read and reread the 
manual, it would increase one's knowledge of the material. 
When asked if they knew the meanings of the words in the TAR 
manual 75% said yes and only 2~/o said no. There were only a few 
comments related to this. 
- Should be written in simple language 
- Language in TAR is hard to understand 
63% felt that the chapter summary helped them to understand the 
purpose of the topic in the textbook. 34% said it was not helpful. 
- I understood the chapter by the book only. TAR did not 
connect with the questions in the book 
- I don't really feel that the TAR manual helped much ~n 
my understanding of chapter 6 
6~1o felt that the chapter summary helped them to connect the t~t­
book chapter topics to the "functional objectives" of accounting. 
36% said it did not. Comments specific to this were the following: 
- the functional objectives questions confused rather than 
helped in the understanding of the chapter 
- I have difficulty in finding what was supposed to be put 
in functional objectives. 
The last question referred to the questions at the end of the 
chapter summary. Only 51% found them helpful and 47% said they 
were not. The comments to this section were similar. 
- I found the questions bard to understand 
- Questions should be expressed more clearly 
- The questions in TAR book should be made so that everyone 
could understand 
Additional comments were the following : 
• 
- The TAR is v ery useful 
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The TAR manual doesn't have comprehensive information ~n it 
- The book should be more complete 
- TAR project confuses me 
TAR Manual - Chapter 8 
The following is a breakdown of responses to whether or not the 
TAR manual summaries increased students' understanding in areas 
covered in the chapter: 
Yes No 
Inventory 6~ 27% 
Inventory Pricing 61% 2~ 
The origin and flow of the 
inventory ticket 52% 36% 
As in Chapter 7. the same amount of students found the manual 
easy to understand (63%). However. only 2~1o said that it was not. 
Students were also consistent in their evaluation of how well they 
understood the wores in the chapter. 76% said they knew the mean-
ing of the words and 15% said they did not. 
65% of the students felt that the chapter summary helped them to 
understand the purpose the topics covered in the textbook. 25% 
said that it did not help. 
Questions at the end of the summary were rated higher in this 
chapter with 6~1o saying that the questions were helpful and 32% 
responding that they were not. 
~-31) 
Comments on this chapter were somewhat more positive. 
- Yes, it broke it down easier for me to understand 
- it's getting better 
- it should be more explicit on certain aspects of accounting 
- textbook showed all, TAR nothing new 
- a waste of time 
TAR Manual - Chapter 11 
When asked if they understood the overall purpose of the classroom 
TAR manual over 4 / 5 of the students sayd yes (8~1o) . 
In comparison to previous chapters more students did not seem to 
understand the principles taught in this chapter. In all cases 
over 3~1o said that they did not have an increased understanding 
of the following: 
Bank reconciliations 




felt that this chapter 








in the manual was difficult 
and 41% said it was not. 
- The TAR manual should be explained a little more clearer 
- I feel the TAR book makes things more complicated than 
they really are 
- OK, but a little hard to understand at times 
- TAR manual did nothing but confu·se me; the language is 
worded very badly. 
The TAR manual is good but it should be written so students 
can understand it more clearly 
When asked if the chapter summary in the manual helped to under-
stand the topics in the textbook, 63% said yes and 34% said no. 
Comments were mixed. 
- I found the TAR manual quite helpful. It simplifies the 
work covered in the Accounting Principles book. 
- It should follow the textbook a little closer 
- The summary and systems that were used could be reviewed in 
class without buying the book 
-7-
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- It must makes the textbook more difficult to understand 
- The TAR book is a great idea to give you some kind of 
understanding of the chapters 
5~1o of the students said that the chapter summary helped them 
to connect the topics to the functional objectives of Accounting; 
35% said it did not. 
In this chapter. more students reported that the questions at the 
end of the summary did not help them (55%) than those that stated 
that they did (41%). 
- Questions at the end of the chapters did not connect with 
the topics right away 
- This book could be much clearer. some of the questions asked 
below are very confusing 
- TAR manual is hard to understand. Their questions. the 
questions mix up your ideas. 
Additional Comments 
- I am not satisfied with the manual. It helps to some extent. 
but should deal more with computations of the transactions 
rather than the basic definitions. It has helped my under-
standing better in 102 than in 101 
- The TAR manual is very helpful 
- I feel the book is more than sufficient and doesn't need 
TAR as a sort of supplement. However. the TAR accounting 
booklets for Coop: fieldwork is more useful. 
-




Bob O'Pray D~te: April 11, 1978 
rJ1;iiJ 
Avi s O. Anderson 
Subject: 
Below is the response to your memorandum requesting 
information about TAR and O~T items. 
TAR • 
1. One OT&T instructor covered all TAR modules; two 
instructors were unable to cover one..JIK)dule; while 
one instructor was unable to cov·erO-two TAR modules. 
2. Faculty. by completing a questionnaire and by dis-
cussing each module at several meetings. pr ovided 
feedback concerning further rev isions and supp lemental 
topics. 
3. The students provided feedback by completing a question-
naire after covering each module and by discussing each 
module in class. 
Many student comments were discussed at the TAR meetings. 
For example. many students felt that the modu le. 
"Effective Human Relations." would be more relevant 
if it contained cases on sexism and racism in the 
office (a topic which was originally included in the 
pilot TAR materials but was later discarded as a 
result of faculty review of the pilot materia ls ) . 
Thus. this student input will be incorporated into 
the revised module. 
4. a) Additional revisions will be made on the unit. 
"Secretarial Basic Intelligence and Work Organization ; " 
This unit will be modified to include an in-Basket 
project. and the students will be assigned to make 
operational decisions based on priority ranking and 
-2-
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and decision-making skills. In fact, the OT&T committee 
is considering combining this module with the module) 
"Improving Decision-Making Skills." 
, 
b I "The Secretary and the Organization Structur e" will be 
revised to include case studies and a more basic approach 
to the secretary and her role within the organization. 
c) Revisions on the cases in "Effective ·Human Relations , " 
deleting the case "B-A-W-W-H" (too pretentious ) and 
adding the more relevant case as requested by the students 
OT&T 
1 ) In all sections of OT&T each instructor indicates that all 
content material as indicated on the course outline was 
taught. ( refer to p.3, item 1, of y our TAR an d OTT Facul t y 
questionnaire) . 
2 ) The OT&T faculty LOUDLY voiced these equipment problems: 
a) typewriter, machine transcribing equipment, and Ten-
Key adding machines constantly need immed iate repairs. 
One teacher reports of a Dictaphone and a Ten-Key 
machine needing repairs since January) 1978 . Many 
machines are so worn that the slightest man i pulation 
causes a breakdown. 
Suggested Solution: Request inventory and repairs of 
broken equipment. 
b ) worn typewriters, Dictaphones and Ten-Key adding 
machines. 
Suggested Solution: Request new replacement in budget 
allocation. 
c ) inau d i ble Dictaphone belts. 
Sugge sted Solu tion: Replace equipment ev ery t hree y ears 
maximum (if possible? ) 
d ) inadequate storage space for machines; thus, crowded 
machines are damaged during stacking and storing. 
Suggested Solution: Request larger OT&T room with 
sufficient storage cabinets. 
e ) confusing electrical wiring format. 
Suggested Solution: Provide under-the-floor wiring 
with adequate separate outlets for each student 
operational compartment OR 
.- -3-
Provide an electrical w~r~ng schematic (Placed in front 
of the room) for teacher -and student observation. Re-
quest a more logical and proficient re-wiring format. 
f) inadequate classroom space. It is very difficult to 
conduct an OT&T classroom consisting of 25 or more students 
in such a crowded classroom. 
Suqgested Solution: Request larger accomodations for OT&T 
classroom instruction. A larger accomodation will be needed 
even more if OT&T II is offered in the future. 
4. The instructors would prefer the Olivetti Ten-Key Adding 
Machine. 
5. The instructors would prefer the IBM machine transcribers . 
In addition to the above information, the OT&T committee, in 
consensus with the Advisory Committee on OT&T, expresses an 
urgency to split the course content into two quarters. Thus, 
the students Hi ll be allowed a more thorough coverage of TAR 
and other pertinent secretarial matters. 
Additional and more specific data is forthcoming ~n the TAR 
evaluation report. 
cc: Dean Flora Mancuso 
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APPENDIX F 
Send nar Evaluation Rating FO:CIll 
~';e are askill;; you to fill out this 
as
b 
you~ f eedback will be ~~tremely 
etter ~eet the needs of students. 
form as thoughtfully , and objectively, as possible, 
useful in hel?i~~ us refine cur program to even 
tie are interested in your reactions to this seminar 
and your ccrrent internshio. Thank vau very much. 
. '. . YOUR 
INSTRUCTOR StMINAR EVENING,_-=-____ -=-....!DATE'_-,,:--__ ....:~OR _ . 
APPRO·XI:ofATE OVE!\ALL A VE!U.GE TO DATE: c: G P N 
Do you plan to transfer to a 
LaGuardia? 4-Year College-
TIll! SEMr.IAR 





A. Wha~ were the objectives of this seminar? Or, this seminar was designed to as.1st 
you in learning about what? 
Extremely Very Somewhat ~!ot B. How meaningful were the 
objective. of the seminar? Me.Djngful, ___ ~eaningful---reaningful, __ MeaninSful~ 
C. How adequately did your Coop 
Advisor pre?are you for the 
- objectiv •• of this seminar? 
D. How me.ningful were the 
seminar ••• ignments? 
E. Did you find you had acc ... 
on your internship to the 
information required in 
the assignment'? 
F. Wa. the language of your 
aaaignmant clear? 
G. "ere you familiar with 
tlie seminar topics through 
~osure to them in previous 
eoursework or coop prep ? 
H. How hel~ful were the 
assignments and class 
discussion in l.ttin~ you 
see how your previous eourse-
work actuall y appli.s to the 
work enviroument? 
I . How helpful was your 
previous coursewark i n 
enabling you to c~let. 
your seminar asiigttment ? 
J. the number of sessi ons was : 
~. The len~~h of eac~ 54Ssion 
( 6 : JO-8 :~O) vas: 
L. !he time of the ~ess ions 
should be f rom : 
~. ?av ~el?ful was the semi nar 
!..'1 clari!'rtnl[ f ot' 70U vbat 
your ~ost ~o~an~ work 
needs aceually are ? 
~ . Overa.ll t the s eminar was: 
Extremely Very Wall 
l,ell-Knew !'.ad a fairly 
Very little preparation or 
dis~ussion about. the 
exactly good idea of nature of the Seminar _____ _ 
what to what to 
expect, ____ expect, ___ _ 
Exuemely Very Somewhat 
~eaningful Meaningful Meaningful - -
Not 
Meaningful -
Tes, All !!pst of Same of the Hardly 
the t1me-..._ ~e t1me __ t.ime ______ e,ver ___ _ 
Tea, all Most of Some of lIardly 
the t1me the time the time ever 
P't'eviou8 Most of Some of ~Oll. of 
exposure the the the 
to all topics topics topics 
the topics -
Extremely Very Somewhat Not 
helpful halpful helpful helpful 
Extremely rrerr Somewhat !lot 
hel~ful __ ......:helpful __ helpful ___ helpful, ___ _ 
To o much j ust :' "!.~h~ Too littl e 
Toc long Just: =ight ~rot enou~h : Uie 
5:JO- :1 :4;- 6:uO- o! :3- ~ : :3G· 6 . 10- !ae . 
7 :00 7:0 5 7 : 2C 7:35 7:;0 8:00 ~ot' . - --
:3t:remely Very Somewhat ~ot 
helpful helpful p,e l l\ful hel ? iul 
Ex-:re:mely Very Somewhat ~ot 
"'l~bl. Valaab l e Va .i.y.a.b l e 
Val uab l e 
') . :'. ou~ !'\ :s, i deas, 3u~gest1ons ;: o r i i:l1'ro"ring t~e seminar 
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A FOLLOW-UP STUDY OF LaGUARDIA COMMUNITY COLLEGE'S 1973-75 GRADUATES 
G-l 
As an educational institution that is totally committed to caree~/cooperation 
education (CCE), it is appropriate that the college look at the performance of its 
graduates in the labor market as a key measure of its educational effectiveness. 
In its catalog, LaGuardia Community College states that a primary mission of the 
college is : 
..•.. quality career programs for students who plan to enter the labor 
market on a technical or para-professional level after graduation; 
. .• •• transfer programs for students who plan to complete baccalaureate 
programs at a four-year college or university. 
This mission is in tune with the primary reason that has been consistently cited by 
entering freshman for going to college : improvement of their economic status . 
Each year since 1973, when LaGuardia Community College graduated its first class, 
the college has sought to conduct a follow-up study of the graduates approximately 
three to six months after graduation. The purpose of these studies was to obtain 
information on the number of students entering the labor market with an Associate 
Degree, the types of positions received, industries in which they found employment 
and their starting salaries. l Consequently, the data showed that LaGuardia students 
fared well in the labor market with virtually every graduate who sought employment 
finding a job in their area of interest . The vast majority tended to be employed by 
a cooperative education ~mployer and, on the average, they appeared to receive a 
higher starting salary than was reported by the Middle Atlantic Career Counseling 
Association (MACCA) for two-year college graduates within the region. 
Although the college's graduates do well in beginning, no information had been 
collected on how well they do over time. It can be argued that successful imple-
mentation of its CCE philosophy should result in graduates not only sustaining their 
original advantage in the labor market, but showing growth and advancement as re-
flected by salary advances and promotional advancement. Otherwise, it could be 
concluded that the initial advantage of LaGuardia graduates in the labor market may 
reflect nothing more than the 9 months work experience obtained through the co-
operative education program. In order to look at this issue, a follow-up study of 
the 1973, 1974 and 1975 graduates of LaGuardia Community College was conducted. 
Information collected on any additional education taken by the graduates, using two 
mailings and a random phone survey, data were collected on 486, or 34.5 percent of 
the total of 1409 degrees awarded over this period. Of the total respondants, 310 
entered the labor market on a permanent basis for the first time after graduation . 
The graduates appear to be doing well, averaging at least a 10 percent annual 
increase. This ranged from a low 7.8 percent for the 1974 Business Administration 
graduates to 17.5 percent per year for the 1975 Liberal Arts graduates. In dollar 
terms, the average earnings today are $11,475, $10,936 and $10,657 for the 1973, 1974 
and 1975 classes respectively. 
Of all the graduates, over 60percent continued their education with just over 
30 percent of the total group earning a baccalaureate degree . LaGuardi a graduates 
who earn a baccalaureate degree earn 5.6 percent more than those who do not. 
LaGuardia graduates tend to show job stability. Seventy-six percent of al l 
graduates have not changed companies, while an additional 18.1 percent have made 
only one move. Moreover, LaGuardia's graduates tend toward showing upward mobility. 
The data shows that 82.6 percent of the 1973 graduates have reached a level 4 job 
or above. Almost 1/4 of the group is in a first professional level. 
1 
See appendices A thru C in each year's study. 
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INTRODUCTION 
A follow-up study of the graduates of LaGuardia Community College classes of 
1973, 1974 and 1975 waS conducted by the Placement Office of LaGuardia Community 
College in conjunction with the Division of Cooperative Education. The purpose of 
this study is to analyze salary levels, employment levels, promotional opportunities, 
career paths, and additional education attained by graduates who either entered the 
labor market, continued their education or did both after completing LaGuardia ' s 
two-year cooperative education curriculum. 
DATA COLLECTION 
A total of 1409 degrees were granted from 1973-1975, broken down as follows: 
246 degrees in 1973 , 454 degrees in 1974 and 709 degrees in 1975 . Each graduate was 
mailed a questionnaire (see Appendix D). Of the 1409 questionnaires mailed, 215 
graduates responded , 250 were returned as undeliverable and 944 failed to respond . 
A second mailing of 944 questionnaires was conducted with 209 graduates responding, 
41 were returned as undeliverable and 694 graduates failed to respond. A random 
telephone survey of 200 graduates yielded data for 62 graduates bringing the total 
number of respondants to 486. (See Table I) All data are reflective of achievement 
as of .January 1, 1978 . 
TABLE I DATA COLLECTION 
RETURNED 
METHOD # OF QUESTIONNAIRES # RESPONDING UNDELIVERABLE NO RESPONSE 
First Mailing 1409 215 250 944 
Second Mailing 944 209 41 694 -Total Mail Result 424 
Random Phone Survey 200 62 -486 
A comparison of the data obtained from each of the two sources (questionnaire 
and telephone ) was performed. The average salary of a LaGuardia graduate responding 
by questionnaire is $10,5 22, the average salary for a telephone respondant is 
$10,521. Twenty-one percent of the graduates responding by questionnai re obtai ned 
a Bachelors degree, twenty percent of those responding by telephone obtained a 
Bache l ors degree. 
A breakdown of the 486 graduates contacted by year of graduation, is as follows : 
TABLE II - GRADUATE RESPONSE 
YEAR OF GRADUATI ON iF OF GRADUATES RESPONDING GRADUATES % RESPOND ING 
1973 24 6 74 30.1% 
1974 454 140 30 . 8 
1975 709 272 38 .4 -TOTAL 1409 486 34 .5% 





For all 1973 graduates who entered the labor market upon graduation, the average 
salary was $7,300. This figure was obtained from the annual GRADUATE PLACEMENT REPORT 
compiled by the Placement Office. The salaries for the various curricular areas were 
also derived from the same report. The data collected in this study shows an eleven 
percent average yearly increase across all curricular areas. The highest current 
average yearly salary is in the area of Business Administration with a current salary 
of $13,231. This represents an overall increase of one hundred and three percent since 
graduation', an eighteen point two percent increase annually. Data Processing graduates 
ranked second with a current salary of $12,353 and an annual yearly increase of fourteen 
point three percent. No curricular area showed an average yearly increase of under 
ten point five percent. 
TABLE III - 1973 GRADUATES 














































































*An average starting date of 10/1/73 was used in the calculation of this figure . 
**Liberal Arts and Educational Associates were omitted from this figure due to the lack of 
entry salaries. 
Salary data for 1974 graduates shows an average current salary of $10,425 , with 
an average yearly growth rate of ten percent in those curricular areas where entry salary 
data was available. Data Processing graduates led all 1974 graduates with an average 
yearly increase of thirteen point five percent, followed by Accounting with twelve point 
three percent. Only Business Administration graduates failed to reach the ten percent 
average yearly increase. They reported a yearly increase of seven point eight percent. 
TABLE IV - 1974 GRADUATES 
COMPARISON OF ENTRY AND CURRENT SALARIES 
AV. ENTRY OVERALL *AV. YEARL) 
LEVEL CURRENT CURRENT ACTUAL GRADUATES SALARY SALARY 
CURRICULUM SALARY AV. SALARY SALARY RANGE GRADS. RESPONDING INCREASE INCREASE 
Acct. $7,872 $11,500 $7,280-17,316 57 13 46.01. 12.31. 
Bus. Adm. 8,843 11,255 7,956-15,600 78 11 27.2 7.8 
Data Proc. 8,070 12,191 9,100-14,040 39 11 51. 0 13.5 
Lib. Arts 7,400 10,296 - 5,720-18,720 153 36 39.0 10.7 
Sec. Sci. 8,022 10,816 7,800-14,040 SO 13 34 . 8 10.0 
Men. Health N/A 7,930 6,240- 9,620 2 N/A N/A 
Occ. Therapy N/A 11,960 ---- I N/A N/A 
Ed. Assoc . N/A 7,606 6,916- 8,580 14 N/A N/A 
TOTAL $10,425 N/A 
$7,300 **$10,936 $6,5720-18,720 101 **35.01. **10.0% 
*An average starting date of 10/1/74 was used in the calculation of this figure. 
**Menta1 Health, Occupational Therapy and Educational Associates were omitted due to the 
lack of entry salaries. 
Salary data for 1975 graduates indicates an average current salary of $10,345, with 
an average yearly growth rate of thirteen percent in those curricular areas where entry 
level salary data was available. Liberal Arts graduates had the highest growth rate -
seventeen point five percent, but Business Administration graduates had the highest 
current annual salary - $11,720. For the second time in three years no curricular area 
reported an average yearly salary increase of under ten percent. 
TABLE V - 1975 GRADUATES 
COMPARISON OF ENTRY AND CURRENT SALARIES 
AV. ENTRY OVERALL 
LEVEL CURRENT CURRENT ACTUAL GRADUATES SALARY 
CURRICULUM SALARY AV. SALARY SALARY RANGE GRADS. RESPONDING INCREASE 
Acct. $8,079 $10,106 $5,980-20,020 74 20 25 .01. 
Bus. Adm. 8,744 11,720 7,280-26,000 122 33 34.0 
Data Proc. 7,815 10,796 7,384-16,952 60 19 38.1 
Lib. Arts 6,922 9,984 6,240-16,172 188 45 44.2 
Sec. Sci. 8,242 10,847 ' 7,956-13,780 92 40 31. 6 
Men. Health N/A 9,390 6,240-12,480 -- 17 N/A 
Occ. Therapy N/A 11 ,453 9,880-14,300 -- 8 N/A 
Ed. Assoc. N/A 7,950 7,020-9,620 -- 19 N/A 
TOTAL $10,345 N/A 
$8,091 **$10,657 $5,980-26,000 201 **31. 7i. 
*An average starting date of 10/1/75 was used in the calculation of this figure. 
**Menta1 Health, Occupational Therapy and Educational Associates were omitted due to a 
















TABLE VI comp.~es the annual rate of salary increase for graduates in the 
buSiness curricula. With the exception of Business Administration, there is very 
little fluctuation within the curricular area. Data Processing graduates have shown 
the highest overall growth with a fourteen point three percent average salary increase 
annually for all graduates. 
COMPARISON OF AVERAGE ANNUAL SALARY INCREASES 
(Business students only) 
Accounting 11. 3'4 12.31- 10.5'4 
Business Administration 18.2 7. , 14.0 
Data Processing 14. J 13.5 15.3 
Secretarial Science 10. 5 10.0 12.9 
TOTAL 13.61. 10.91. 13.2'1 
ADDITIONAl EDUCATION 






Of the 486 graduates , thirty point nine percent took some additional college 
courses after graduating laGuardia. Twenty-six point one percent of the graduates 
have completed a Bachelors degree, two point three percent have taken post B.A. 
credits and two point three percent have s ecured a Masters degree. Over sixt y - one 
percent of these LaGuardia graduates have attended senior college level courses 
after graduation. Analyzing those graduates who chose to continue their education, 
forty - one point nine percent were granted B.A. degrees, three point six percent have 
pOlt B.A. credits and three point six percent have an M.A. degree. Over forty - nine 
percent of LaGuardil graduates choosing to continue their education were granted a 
minimum of a Bachelors degree. 
TABLE VII 
ADDITIONAL EDUCATION 
Post A.A. Credits 
Bachelors Degree 
Post Bachelors Credits 
Mas ters Degree 
Non- degree Bearing Courses 
No Additional Education 
TOTAL 
ADDITIONAL EDUCATION 
(All Graduates ) 























Breaking out additional education by year o f graduation (Table VIII), indicates 
that of 74 1973 graduates sampled , twenty point three perc ent t ook some additional 
college courses, thirty-three point eight percent received a B. A. degree, five point 
four percent have taken credit towards a Masters degree and six point eight percent 
were granted a ~~sters degree. 
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In calculating the achievement rate of those 1973 graduates who chose to continue 
their education, sixty-eight percent of this group reached the Bachelors level with 
eight percent of those working towards a Masters and ten percent obtaining a Masters 
degree. 
Of the 140 1974 graduates sampled, twenty-five percent took some additional college 
courses, thirty-five percent have received a B.A., two point one percent are working 
towards a Masters and two point nine percent have received a Masters degree. Of those 
who chose to continue their education, sixty-si~ point six percent have reached the 
Bachelors level with three point three percent of those working towards a Masters and 
four point four being granted a Masters degree. 
Of the 272 1975 graduates sampled, thirty-six point eight percent have taken 
additional college courses, nineteen point five percent have received a B.A., one point 
five percent are working towards a Masters and pOint seven percent were granted a 
Masters degree . Of those who decided to continue their education, forty-three pOint 
one percent have reached the Bachelors level with two point five percent working towards 
a Masters, and one point two percent being granted a Masters degree. 
TABLE VIII ADDITIONAL EDUCATION 
BY YEAR OF GRADUATION 
1973 1974 1975 
ADDITIONAL IF OF % OF IF OF % OF IF OF % OF 
EDUCATION GRADS GRADS ADJ . % GRADS GRADS ADJ : % GRADS GRADS ADJ. % 
Post A.A. 
Credits 15 20.3% 30.0% 35 25.0% 38.4% 100 36 . 8% 61. 7% 
Bachelors 
Degree 25 33.8 50.0 49 35.0 53.9 53 19.5 32.7 
Post 
Bachelors 
Credits 4 5.4 8.0 3 2.1 3.3 4 1.5 2. 5 
Masters 
Degree 5 6.8 10.0 4 2.9 4.4 2 .7 1.2 
Non-degree 
bearing course 1 1.4 2.0 -- ---- ---- 3 1.1 1.9 
No additional 
education 24 32. 4 ---- 49 35.0 ---- 110 40.4 ----
TOTAL 74 100.0% 100.0% 140 100 . 0% 100.0% 272 100.0% 100 . 0% 
The data points out that over the three year period - 1973-1975 - a relatively 
consistent percentage do, at some time, take some additional college courses, with 
sixty-six point two percent of the 1973 graduates, sixty-five percent of the 1974 
graduates and fifty-eight point five percent of the 1975 graduates doing so . 
-6-
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Analyzing additional education by the graduates curriculum at LaGuardia (Table 
IX) for all students sampled, indicates that Liberal Arts majors tend to enroll and 
complete additional college training at a greater rate than any other curricular area. 
Eighty-four point six percent of the Liberal Arts graduates continued on, with forty-
one pOint nine percent obtaining a B. A. degree, four point four percent working towards 
~ Masters and three point eight percent receiving a Masters degree. 
The Human Services/Mental Health graduates are the next highest curricular area 
in pursuing additional education. Seventy point four percent of the Human Services / 
Mental Health graduates continued their education with twenty-nine pOint six percent 
reaching the B. A. level and three pOint seven percent continuing towards their Masters. 
Business Administration and Accounting graduates were somewhat similar in their 
tendency to pursue additional education. Business graduates continued on at a rate of 
sixty-seven point one percent, Accounting graduates at a sixty-four percent rate. Thirty-
point one percent of the Business graduates reached the B. A. level, while twenty-four 
percent of the Accounting graduates did so. One point four percent of the Business 
graduates passed the B.A. level while an additional two point seven percent were 
granted a Masters degree . Accounting graduates reached these levels at a rate of 
two percent respectively. 
Only twenty-six percent of the Secretarial Science graduates continued their 
education with four percent getting a Bachelors degree . 
Twenty-seven pOint seven percent of the Data ProceSSing graduates continued on 
with six point four percent obtaining a Bachelors degree. 
TABLE I X ADDITIONAL EDUCATION 
BY CURRICULUM AT LaGUARDIA 
NON- NO 
POST POST COLLEGE ADD. 
CURRICULUM A.A. CREDITS B. A. B.A. M.A. COURSES COURSES 
Account i ng 18 12 1 1 -- 18 
36.0% 24.0% 2.0% 2.0% -- 36 . 0% 
Business Administration 24 22 1 2 24 
32 . 9% 30.1% 1.4% 2.7% -- 32.9% 
Mental Health (Human Svcs. ) 10 8 1 -- -- 8 
37 . 0% 29.6% 3.7% -- -- 29.6% 
10 3 -- -- -- 34 Data Processing 
21. 3% 6.4% -- 72.3% -- --
17 3 -- 2 53 Secretarial Science 
22. 7% 4 . 0% -- -- 2.7% 70 . 7% 
Liberal Arts 54 67 7 6 1 25 
33.8% 41.9% 4. 4% 0.6% 15.6% 
3 3 -- 5 Occupational Therapy 27.3% 27.3% -- -- -- 45.5% 










For the 361 LaGuardia graduates who are presently in the labor market, an analysis 
was done on the effect of additional educatioa to current salary (Table X). 
The LaGuardia graduate who obtains a B.A. degree, on the average, will earn five point 
six percent more than the graduate who doesn't. Within certain curricular areas the 
increase is more dramatic. An Accounting major will see an average yearly salary in-
crease of nineteen point two percent, Business Administration an eleven percent increase, 
Liberal Arts a fourteen point five percent increase and Mental Health a twenty percent 
increase. Certain curricular a .reas show a decrease in annual salary for those students 
who have obtained a Bachelors degree against students who have not. Data Processing -
four point two percent and Occupational Therapy - point seven percent show relatively 
small decreases, most likely attributed to the time spent out of the labor market while 
obtaining the Bachelors degree. Secretarial Science graduates who obtained a Bachelors 
degree showed a large decrease in salary - seventeen point five percent over those who 
have not received a Bachelors degree. This is most likely indicative of the fact that 
employers are not willing to reward additional education with greater salaries in the 
secretarial field. Salary data for students who are in the labor market and have taken 
post-B.A. credits or have a Masters degree is included, but the overall number of 
students in this category is too small to make significant comparisons. 
TABLE X CURRENT SALARY BY ADDITIONAL EDUCATION 
AND CURRICULUM AT LaGUARDIA 
(All graduates 1973-1975) 
**AVERAGE 
*AVERAGE SALARY 
CURRICULUM SALARY B.A. DEGREE % CHANGE 
Accounting $10,311 $12,289 + 19.2% 
Business Admin. 11,573 12,840 + 11. 0 
Mental Health 9,038 10,920 + 20.8 
Data Processing 11,531 11,050 - 4.2 
Secretarial Sci. 11,001 9,065 - 17.5 
Liberal Arts 9,396 10,758 + 14.5 
Occupational Therapy 11,528 11 ,440 - . 7 
Educational Assoc. 7,743 7,915 + 2.2 
TOTAL $10,357 $10,906 + 5.6% 
*Includes only graduates with no additional college or 
























***Includes only students who have post-B.A. credits and are working towards or have 
a Masters degree. 
For the 303 graduates who continued their education on a senior college level, 
Table XI shows a comparison between their major at LaGuardia and the curricular area 
pursued at a senior college. Data Processing graduates showed the most consistency 
with eighty-four pOint six percent continuing on in the computer science area. 
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Accounting graduates continued on in Accounting at a seventy-five percent rate, with 
an additional fifteen point six percent opting for a business curriculum. Business 
Administration graduates, in turn, continued in business at a sixty-five point three 
percent rate with an additional ten point two percent moving to Accounting. Liberal 
Arts graduates showed the grea test diversification of major when transferring to a 
senior college. Thirty-four point one percent chose education and twenty-si x point 
nine percent chose the social science area (psychology, sociology, etc.). The remainder, 
thirty-nine percent, transferred to a variety of different curri cular areas inc l uding 
Business, Computer Science, Health, Humanities, Science and pre-professional programs. 
This data tends to support the theory that graduates of LaGuardi a's business curricula 
(Data Processing, Accounting, Business Administration) tend to confi rm their career 
plans at LaGuardia and pursue them further at a s enior college, while Liberal Arts 
graduates are more likely to explore a variety of possibilities at LaGuardia before 
zeroing in on a specific area when transferring to a senior col l ege. 
TABLE XI CURRICULUM AT LaGUARDIA 
BY SENIOR COLLEGE MAJOR 
COMP o PRE- SOC. 
CURRICULUM ACCT . BUS. SCI. HLTH. ED. HUMN. SCI. PROF. SCI. OTHER TOTAL 
Accounting 24 5 -- -- -- -- -- I 2 32 
75.0% 15.6% -- -- -- -- 3. 1% 6.3% 
Bus . Adm. 5 32 -- -- 1 3 8 49 
10. 2 65.3 -- -- 2.0 6. 1 16.3 
Human Svcs . -- -- 4 7 2 -- -- 3 3 19 
-- 21.1% 36 . 8% 10 . 5% 15 . 8 15.8 
Data Proc. -- 11 1 1 13 
-- 84.6% -- 7 . 7 -- -- -- 7.7 
Sec. Sci. 2 -- 1 5 -- -- I 13 22 
-- 9 . 1 -- 4.5 22.7 -- -- 4 .5 59.1 
Lib. Arts -- 2 2 6 46 14 1 1 40 23 135 
1.5 1.5 4 . 4 34.1 10.4 0 . 7 0 .7% 29. 6 17.0 
Occ. Therapy -- 3 -- I 2 6 
-- -- -- 50.0 -- 16. 7 33.3 
Ed. Assoc. 1 20 2 4 27 
-- 3. 7 -- -- 74 . 1 7 . 4 14.8 
TOTAL 29 42 13 14 79 16 2 1 52 .55 303 
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This section deals with the schools LaGuardia graduates transferred to. Queens 
College, with twenty-three point eight percent leads all other institutions as a pre-
ference of LaGuardia graduates. Baruch College ranked second with seventeen point 
eight percent and Hunter College third with twelve point nine percent. These three 
schools registered fifty-four point five percent of all LaGuardia graduates continuing 
their education. Seventy-seven point six percent of the graduates continuing their 
education chose a school within the CUNY system, three point six percent chose a SUNY 
unit, fifteen point eight percent chose a private university within the New York City 
metropolitan area, and three percent chose either a public or private university out-
• 
side of the metropolitan area. 






City Coll. of N.Y. 13 
Hunter 39 
John Jay 10 
Lehman 5 

























*Out of state school: public or private 
Table XIII indicates which senior college LaGuardia graduates chose to transfer to 
by their curricular area at LaGuardia. Baruch College was the leading choice of both 
Business Administration and Accounting majors with fifty-seven percent of the Business 
majors and fifty-six percent of the Accounting graduates transferring there . No other 
school shows such a high rate of preference by anyone curricular area. Queens College, 
which attracted the most graduates overall, was the first choice of the Data ProceSSing 
graduates with fi f ty-three percent, Human Services with thirty-seven percent and Liberal 
Arts with twenty-seven percent . Liberal Arts graduates, who transferred at a higher 
rate than any other curricular area, were also the most spread out among their Senior 
College choices. Every senior college in the CUNY system accepted a Liberal Arts 
graduate of LaGuardia with the exception of Richmond College (Staten Island ) . 
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SENIOR COLLEGE PREFERENCE 
BY CURRICULAR AREA AT LaGUARDIA 
HUN- JOliN LEII- HEDGAR 
TER JAY MAN EVERS QUEENS 
7 
22.0% 
1 1 6 
2.0 2.0 13.0 
4 1 7 
21. 0% 5.0% 37. 0 
7 -- 53.0 
4 1 1 3 
19.0 4.0 4.0 14.0 
26 8 3 2 36 
20.0 6.0 2.0 2. 0 27.0 
L 
L6.0 
5 1 5 
18.0 4 . 0 18 . 0 
39 10 5 4 72 
12.9% 3.3% 1. 6% 1. 3% 23.8% 
RICII- PRI-
MONO YORK SUNY VATE arHER TOT 
L 5 1 32 
3.0% 16.0% 3.0% 
L L to 1 49 
2.0 2.0 20 2.0 
5 2 19 
26.0 lL.O 
L 1 1 13 
8.0 8. 0 8.0 
L 2 5 2 22 
4.0 9.0 23.0 9.0 
16 6 21 4 135 
-- 12.0 4.0 L5.0 3.0 
2 1 2 6 
34.0 L6.0 34.0 
1 8 2 1 27 
4.0% 29.0 8. 0 4.0 
1 35 lL 48 9 303 
0.3% 11. 6% 3.6% L5.8% 3.0% 
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Although the LaGuardia graduate's yearly rate of salary increase (Tables III, IV, 
and V) is above ten percent on the average, regardless of the year of graduation, these 
graduates for the most part have achieved this significant salary increase without 
changing jobs very often. A job change for the purpose of this study is a change of 
employer, a promotion from within is not considered a job change and will be discussed 
in a later section. 
Of the 486 graduates sampled, 310 entered the labor market on a permanent basis for 
the first time sometime between their date of graduation and January 1, 1978. The 
earliest possible entry was June 1973 which would constitute 55 months in the labor 
market. The shortest period possible would be less than 6 months. The maximum number 
of jobs held by any LaGuardia graduate was four with the minimum being one. An additiona: 
94 graduates were employed prior to entering LaGuardia, 64 as Educational Associates 
who attended LaGuardia in order to upgrade themselves within the New York City Board of 
Education. These 94 graduates are not reflected in Table XIV as they were employed prior 
to entering LaGuardia, but are counted in all subsequent tables. 
The average number of jobs held by a LaGuardia graduate who entered the labor 
market for the first time after graduation is one point four jobs. As of January 1, 1978 
sixty-nine percent of all graduates have had only one job, twenty-three percent have had 
two jobs, six point five percent have had three jobs and only one pOint five percent had 
four jobs. The lowest percentage of graduates having one job by curricular area was Sec-
retarial Science with fifty-eight percent, the highest being Occupational Therapy with 
eighty-nine percent having one job since graduation. No curricular area shows less than 
eighty-nine percent of the students having held a maximum of two jobs (Table XIV). 
Table XV shows basically the same data as Table XIV, but includes all graduates who 
were employed sometime between June 1973 and January 1978. The findings are basically 
consistant with Table XIV with only a slightly higher rate of graduates reporting having 
one job - seventy-six pe'rcent (Table XV), sixty-nine percent (Table XIV) and a slightly 
lower number - eighteen percent (Table XV), twenty-three percent (Table XIV) indicating 
a change to a second job. The data for moving to a third or fourth job are identical. 
TABLE XIV NUMBER OF JOBS HELD BY CURRICULUM AT LaGUARDIA 
(only graduates entering the labor market for the first time) 
NUMBER 
CURRICULUM -L 2 
Accounting 25 7 
74.0% 21.0% 
Business Administration 39 14 
68.0 25.0 
Human Services 16 2 
84.0 11. 0 
Data Processing 21 12 
60.0 34.0 
Secretarial Science 38 23 
58.0 35.0 
Liberal Arts 67 13 
75.0 14.0 
Occupational Therapy 8 1 
89.0 11.0 














































TABLE XV NUMBER OF JOBS HELD BY CURRICULUM AT LaGUARDIA 
(all employed graduates) 
NUMBER OF JOBS 
CURRICULUM 1 2 -1.. 4 TOTAL 
Accounting 31 7 1 1 40 
77.5% 17.5% 2.5% 2.5% 
Business Administration 45 14 4 --- 63 
71.4 22.2 6.3 ---
Human Services 16 2 1 --- 19 
84 .0 11. 0 5.0 
Data Processing 27 12 2 --- 41 
65.9 29.3 4 . 9 ---
Secretarial Science 44 23 3 2 72 
61.1 31. 9 4.2 2.8 
Liberal Arts 96 13 9 1 119 
80.7 10.9 7.6 0.8 
Occupational Therapy 8 1 9 
89 . 0 11. 0 
Educational Assoc . 40 1 --- --- 41 
97.6 2.4 ---
TOTAL 307 73 20 4 404 
76.0% 18.1% 5.0% 1. 0% 
Looking at job stability by the year of graduation from LaGuardia (Table XVI ) the 
data reflects a slight trend towards more movement by the class of 1975. Seventy-
three point five percent of the 1975 graduates have had one job, while twenty-one point 
one percent have had two jobs. In comparison, for the class of 1973 seventy-nine point 
seven percent of the graduates have had one job and fourteen point five percent two job 
In the class of 1974, for which the data are almost identical to that of 1973, reports 
are that seventy-eight point six percent have had one job and fourteen point three 
percent two jobs. 
TABLE XVI NUMBER OF JOBS HELD BY YEAR OF GRADUATION 
NUMBER OF JOBS 
GRADUATION YEAR 1 2 -1.. 4 - TOTAL 
1973 55 10 3 1 69 
79.7% 14.5% 4.3% 1.4% 
1974 88 16 6 2 112 
78.6 14 .3 5.4 1.8 
1975 164 47 11 1 223 
73.5 21.1 4 .9 0.4 
TOTAL 307 73 20 4 404 
6.0'7. 18.1% 5.0% 1. 0% 
-13- G-14 
A comparison of the number of jobs held by LaGuardia graduates while taking into 
Lccount any additional education completed, indicates the following: ninety percent 
,f the graduates who have gotten the Bachelors degree have worked for only one company . 
:ighty percent of the graduates working towards their Bachelors degree have worked 
:or only one company . These statistics may be reflective of tuition reimbursement 
,rograms in which the employer pays all or a percentage of the employees tuition cost. 
~ough only a relatively small percentage of graduates have had more than two jobs, 
:orty-six percent of those who did were graduates with no additional education. 
:ABLE XVII NUMBER OF JOBS HELD BY ADDITIONAL EDUCATION 
NUMBER OF JOBS 
WDITIONAL EDUCATION 1 2 3 4 TOTAL 
'ost A. A. Credits 99 16 7 2 124 
79.87. 12 . 97. 5.67. 1. 67. 
3achelors Degree 78 6 2 86 
90.7 7.0 2.3 ---
'ost B. A. Credits 5 - -- I 1 7 
71.4 --- 14 . 3 14 . 3 
1asters Degree 6 2 --- 8 
75.0 25.0 --- ---
~on-college Courses 1 1 2 
50.0 50.0 --- ---
~o Additional Education 118 48 10 1 177 
66 . 7 27 . 1 5. 6 0.6 
rOTAL 307 73 20 4 404 
76 . 07. 18. 17. 5 . 07. 1. 07. 
JPWARD MOBILITY PROMOTIONS 
All students responding to either the written questionnaire or the direct telephone 
:ontact were asked for their present job title . This job title was then coded according 
t o the skills, education or experience needed to perf orm this job. Numbers 1- 6 were 
assigned with leve l 1 being an unskilled laborer or its equivalent, level 2 is a skilled 
factory worker, level 3 is an entry level clerical worker (e.g. - junior secre tary , 
sales clerk, teacher aide, junior computer operator ) , level 4 is a bookkeeper, lead 
accounting clerk, salesman, lead computer operator, levelS is the first professional 
level (e.g. - teacher, computer programmer, nurse, accountant or senior computer operate 
and level 6 is a higher professional level (e.g. - college professor, bUSiness eKecutive 
attorney). 
This code has been validated and was suggested for this particular study by the 
Director of Institutional Research of LaGuardia Community College. 
Although data was not available for all respondants on what their job title and 
level was when they began employment, it can be assumed that most graduates began at 
level 3 with a few stronger students beginning as 4. Using that as a base, this sectio~ 
wi l~ discuss where these graduates are at present. 
-14- G-1S 
The average current employment level for all employed graduates is three point eigl 
Fifty-eight percent of the graduates have reached level 4 and fourteen point four per-
cent have reached levelS. 
TABLE XVIII CURRENT EMPLOYMENT LEVEL ALL GRADUATES 
JOB LEVEL NUMBER OF STUDENTS 1. 
Level 1 12 3.01. 
2" 5 1.2 
3 93 23.0 
4 235 58.2 
5 58 14.4 
6 1 0.2 
TOTAL 404 100.01. 
By curricular area, seventy-four point six percent of the Business Administration 
graduates and ninety-four point four percent of the Secretarial Science graduates have 
reached level 4. Thirty-nine percent of the Data Processing graduates and twenty-two 
percent of the Occupational Therapy graduates have reached level 5. Table XIX in-
dicates that ninety-seven point four percent of the Secretarial Science graduates, 
ninety point five percent of the Business Administration graduates, ninety point two 
percent of the Data Processing graduates and one hundred percent of the Occupational 
Therapy graduates are either at employment levels 4, 5 or 6. This clearly indicates 
the upward mobility of LaGuardia graduates in the labor market without the necessity 
of job hopping. 
TABLE XIX CURRENT EMPLOYMENT LEVEL BY CURRICULUM AT LaGUARDIA 
JOB LEVEL 
1 2 3 4 5 6 TOTAL 
Accounting 1 6 28 6 -- 41 
2.31. -- 14.7% 68.3% 14.7% 
Business Administration 3 3 47 10 -- 63 
4.8% 4.8 74.6 15.9 
Human Services -- -- 5 13 2 -- 20 
-- 25.0 65.0 10.0 --
Data Processing 1 3 21 16 41 
2.4 -- 7.3 51. 2 39.0 --
• 
Secretarial Science 1 1 67 2 71 
1.4 -- 1.4 94.4 2. 8 
Liberal Arts 9 2 38 50 18 1 119 
7.6 1.7 31. 9 42.0 15.9 0.8 
Occupational Therapy -- -- 7 2 9 
-- -- 77.8 22.2 --
Educational Associate -- -- 37 2 2 41 
90.2 4.9 4.9 --
TOTAL 12 5 93 235 58 1 404 
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Analyzing the graduates current employment level by their year of graduation 
indicates that 1973 graduates have risen to a level of 4 or higher at a rate of eighty-
two point six percent. This rate is significantly higher than both 1974 or 1975 
graduates. Ironically, 1975 graduates have a slightly greater rate of reaching level 
4 or better than 1974 graduates. Seventy-one point eight percent of the 1975 graduates 
have reached a minimum of level 4, while sixty-eight point two percent of the 1974 
graduates have done so . 
TABLE XX CURRENT EMPLOYMENT LEVEL BY YEAR OF GRADUATION 
JOB LEVEL 
YEAR OF GRADUATION 1 2 3 4 5 6 TOTAL 
1973 -- I 11 40 16 1 69 
-- 1.4% 15.9% 58.0% 23.2% 1.4% 
1974 5 -- 30 55 22 -- 113 
4.4 -- 26.5 48.7 19.5 --
1975 7 4 52 140 20 -- 223 
3.1 1.8 23.3 62.8 9. 0 --
TOTAL 12 5 93 235 58 1 404 
A rise in employment level should reflect a comparable rise in salary . For all 
graduates who are employed and provided salary data (Table XXI) analyzes current salary 
by the current employment level. The average salary for all level 3 jobs is $8,065 , 
the average salary for a level 4 job is $10,490 an increase of thirty percent. Level 
5 average annual salary is $13 , 229, a twenty-six percent increase over level 4. Al-
though one graduate has reached level 6, it is not valid to perform a comparison based 
on only one salary . Seventeen graduates are classified as working on jobs a employ-
ment levels 1-2 (Table XIX), these salaries are of graduates who have been working at 
jobs for many years and came to LaGuardia in the evening to obtain additional education. 
TABLE XXI CURRENT AVERAGE SALARY BY CURRENT JOB LEVEL 
JOB LEVEL CURRENT AVERAGE SALARY 





6 18 ,200 
-16-
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Salary data, curricular area at LaGuardia and the graduates' current employment 
level are analyzed in Table XXII. The findings indicate an increased rate of from 
six percent to sixty-five percent When moving from level 3 to level 4. When moving 
from level 4 to levelS, with the exception of Occupational Therapy Which showed a 
drop of less than one percent, the minimum increase was seventeen point two percent. 
The maximum increase was in the Business Administration area at forty-three poi nt 
three percent. The Educational Associate curriculum showed a decrease between levels 
3 and 4. This can be attributed to Civil Service salary levels. An Educational As-
sistant (level 3) with seniority will earn more than an Educational Associate ( level 




CURRENT AVERAGE SALARY BY MAJOR 
WITHIN THE CURRENT EMPLOYMENT LEVEL 
% CHANGE 
CURRENT CURRENT FROM 
EMP. LEVEL SALARY LEVEL 
3 $ 6,851 --
4 10,448 52.5% 
5 l3,008 24.5 
Business Administration 3 10,400 --
4 11,089 6.6 
5 15,900 43 . 3 
Human Services 3 7,956 --
4 9,446 18.7 
5 11,180 17.2 
Liberal Arts 3 8,448 --
4 9,814 16. 2 
5 12 ,354 25 . 9 
6 18, 200 47.3 
Data Processing 3 6,292 --
4 10,387 65 . 0 
5 l3,371 28.7 
Occupational Therapy 3 -- --
4 11,529 --
5 11,440 - .07 
Educational Assoc i ate 3 7,828 --
4 7, 410 - 5 . 3 
5 9 , 620 28.9 
Secretarial Science 3 7,956 --
4 10,821 36 . 0 





























With seventy-two point five percent of the employed laGuardia graduates at employ-
ment levels 4, 5 or 6, this correlates with the current salaries reported which have 
grown faster than the cost of living. Virtually all of these students must have been 
promoted at least once, many more than once in order to reach their current employment 
level and salary rate. 
Current salaries were analyzed taking into account the number of jobs held and 
the current employment level (Table XXIII) Regardless of the number of jobs held, the 
higher the current employment level the greater the current salary . 
TABLE XXIII NUMBER OF JOBS BY CURRENT EMPLOYMENT LEVEL 
BY CURRENT SALARY 
7. CHANGE 
CURRENT CURRENT FROM 
iF OF JOBS EMP. LEVEL SALARY LEVEL NUMBER 
1 3 $ 8,047 -- 69 
4 10,424 29.5% 155 
5 12,916 24 . 0 36 
6 18,200 41.0 1 
2 3 8,632 -- 5 
4 10,540 22.0 43 
5 13,121 24.5 15 
3 3 7,865 -- 4 
4 11,317 43.9 11 
5 19,266 70.2 2 
4 3 7,280 -- I 
4 9,360 '28.5 1 
5 14,040 50.0 1 
Virtually the same data as Table XXIII are presented in Table XXIV, but the data are 
set up to compare current salaries within . each employment . level by the number of jobs 
held. The data shows the trend that the higher the current employment level, the more 
advantageous salary-wise it is to change jobs, but only up to maximum of two moves. 
For graduates at employment level 3 those with two jobs (one move) showed a seven point 
two percent salary increase over those who've had only one job. The graduates who've 
moved to a third job showed an eight point eight percent salary decrease and if a fourth 
job was attained another decrease of seven point four percent was reported. At employ-
ment level 4 the first move shows a one point one percent increase, but the second job 
change shows a seven point four percent increase. A change after that on level 4 
resulted in a seventeen point three percent drop in slary. Graduates at employment 
level 5 continued the same trend as those at level 4. The first move gained one point 
six percent, the second gained forty-six point eight percent and the third move a 
twenty-seven point one percent drop. Although many of the subpopulation groups in this 
study are small, the trend seems to confirm the theory that " job hopping" is considered 
an undesirable trait by employers, especially at lower employment levels. This is 
reflective of the lower salaries attained by those graduates who changed employers fre-
quently over a relatively short period of time. The percentage of LaGuardia graduates 
who fall into this category is quite minute. Only two percent of the responding 
graduates can be classified as "job hoppers." 
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TABLE XXIV CURRENT EMPLOYMENT LEVEL BY NUMBER OF JOBS HELD 




EMP. LEVEL 1; OF JOBS CURRENT SALARY '7- CHANGE NUMBER 
3 1 $ 8,047 -- 69 
2 8,632 + 7.2'7- 5 
3 7,865 - 8.8 4 
4 7,280 - 7.4 1 
4 1 10,424 -- iSS 
2 10,540 + 1.1 43 
3 11,317 + 7.4 11 
4 9,360 - 17.3 1 
5 1 12,916 36 
2 13,121 + 1.6 15 
3 19,266 + 46.8 2 
4 14,040 - 27.1 1 
, . , . 
• 
Appendix A G-20 
Fiorello H. laGuardia Community College 
• 
Memorandum 
To: President's Cabinet Date: January IS, 1974 
Subject: LaGUARDIA CO~~ITY COLLEGE 
From: Narshall L. Raines GRADUATING CLASS OF SEcT, 1973 
Following is an analysis of LaGuardia' first graduating class in regard to placement 
and transfer. 
Tabl e I shows a breakdown of graduates by curriculum. For example - of the 70 Liberal 
Arts graduates - 61 transferred to a senior college (full-time day) , 3 transferred to 
a senior college (evening) , 3 took full-time employme~t and 6 are among the missing . 
Notes: 1. In most cases Lhose graduates that transferred to a senior college 
(evening) are also included among the full-time placements. 
2. A mail questionnaire was sent to 46 "Undetermined" graduates. 
Eighteen never responded and are now being followed up . 
Excluding the ParaProfessionals, 657. of the graduates made arrangements to transfer to 
1 
a senior college: L. A. - 917. 
B. A. - 827. 
Acct. - 597. 
D. P. - 447. 
S. S. - 337. 
Note: There is no data to indicate whether these students are now in senior 
college. 
1 
Transfer list provided by Steve Brown, 'Student Services Division 
· , -2- G-21 
Table 11 shows a breakdown of graduate placement by industry. • 
Of the 71 graduates placed in full-time positions, almost 25% are in banking. 
The remaining 757. cover a wide range of industries and government agencies. 
~ 
Salary information is available on ~& of the 71 graduates and is shown on Table Ill. 
The average annual starting salary for 1973 LaGuardia graduates was $7300. As a 
group, Secretaries commanded the highest starting salaries (average $7500.). For 
the other curricul~(, the numbers are too small for statistical reliability. In-
terestingly, the lowest paying jobs were not obtained through internships or the 
Placement Office, but through friends and relatives. The highest paying job 
$11,500. - was with the h~C Police Department as an Officer. 









TOT. (l ess P.P.) 
LaGUARDIA COMMUNITY COLLEGE 
31-10 Thomson Avenue 
Long Island City, New York 11101 
TABLE I 
GRADUAT ING CLASS OF SEPTEMBER 1973 
G-22 
• 
COLLEGE TRA1"S. FULL-TIME PLACE. ON REFERRAL UNDERTER}!INED TOTAL 
61 ( 3-E) 3 6 70 
11 ( 4-E) 30 4 45 
16 ( 6-E) 11 27 
1 2 - 1 4 
15 ( 4-E) 12 5 32 
10 ( 2-E ) 13 2 2 27 
6 ( 8-E) - - 32 
114 (19-E) 71 2 18 205 
1/15/74 
• 
laGUARDIA COMMUNITY COLLEGE 
31-10 Thomson Avenue 
Long Island City, New York 11101 
TABLE II 
SEPTEMBER 1973 GRADUATE PLACEMENT BY I1~USTRY 
Banking ......•..............••............•............ 16 
Government .•..••.•...••...•••.......••..•••.•.•.•...... 11 
Education/Health/Social ••••••••••.••••••••••••••••••••• 11 
Legal ........•............ ,_ ...............•............ 6 
r.lanu fac turing ..•.......•..•...•........... • • • • • • • • • • • • • 6 
Retailing .............................................. 6 
Insurance. . . . . . • . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 5 
Finane ial. . . • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. 4 
Communications/Research/Information •..•..•••••••••••••• 3 
Publishing .•••••••••••• • ••••••••••••••••••••••••••••••••• 











LaGUARDIA COXMUNITY COLLEGE 
31-10 Thomson Avenue 
Long Island City, New York 11101 
TABLE III 
SEPTEMBER 1973 GRADUATE SALARY DATA 
SALARY IV,,';GE 
$5200. - 9100. 
6500. - 9100. 
6000. - 10,000. 


















2 Teller (Acct.) 
5 D. P. 
1 Acct. 
7 Legal Secretary 
2 Secretary 
1 Police 
1 D. P. 
3 Accounting 
3 Secretary 
2 D. P. 

















































FULL-TINE PLACEMENTS VIA INTERNSHIPS 
COMPANY 
Daniel Yankelovich 
Bowery Savings Bank 
LaGuardia Comm. Coli • 
Bankers Trust 
Colgate Palmolive 
LaGuardia Comm. Coli. 
Mfg. Hanover Trust 
Abraham & Strauss 
F. S. Smithers & Co. 
Kingsborough Bookstores 
Benef. Life Ins. 
Mfg. Hanover 
Delson & Gordon 
Canon USA 
Alexanders 
. Hillside Assoc. 
~~S Dept. of Labor 
. Puerto Rican Fam. Ins t. 
Appleton Electronics 
NYC Corp. Counsel 
NYC Corp. Counsel 
NYC Corp. C~unsel 
NYC Corp. Counsel 
NYC Corp. Counsel 
Ford Foundation 
Macy's 




Hong Kong Trade Coun. 
National Shoes 
Marvin Turetsky CPA 
LTA Realty - Div. Amrep 
Bowery Savings Bank 
Bowery Savings Bank 
Bowery Savings Bank 
·Girl Scouts of America 
Standard & Poors 
Bankers Trus·t 
Bankers Trus t 
Bankers Trust 
B.:lnkers Trus t 
Bankers Trus t 
SO~~ 
Field Super. Trainee 
Jr. Processor Cont. Clk. 
Acct. Dept. 
Secy. 
Acct. Rec. Clerk 
Lab Tech 
Invest. Review Clk. 
Gal Friday 






Acct. Asst • 
Secy. 









Asst. Mgr. Trainee 
Asst. Buyer 
Trade Inquiry 
Asst. Mgr. Trainee 
Admin. Asst. (Secy.) 
Exec. Secy. 
Jr. Data Proc. 
Compo Oper. 
Programmer Trainee 












































































FULL-TINE PLACEMENTS VIA PLACEHENT OFFICE 
COMPANY TITLE 
, Rena Day Care Ctr. Teacher As st. 
Kane, Dalsimer, Kane Legal Secy. 
Equitable Life Programmer Trainee 
~~C Housing & Devel. Legal Secy. 
Union Carbide Asst. to Ass t. Mgr. 
Shay Gould Legal Secy. 
NYC Bd. of Ed. Secy. 
Cohn, Glickstein Legal Secy. 
Chemical Bank • Sr. Acct. Clerk 
Chemical Bank M".l r. T r" .... .,. e 
Mercantile Stores Coder 
FULL-TIEE PLACE~!ENTS VIA OTHER METHODS 
NYC Police Dept . 
. Bed/Stuy. Pest Control 
AM F 
Amer. Inst. of Aero. & Astro. 
Wm. Roth Attorney 
NcGraw Hill 
Reed & Priest 
John Hancock Life Ins. 
Interstate Store Pt. Auth. 
Public Servo Mutual Ins. 
Mgmt. Asst. Inc:. 
H. Myerson 



















$7060 . yr. 
$8320. yr. 
$ 6500 . yr. 




$8480. yr . 
$7280 . yr. 
'1~ 100 '\ (". 
$5200 . yr. 
$12,000. yr. 
$5200. yr. 
$6760 . yr. 
$6760. yr . 
$7520. yr. 
$7280 . yr 











. LaGUARDIA COMMUNITY COLLEGE 
REPORT ON GRADUATE PLACEMENT - CLASS OF 1974 
Prepared by Placement Office - Division of Cooperative Education 
January 1975 
LaGuardia Community College awarded Associate Degrees to 436 graduates in the class 
of 1974. This represented a two-fold increase over the class of 1973. A breakdown 
of the 1974 graduating class by curriculum is as follows: 
































* 2/3 of 1974 LaGuardia graduates applied for transfer to senior college. 
G-28 
* 1/4 of the graduates had aceepted full time employment prior to January 1, 1975. 
* 3/4 of those in full time employment were with LaGuardia co-op employers. 
* 1/4 of those in full time employment are with banking and financial institutions • . 
• 




TRANSFER TO SENIOR COLLEGE 
Data on transfer applications was provided by the Admissions Office. Of 
graduates, 285 or 651. made applications to transfer to a senior college. 




While the overall percentage of transfer remains the same, there are some dramatic 
changes within curriculum. The percent of transfer for liberal arts and all business 
curricula have declined, but were offset by the high transfer for Educational 
Associates and Human Services. 































NOTE : The above data is based on transfer applications. There is no 
information available on whether these graduates actually re-
gistered and are now attending senior colleges . 
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GRADUATE PLACE~ffi~7 
A complete breakdo1ro. of the total 1974 graduating class by college transfer and 
place~ent is shown in the next table. The figures do not add across because many 
students have both transferred and taken full time employment. A mail question-
naire \·;as sent to all graduates for whom there was no information on transfer or 
placement. Fifty-six graduates did not respond. 
III . GRADUATING CLASS OF 1974 
COLL. TRANS . FIT PLACE. NO 
C1:RRI Ct'Ll'!,! GRAD . if % 1/1 / 75 I NFO. 
Liberal Arts 153 122 80% 19 20 
Business Administration 73 57 78 1.2 6 
Accounting 57 28 50 16 12 
Secretarial Science 50 7 14 32 13 
Data Processing 39 15 38 22 4 
Business Management 5 2 40 .. 3 1 
Educational Associate 42 37 88 -- --
Hl4-nan Services ...ll 17 88 -- ---
TOTAL 436 285 65% 104 56 
TOTAL (excluding 377 231 62'7. 104 56 
Educational Associates and Human Services ) 
Of the 104 full - time placements, 77 or 75'7. were with LaGuardia co-op 
employers . And, in most cases , the graduates had interned with the 
company during at least one of their int ernships. 













An analysis of graduate placement (excl uding Educational Associates and Human Services ) 
by i ndustry revea l s that banking and finance is still the number one employer of 
LaGuardia graduates. A percentage breakd01ro. of placement by industry f or 1974 and 




I V. GRADUATE PLACEMENT BY INDUSTRY - 1974 vs. 1973 
(1 ) (2) 
INDUSTRY 1974 1973 
Banking/Finance 25i. 28'. 
Ed./Health/Soc. 16 16 
Manufacturi ng 15 8 
Goverrunent 12 16 
Legal 12 8 
Re tai ling 10 8 
Pub lishing 3 3 
Insurance 2 7 
Comm./Res. / I nfo. -- 4 
Ot her 5 2 
100' . 100i. 
(1 ) Based on 102 placements 
( 2) Based on 61 pl acements 
S 1U..A..s.1. 'i. DATA 
- -
Salar y da t a i s available for 75 placements. Starting salari es for 1974 gracuatc5 
wer e, on the average, 10i. higher than the previous year. The increases were most 
dramatic for the Business Administration/Business Management gradua tes . The fol lowing 
table shows the range of 1974 salaries and a comparison of t he average s a laries 
fo r 1974 and 1973 of LaGuardia graduates and a salary survey of t wo year college 
gradua t es for 1973-74 prepa red by the Middle Atlantic Career Counse ling Association . 
v. SALARY DATA FOR GRADUATES - 1974 vs. 1973 vs . MACCA 1973- 74 
1974 1974 1973 MAC CA 
CURRICULUM SAL. RANGE AVERAGE AVERAGE % CHA1'lGE SlJRVEY 
Liberal Arts $5, 200-11,350 $7,400 ----- ----- -----
Bus. Adm./ Bus. Mgt. 5 ,460- 11 ,500 8, 843 $ 6, 500 +36% $7 , 468 
Accounting 6 , 600-1 0 ,000 7, 872 7,200 +10% 7 ,384 
Sec . Science 6,500- 11, 350 8,022 7 ,500 +7% 6, 703 
Data Proces s ing 6,600-1 0 , 000 8 ,070 7 ,000 + 157.. 8,112 
(1) 
$8, 049 $7,300 +10% 
1 ) Ba sed 0 7 
G-32 
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The increases can be attributed to a combination of factors i.e. inflation, better 
preparation of students to negotiate, better planning by coordinators in arranging 
full time employment, employers satisfaction with 1973 graduates, increased staff 
in Placement Office. It should 'also be noted, however, that in breaking down salary 
data for 75 placements ' into five curriculum areas, one or two "abnormal" salaries 
can skew the entire category. This is particularly evident in the Business 
A~=inistration/Business Management area where 2 of the 9 salaries exceed $11,000. 
By excluding these two salaries the aver'age would drop from $8,843 to $8,327. 
A freq '.1 ent question of many LaGuardia students and graduates is, "How much more money 
can I oake ; .. i th a bachelor's degree?" While the answer to the question depends on 
~any fact ors, comparisons can be made with data available from The College Placement 
Council (CPC). From their report for 1973-74, based on offers to bachelor's degree 
candidates of 156 colleges throughout the United States, we have selected, for com-
parison purposes, those curricula that most closely relate to I.aGuardia curricula. 
VI. LaGUARDIA AVERAGE SALARIES 1974 vs. CPC OFFERS 1973-74 BY CURRICULUN 
CURRICULL'M LaGUARDIA (2 yr. ) CPC (4 yr. ) 
Liberal Arts $7,400 
Humanities $8,292 
Social Science $8,844 
Accounting $7,872 $11,100 
Bus. Adm. /~!gt. $8,843 $9,636 
Xarketing/Dist. $9,2 28 
Data Processing $8,070 
Computer Science $10,980 
Ba'sed on the raw data, a bachelor's degree is ,worth, in terms of starting salary in 1974, 
approximately $3,000. for accounting and data processing graduates and approximately 
$1,000. for business administration and liberal arts graduates. The higher salary for 
accounting and data processing can probably be attributed to supply and demand and the 
fact that these skill areas require less on-the-job training thus providing a faster 
pay-back on salary investment. 
CONCLUSION 
rhe Class of 1974 is now history. Eighty-eight percent of the graduates have been 
accounted for and except for a few graduates still on referral for jobs, all have 
been placed or have transferred to senior eolleges. One of the best measures of a 
college's graduates is the salaries they can get in the labor market and based on 
all available comparison data LaGuardia graduates fare excepti onall y well. 
Prepared by: 
Prof. Marshall L. Raines 
Appendix C 
LaGUARDIA COMMUNITY COLLEGE 
REPORT ON GRADUATE PLACEMENT - CLASS OF 1975 
Prepared by Placement Office - Division of Cooperative Education 
Marshall L. Raines, Director 
BACKGROUND 
LaGuardia Community College awarded Associate Degrees to 721 graduates in the 
class of 1975. This represents an increase of over 401. compared to the number 
of graduates in the class of 1974. 
Of the 721 graduates, 707 have been identified and this report will deal with 
this group. 
The purpo.e of this report is to provide the administration and faculty with 
an ' analysis of full time placements of LaGuardia graduates - the number of 
students going into full time employment by curriculum area, types of jobs 
and industries entered and salary data. 
SUMMARY OF REPORT 
G-33 
1. Of the 707 graduates 441 or over 601. applied for transfer to senior colleges. 
This represents virtually no percentage change from the two previous graduating 
claeee!. (Table II) 
2. The percentage of Liberal Arts and Business Administration graduates who applied 
for transfer continue to decrease while the percentage of Accounting, Secretaria 
Science and Business Management graduates who applied for transfer have increase 
(Table II ) 
3. Of the 536 Liberal Arts and Business graduates, there is information on 432 . 
One hundred and ninety-seven or 341. of the 432 graduates are in full time 
time e!tt?loyment. 
4. Over 70% in full time employment are with LaGuardia co-op employers. 
5. Two major industry groupings - Banking and Finance and Manufacturing/Petroleum! 
Metals each account for 201. of graduate employment. 
6. The average salary of LaGuardia graduates ia $8100, 101. higher than other two 
year colleges in the Middle Atlantic region. 
-2- G-34 
GRADUATING CLASS OF 1975 BY CURRICULIlK COMPARED TO CLASS OF 1974 
Table I .hows the number of graduates by curriculum for 1975 and 1974 and the 
percentage of each curricula to the total. While the number of graduates in 
all curriculum areas increased in 1975, the largest percentage increases occured 
in Secretarial Science, Human Services and Occupational Therapy. 
1. GRADUATING CLASS OF 1975 vs 1974 BY CURRICULIlK 
1975 1974 
CURRI CULIlK fI GRADUATES 7- fI GRADUATES 7-
Liberal Arts 188 26.67- 153 35.17-
Business Administration 106 15.0 73 16.8 
Accounting 74 10.5 57 13.1 
Secretarial Science 92 13.0 50 11. 5 
Data Processing 60 8.5 39 8.9 
Business Management 16 2.3 5 1.1 
Educational Associate 59 8.3 42 9.6 
Human Services 85 12.0 17 3.9 
Bilingual Ed Associate 5 0. 7 -- --
Occupational Therapy J1 3.1 -- --
TOTAL 797 100.07- 436 100.07-
-3- G-3 5 
TlUJlSFER TO SENIOR COLLEGE 
Tabla II Ihowe the percentage of graduatel by curriculum who applied for tranlfer 
to lenior colleges for 1973, 1974 and 1975. Thi. table vas compiled from tranafer 
applications provided by the Admissions Office . (There is no information available 
on whather these graduate. actually registered and are now attending lenior college.) 
Tha table reveal. a Iteady decline in the percent of Liberal Arts and Bu.ina •• Admini-
Itration graduates who tran.fer, and both are tranafer programs. Cooverlely, the 
parcent of Accounting, Secretarial Science and Bueines. Management graduate I who 
applied for trensfer have increased. Both Secretarial Science and Busine •• Management 
are designed es terminal degrees. 
II . PERCENT OF GRADUATES APPLYING FOR TRANSFER TO SENIOR COLLEGES BY 
CURRICULUM 1973, 1974 and 1975 
1- TRANSFER 
CURRICULUM 1975 1974 1973 
Liberal Arts 767. 801- 911-
BUline •• Administration 72 78 82 
Accounting 76 50 59 
Secretarial Science 34 14 , 33 
Data Proceuing 43 38 44 
Busine •• Management 44 40 25 
Educational Associate 63 88 44 
Bilingual Ed Associate 60 --
Human Servic .. 66 88 
Occupational Therapy 36 -
TOTAL 621- 657. 621-
-4-
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PLACEHENT OF LIBERAL ARTS AND BUS !NESS GRADUATES 
Table III .hows full time placement. by curriculum for the 536 "Liberal Art. and 
Bu.ines. graduates . Also .hown are transfers and the number of graduates for 
whom there i. no information. The figures do not add across because a number of 
student. both transferred and took full time employment. A mail questionnaire 
was sent to 182 graduate. for whom we had no transfer or placement information. 
One hundred and four graduates did not respond. 












































Of the 536 Liberal Artl and BUliness graduate., information i. available on 432. 
Table IV Ihows the 147 total placements by curricula for the.e 432 graduate •• 
IV. ACTUAL EMPLOYMENT RATES BY CURRICULUM 
TOTAL LESS GRADS GRADS PLACE- 'Z. ACTUAL 
CURRICULUM GRADS NO INFO. W/INFO . HENTS PLACEMENTS 
Liberal Artl 188 38 150 15 10'Z. 
BUlinels Adminiltration 106 17 89 25 28 
Accounting 74 10 64 18 28 
Secretarial Science 92 22 70 59 84 
Data Procel.ing 60 14 46 24 52 
BUlines: Management 16 3 13 6 46 - - - -
TOTAL 536 104 432 147 341. 
-5-
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PLACEMENT BY INDUSTRY 
AD analy.is of Liberal Art. and Business graduates placements by industry reveals the 
vide range of fields entered by LaGuardia graduates in 1975. Banking and Finance as 
a broad category continue. to draw a high percentage of LaGuardia graduates from all 
curriculum areas. The manufacturing/petroleum/metal. field continues to increa.e the 
numbar of LaGuardia graduates it attracts. This is due, to a large extent, to intern 
.hip. becoming full-time placements with co-op companies .uch as Exxon, Union Carbide 
and Mon.anto. 
Of the 147 full-time placements, 100 or 707. were with LaGuardia co-op employer.. ADd 
in most ca.e., the graduates had interned with the company during at least one of 
their intern.hips. 
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SJt:LAr{ DATA 
Salary data is available for 128 of the 147 placements. The average aalary for a 
1975 LaGuardia has increased minimally compared to 1974. Within the curriculum areas, 
the average 1975 salary ia slightly lower for Liberal Arta, Business Adminiatration 
and Data Processing graduates and alightly higher for Accounting, and Secretarial 
Science graduates. The lack of growth can be attributed to two factors: 
1. economic conditions in the Metropolitan area (12~ unemployment) 
2. last year's figures included a number of placements as college laboratory 
technicians at $11,500 which is considerably higher than the .alaries offered 
by private industry. Excluding these college laboratory technicians from 
the Business Administration category would bring the average salary for 1974 
down to $8327 from $8843; Liberal Arts to $6932 from $7400. 
Compared to a .alary survey of the Middle Atlantic Career Counseling As8ociation (MACCA) 
repreaenting 41 community colleges in New York, New Jersey, Delaware, Maryland and 
Pennatlvania, LaQ~rdia salaries are significantly higher in all business curricula 
ar .. a except Data Processing. Since MACCA does not report on Liberal Art. placement., 
thare ia no overall comparison with LaGuardia graduate.. However, by excluding LaGuardia 
Liberal Arta graduates and comparing ju.t the business graduates, LaGuardia salaries 
are approximately 107- higher. 
VI. SJt:LAr{ DATA FOR GRADUATES 1975 VII 1974 AND COMPARISON TO MACCA SURVEY 
NO. 1975 SALARY 1975 AVER. 1974 AVER. 7- MACCA 
CURRICULUM PLACE. RANGE SALARY SALARY CHANGE SURVEY 
Liberal Arts 14 $5,200- 8,788 $6,922 $7,400(1) -67- -----
Bus. Adm./Bu8. Mgt. 22 6,864-12,000 8,744 8,843(2) -17- $8,172 
Accounting 15 6,760- 9,500 8,079 7,872 +37- 7,696 
Secretarial Science 55 6,500- 9,620 8,242 8,022 +37- 6,968 
Data Processing 22 6,500-10,500 7,815 8,070 -37- 8,372 
128 $8,091 $ 8,049 +* ------
Buaine.. Degrees Only $8,235 $7,483 
*Le.. than 17-
(1) Av.ar ... ~beral Arta .alary excluding Collega Laboratory 
Technicians place1Dl!nta .•••••••••••••••••••••••••••••.••••••.. $6,932 
(2) Average Bu.ineaa Adminiatration .alary excluding College 
Laboratory Technician. pl.cement ••••.••••••••••••••••••• • •..• $8,327 
G-39 
-7-
Table VII compares LaGuardia .alaries to offer. made to four year college graduates 
a. reported by the College Placement Council (CPC). It is obvious from the data 
that .kill areas - Data Processing and Accounting - offer significantly higher 
atarting .alarie. with the bachelors degree • 
. VII . LaGUARDIA AVERAGE SALARIES COMPARED TO FOUR YEAR GRADUATES 
CURRICULUM LaGUARD IA ( 2 yr.) CPC (4 yr.) 
Liberal Artl $6,922 
Humanities $ 8,676 
Social Science 9,240 
Accounting 8,079 11,772 
Bu •• Adm./Mgt. 8,744 10,116 
Marketing/Oist. 9,612 
Data Proce.sing 7,815 
Computer Science 11,700 
CONCLUSION 
LaGuardia Community College graduates continue to be attractive to the New York City 
labor market and generally command higher than average .alaries offered to community 
college graduates. Despite adverse economic condition. and high unemployment, 
virtually every graduate who sought employment has been placed through their intern-
.hip , by the Placement Office cr on their own. Many excellent job opportunities 
offered to the college Placement Office go unfilled for lack of available graduates. 
The .ucce.s of the LaGuardia graduate under severe competitive conditions i. a credit 
to their education and training and personal motivation. 
Appendix D 
Dear LaGuardia Graduate: 
The Placement Office i8 conducting a follow-up study on our 
graduates . We are trying to ascertain the career paths of our 
graduate8. Please fill out the following questionaire and return 
it in the envelope provided. Thank you for your cooperation. 
NAME: 
DATE OF GRADUATION: 
Jeffrey Weintraub 
Director of Placement 
MAJOR: 
If you transfered to a senior college and attended day classes please fill 
out Section I. If you transfered to a senior college and attended evening 
classes or went directly to work, please answer the appropriate questions 
in Section II. 
SECTION I 
NAME AND ADDRESS OF COLLEGE YOU TRANSFEREr> TO: 
G-40 
YOUR MAJOR: NO. OF CREDITS OR DEGREE RECEIVED ____ _ 
RAVE YOU ATTENDED AN'{ 
ABOVE? 
NAME & ADDRESS: 
OTHER UNIVERSITY 
IF YES: 
IN ADDITION TO THE ONE MENTIONED 
MAJOR: NO. OF CREDITS OR. DEGREE GRANTED: 
ATTENDING: DAYS _______ _ EVENINGS ____________ _ 
RAVE YOU WORKED 
YES 
FULL TIME SINCE GRADUATING FROM LAGUARDIA? 
NO 
NAME OF EMPLOYER: 
ADDRESS: 
YOUR TITLE: SALARY: 
DATES OF EMPLOYMENT: 




IF AFTER GRADUATING FROM LAGUARDIA YOU WENT TO WORK FULL TIME ~ 
ATTENDED COLLEGE IN THE EVENING PLEASE ANSWER THE FOLLOWING Qt..'ES7IOi\S. 
IF YOU WORKED AND WENT TO SCHOOL AT NIGlIT PLEASE ANSWER BOTH PARTS. 
1st JOB AFTER GRADUATION 
G-41 
ADDRESS: ________________________________________________________ __ 
YOUR TITLE: SALARY: 
DATIS OF EY;?!'OYME~"T: 
2nd JOB A.~ER GRADUATION (if applicable) 
HAME OF COMPANY: 
ADDRESS : 
YOUR TITLE: SALARY : 
DATES OF EMPLOYMENT: 
3rd JOB AFTER GRADUATION (if applicable) 
NAME OF COMPANY: 
ADDRESS: 
YOUR TITLE: SALARY: 
DATIS OF EMPLOYMENT: 
DID YOU ENROLL IN EVENING CLASSES AFTER GRADUATING FROM LAGUARDIA? 
YES NO 
IF YES: WHICH UNIVERSITY: 
DATE YOU ENrERED: 
NUMBER OF CREDITS COMPLETED OR DEGREE GRANTED: 
IF YOU'VE Al"TENDED MORE THAN' ONE SCHOOL AFTER GRADUATING FROM LAGUARDIA, 
PLEASE LIST THEM ON THE REVERSE SIDE. 
COMMENrS: 
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